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Guiding Principles

In the light of recent transformations in teacher education, we engaged in the
process of envisioning our two year B.Ed. programme. While developing the
document, that would satisfy the needs of our time, we agreed on certain broad
principles that should inform this process. First, our thinking on teacher education
should be integrative and flexible. It must not be a prescriptive endeavour. Second,
the curriculum of teacher education should capture the global canvas of
contemporary knowledge required for preparing effective teachers. Third, the
potential of socio-cultural context of learners as a source for rejuvenating teaching-
learning is very important. Therefore, the content of curriculum should emphasize
context based understanding of learners. Fourth, there is a need to acknowledge the
existence of a diversity of spaces and curriculum sites for the learning of teachers.
Along with this, we should also appreciate the diversity of learning styles of learners
and their learning contexts in which teachers have to function, such as oversized
classrooms, language, ethnic and social diversities, children suffering disadvantages
of different kinds. Fifth, any pedagogical knowledge has to constantly undergo
through the process of modification to meet the needs of diverse contexts through
critical reflection by the teachers on their practices. Therefore, a teacher education
programme should be designed to enhance the essential professional capacities in
teachers to construct knowledge, to deal with diverse contexts and to develop
autonomy for taking their professional decisions. Lastly, the curriculum should also
have enriching space for developing positive professional identity in teachers which
is very significant for the motivation and their effective functioning.

Against this backdrop and keeping in view the curriculum framework for two
years, B.Ed. programme envisioned by NCTE, it is a humble effort to develop this
syllabus document for B.Ed. programme.




EESIERL

3G TP & URFRS Nerhr—Ufteror HRIGAT § UNgel & e Ul awel § FHRId &R &
forg ufteror faar Siran v@T € e e & IR § I8 9gar &) & & IAH dadl gaell b UaR
BT & 3R AU 9 BRIBA! BT YHATH I [Nefhl Pl BB W ol AR BVl A ofF B
ST & YR BT T | S BRIBA | 7 AT Tho! 9 GANT I s el & AuF H§ Faf B b1 uai rae

BIAT o7 IR 9 & Y UBHR & Jfd orwal & foy SI% S8 | S0 9 B U &I aRe, o
|ATA I3 A o DI WG HRRa di2d o | 31d: ured=rdl, uradshd AR Ureaywidhl &1 9
Ufegall §RT qRieror foar Srar o &R 1 &1 98 & or Mefspi gRT| e faweryor &y a1 Nerm—uferor
& qdadi greIEisll | | AT WINT BT dargdl & Hewd Pl GAST AT 3R 9 & 997 99 & A8 Bl |
[T &, AfApaR Nerdm—uferor HRimAT § uffegall &1 U= orgval &1 ifafdd & srawR Wt F81 o |
39 99 b HRU, I GHET: fdemea d§ RNefdl & i &1 Jife ey 8 foxg umar g o
fasiyocas ASIRU 6T 8R 39T 8idr & | afe fawmo o) fb RNere—ufternr srigal & 0 <=
Rafd waf 381 @ O 89 IR & 39 dRIBAE 3 W BT el & ggoid WRIGRI & 1T 8] 98T |
A FHIST, FR@hT SR e Aol g [aRT § % 9™ AR 31 <3 |

TAABTA Aferes fawet & sica, Rrerd o IfHeT § e 991 d<iell g 2| o a6 fNetd &1
M B A b wU H baid W HAdT I8 2, Wfbd qd IFD! YAl A b Aid D dacl Uh
WERS I BRI Sl ol I &9 AT 91 H gaar ol ulshar H fafdy Suri 9 Wil & 9
Aerfires Fedl @ i § Aeg | Nerd a1 F8 a1 dgerarell dwia e ¥ W 1ftd AEaql ©
Fifdh EH ITD! HBT BT KR T3 ¢ | 3@ d% SHdb (oY % S <A1 8 Aayol o7 o
T ST § 9 el @ GG 9 ARgad Hed B Wl HSHT SFH © | gAYl AgayYl derdl]
S @1 SAUROT H 3MME 2| 6, I &I Udh Fad URHAT A41 S oW T & ol aRafdd rpval &
3racird, gitcaror anfe & Iq~ BIAT 21 TS 3R I91 dard e ufhareli w amifors dedf &
TG B TS A WG © | AR I AR ARl 1 WeW W d88 UMIfdd BIT @ oiel 9
Rrereff ok et ama 8| Tt IR Fen &1 AT ardTeReT kg &1 gfshar, T8t a@ f gor e
OfshdT TR SRR ST 2| $9P! &1 H @d gy femeff & #+dsnte fafredarsi o sve Saa
AT, RGBT, ATMD AR SIS FEHl B AR AfD I I DI ATaIDRT & |

U AR e, NeAG—UNeer & HRIEA! H BifABRT daeldl bl AUl Bl &, [oTdd Sald
H Age & 39 T ureTedl 9 UIgHuHH B a9 T AT & | Ig ureIadl Ufelsii dI 39 YR 9 dIR
B &1 IAER < fF 7 Scagddd, Aganfl 3R Ad 99 Ao o e " I fQemedf e
FHTERAT BT gUT fdr R RTER ARRS & WU H (U1 YHST 91U | 39 3fe T AR B &
fo, ¥' & o7 @) aegddl & b Nefp—ufterr § v d dIfed & S Uftggell o1 e fawmsil
H HeT 1Y
o el & AMISTP—aiRGldh Had DI FHS B &l 74 fdHRId 81 difd Herm § 9 Ia!
fafderar 3R 3rgvTal &1 TN R o |
o IURGAT ¥ UBR BIAT &, SHD! FH I 8l 3R I IASD MRl Aleldl I |
o T BT KNI 9T & ®U H FH31 Sl YRE—RRIM & ATsT 39d & w9 § UK fhar S &,
9 & ureagwel & I I T /I H |

o S Pl AT H 7 FHSIHR Io MNelSRl I =T 8% M A Sear <@ 9o |

o U H e &1 1 31fId 2T ©, S Ul Jae ieaor [Aasaa a% §d dT S afalid o e
D TG TRRET BT ey &R 9@ |




o IEIery WG & UlHATRAl § Udh HoTT T4 AT cAD gredhivrEiel Nefd @l qHeT 91 da
3fITct S Ufshamall &1 e R uTeld 7 9 dfcd Il WREHT IR |

o e & IHs™ ¥ RS- Adl 9 Aeg ol 8, S9a ufd Scars! 9+ |

o I gHIoTh, TR IR YN Fedi & Ufd S8 Fdeadiadr 8 o d I & BT gsdl © |

o W ¥ ey ARy & fablRid o) 9a arfd 9 Aféde gfbari o v e & dR )
fawifid o 7 & 9w aafdd & w9 7|

o HENTd UTHATRI &1 Agifcrd A a1 b dAT IS4 Ud FdeR § ol 3iaN 8, SHAD SR Pl
TSIl R D |

o T B e A SR C&rar BIRAel BN |

o YA ATHIET3H, II—THS, AR T Bl Bl UgdM qAT IAD A0 AU ARAA BT [ABr BV |
o J feTh & ®U H YRR IEIBRIT BT TATH N |

o THIHA BT Fdd AferH—ufhar 71 |

o Tl e & AregH | NenfeAl § Far ok Aicdder F9st &7 b w9 |

o I el SR fAfd= srmeiamwil aret goal &I MaHaRl Aled I gwdl BT ARa B
ARG DI THST D |

o U YRAY Vg WY & Ui W Pl fTaR 941 9 |

o ANEYT g WMWY & HIYe 3R AR & e &R Ad dfd gedl & AetfOrd, Sfdd iR
Amifore Refoat &1 e gem # S gfaer @)

o B & gRI A= fawdl &1 =i fafdy qeai ok fafder wival & faera & Ay fod yer urd
BT ® 390! e <7 ARy |

o T AHAID! DI U BRI BT AT 91 AP TAT IABT AR IMEITT PR AD |

SWad d@i @ uifd & fofw Nerw—ufberor & sawal &1 R fawga fear 2 e
fargu=l &1 Uh T IR SUIRN WRU hddR AT | AT B, 39 Nerh—ufteror srisH @l
=T & b RIgld 8k @asR &1 Faf~ad ®U H <@ S @12y 7 fd a1 ATT—UelT Usgall & wu
H| a1 ) fawuat | Rigid ok UdeR QT &) addi & FH1fed fear a1 § 1 59 Nerd—uferon
BRIGH ¥, WA H (P IR HAIbd ® dod DI SNE IY Udh Fdd UlhInTd A & wu H
AT B A ATRHAT R I AT A7 ¢ | 3899 Nerh—uetds, Uil & HedIT, Aedhr, Uide o,
foaRad—IRaed errar, gfteaior, URIRT anfa H Hiflddl I R FdIT | 59 HRIHA B 44T & &
|l el B T GIR B | 37 Uefeli @1 wfdadl iR Bl & FHsId 8T I8 UdT AT Aed
Teayel ® & fo el # I &R worga fey oM @) Sroxd © arfd Aes @) ufohar & 3Rt et
D UEAM DI ST Gb | I§ JAId SIRIR 3id AR (FRATHDB) T BB Yb GHH TR (JOHD)
fhar STQ | wey H, g8 A1 Nefp—Neror drigH o 7 gfe & A1 fdeney aven H gl
@ Ul 1fdd HagTiie BN Rifh I8 g AGIRY § g URac &1 Hedl HRal & |

9 UIGIei—UIeAEH Bl 99 & SRE &l He@yol 9l b1 &I @1 11 2 | Ugell I8 fb
b FEivr § I eeage Ren uRug (@INEE) gRT QeI U s, urgueRl bl IR Bl
AER & WU H AMET Y AR AT I8 b Iy 7 Ner & 3ol a3l & gy Ursdssd bl
vedT ud favgmal & AT o S| 39 UeR, I8 uIguedi-ueashA ISR 3R M, |l
3ULATRAT BT RT R o | AT <= 1 wrag=rdt H A9 ATUD 9 ¢ |




ISWRIFT THl gShi B Udh AT TG 8l 39 UGIad—UIGaHA & 94l f[Avguall &1 fdem
foar T B | BTAifh, UE B Wbl ® fH Avusi § 378 W B Ue seh g RAfd #H B ek
s a1 A8S & ®U H| I AvguAl & ofex A= S&rsdl # omus! 34 dHl "ol @ Bid
fAer |
39 UIgIEd g% H MHfaRad YR & AUl &1 enfAe fhar . g ¢

o IMYRYA fadwau=(Core Courses)

e UNGR &Aar &1 fadrT (Enhencing Professional Capacitites)
e TGl & W9 (Understanding of Curriculum )

o fIwyaw \we= fawu= (Content Enrichment Courses)

o MR favgux (Pedagogy Courses)

e ddfeud fawam= (Optional Courses)

D AT ey SeANy BRIEH’ W1 UIgIerdl & ST 37 & | 39T & & 39
UGITA—UIGAHH & ARIA I dIR BFarel el § e o @ a9t uril S |
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An Overview of the yearly distribution of Courses

Year-1
Course Marks
Code Title Credit | Practicum | Theory | Total
C-1 | Childhood and Growing up 4 20 80 100
C-2 | Contemporary India and Education 4 20 80 100
C-3 | Learning and Teaching 4 20 80 100
C-4 | Language across the Curriculum 2 10 40 50
C-5 | Understanding Disciplines and Subject 2 10 40 50
C-6 | Gender, School and Society 2 10 40 50
C-7a | Pedagogy of a School Subject- Part | 2 10 40 50
EPC-1 | Reading and Reflection on Texts 2 10 40 50
EPC-2 | Drama and Art in Education 2 10 40 50
EPC-3 | Critical Understanding of ICT 2 10 40 50
Engagement with the field: Tasks and Assignments for Course 1-6 & 7a - - - -
Total | 26 130 520 650
Year-2
Course Marks
Code Title Credit | Practicum | Theory | Total
C-7b | Pedagogy of a School Subject—Part 11 2 10 40 50
C-8 Knowledge and Curriculum 4 20 80 100
C-9 Assessment for Learning 4 20 80 100
C-10 | Creating an Inclusive School 2 10 40 50
C-11 | Optional Courses (the following four options) 2 10 40 50
(a) Basic Education
(b) Health, Yoga and Physical Education
(c) Guidance and Counselling
(d) Environmental Education
EPC-4 | Understanding the Self 2 10 40 50
School Internship 10 250
Engagement with the Field: Tasks and Assignments for Courses 7b & 8-10 - - - -
Total | 26 130 520 650




Marking Scheme for Practicum of Core, EPCs and Optional Courses

participation and Regularity”

Break up Marks
Courses with Internal Test 10
internal marks 20 Assignments, Projects, Classroom 10

participation and Regularity”

Total 20

Break up Marks
Courses with Internal Test 05
internal marks 10 Assignments, Projects, Classroom 05

Total

10




Index

Core Courses

S.No. | Code Course Name Page No.
1 C-1 Childhood and Growing up
2 C-2 Contemporary India and Education
3 C-3 Learning and Teaching
4 C-4 Language across the Curriculum
5 C-6 Gender, School and Society
6 C-8 Knowledge and Curriculum
7 C-9 Assessment for Learning
8 C-10 | Creating an Inclusive School
Enhancing Professional Capacities (EPC)
S.No. | Code Course Name Page No.
9 EPC-1 | Reading and Reflection on Texts
10 EPC-2 | Drama and Art in Education
11 EPC-3 | Critical Understanding of ICT
12 | EPC-4 Understanding the Self
Courses related to Subject and Pedagogy
S.No. | Code Course Name Page No.
13 C-5 Understanding Disciplines and Subject
14 C-7a Pedagogy of a School Subject- Part |
15 C-7b Pedagogy of a School Subject—Part 11
Optional Courses
S.No. | Code Course Name Page No.
16 C-11 (a) | Basic Education
17 C-11 (b) | Health, Yoga and Physical Education
18 C-11 (c) | Guidance and Counseling
19 C-11 (d) | Environmental Education
20 | School Internship




Core Courses

Code Course Title Marks
Practicum | Theory | Total

C-1 | Childhood and Growing up 1% year 20 80 100
C-2 | Contemporary India and Education 1% year 20 80 100
C-3 | Learning and Teaching 1% year 20 80 100
C-4 | Language across the Curriculum 1% year 10 40 50
C-6 | Gender, School and Society 1% year 10 40 50
C-8 Knowledge and Curriculum 2" year 20 80 100
C-9 | Assessment for Learning 2" year 20 80 100
C-10 | Creating an Inclusive School 2" year 10 40 50
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C-1

Childhood and Growing up

Unit-1
Rrerrell : geu IR faer Learner : Childhood and development

e TIUA P! IrauRYN : UfaEie 9 wHaTeid uRkuey; | @ Concept of Childhood : Historical and contemporary
yRg famy perspectives; major discourse

* TUUT P ARM YT HRE : URAR, TSI, ¥9<rd | e Key  Factors  during  Childhood:  Family,
3R faemera Neighbourhood, Community and School

o gwd, FUUT 3R SHT fdpm ;. wHBIEN | o Children, Childhood and their development: The
e, IR & favy waf § Contemporary realities with special focus on Bihar

oo qAT gaUd Pl HHUT DI d WA & JJAR Aad daeiil 8l © | 37T VABINID b B AISI—AC AT
W T SHIE D YW BT SUgad e | VaetRie fasr @ Sfafa d=ai 3fR 990 &1 dd” ATl diet d
AT H 1 IROMRAT BT Tt Bl ST | F99= Bl gHIfad d-idTel dR&I bl Tdi & ATRI—ATT S0 §RT g2 IR FT
U9 USdl &, 39! e @ g8 enfl | e @ weer | ff 99 @1 999 989 "ewqul & gdfely g9ud &
HBUAT & AI—A Tedil B [JHNAD Uel Bl Fai A bRl 81, olfb] I8l R b & Ml &l god R &
Hfvgd IGT SITUIT, SO 3T BT Ta] T BT gh1sdl | BT SIrg |

Unit-2

A faera o gH s Understanding Human Development

oA fdmd H U@ S@URUNG : gfg, | e Major Concept in Human Development: Growth,
aRueaer Td faprd @7 s@ewem dfg va@r | Maturation and Development; Growth Curve and its
qerr #q faerd & Hed # gl SUAM | implications  for  the  Human  Development;Basic

AP B e Rt Principles of Development
® WIF TR : U T qerT-9meT, R | o Debates: Nature v/s Nurture, Continuity v/s Discontinuity,

o el @1 fagm . WNIRS, A, e Development of learner: physical, cognitive, language,
zml i, ;'.“ a;é,ﬁq{ %as aﬁ é ; f‘?ﬁ Eﬁ? emotional, social and moral; their interrelationships and
R, algornl aite AR @ Fagid] N implications for teachers (special reference to theories

v Wt 3 ) given by Piaget, Erikson, Kohlberg and Giligan).

AT & AP & HaH § Py ARG FR=OR Al I8 § [ST9H 999 9 oddx gl ddb & oilad [dar dl
HAST AT W& 8| $9 THE Bl SR A9 Qe & g8 Aecayol JauRemedl o F9sH R 2 e g=di 9 et @
faerd @1 iR Werdl &1 ORI GHeT 99 9o | g8l A4 A 9 I=Ed g [dafed Jal &1 41 == & =i 2
Rereft @ Ao & wiR¥®, JurRl, var e, AHIiTe T Afde faerT ST F9s™ ®F Iy & Y T

Unit-3
freiRTawem & Remeft Learner in Adolescence
o [HIIRTIRAT BT JATERN : B ATIATY, Hal e Concept of Adolescence: stereotypes, need of right
TS B SR, UGI Ge 3R HRP understanding, major issues and factors
o fhURTERRAT BI fIVY &I H @ 8 faar & ¢ Understanding stages of development and their
AR TG ST favwars 1 wH characteristics with special emphasis on adolescence
o fopuRTaRen # fYenfidr @1 wfafafer, smaiend, 55 | o Activities, aspirations, conflicts and challenges of an
Tq AR, R ST 9l HA B N adolescent learner and ways to deal with them.

d.US. BT UMNeall Bl ATAfd WR (FeT 6 A 12) DI Heqali # Nefor HA1 8lal & o1 Hord: fhuRmaRem
o BId T | 3T 39 gH H fHuRTawen o g wHet srifd fawr @ sraved, ST favyarg v gAfR, enfe wR
=l B Sg e b et oo+ fAenfefdl & 79 ud gagR aHl Bl @Heid gU 3 Yo &l &R Uil | et Wt I8
I AT Bl © b fhuRTEsen W oI5 e Fftad deer T81 § | S, S8 MR We & Ig9R, $9a Uk w@id |
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2, Sy SE®! THsl 9910 gV [d8R H [huR—{Huifhal ol Refd &1 fawivor W g9 saig H A S |
Ffd & Siiad 3 fPURTEReT U He@yul il BId1 & fO1aH 98 30 eI & & 9 Usgell 9 uRRId e
2 3R I IfafEar & ArgH | AAR B S GiE g0 § 98 ISP MM B Sidd DI ATBR <l 2| AT FqAS H
fPIR—{HuIRAT & A1 S 9did AT WY, I8 VS 3f6H el © Jifd IU adid g8 SHS Sildd Bl 3T &l o
e 81 21 379 91al B S H THaR 59 SHe A fHURI & Hed #H e N g1, dor IEH waa @ Mt 8
Y, SR Y DI YA A1 ST 2 | T8 S5 U UPR A bs 41 Fhodsil I gR= FRK 2 |

Unit-4

FHTSNHROT 3R RErff &7 def Socialization and the Context of Learner

® TATGIHROT BT ARV : ygg a7y, goa> @ | @ Concept  of  Socialization:  Major  perspectives,
@ wu H fen den gy ere; AEoiiexe &1 | education as a medium and key factors; Ecological
aRRerfere Rigid (STTHsR) system theory given by Bronfenbrenner
o FATSIHRYT B WA Ud Sal At - IRAR, | o Institutions of Socialization and their role: The context
e, faerner, fsel, M, WA, AR | of family, community, school, peers, teacher, media,
S SIRAND 9 SEUaiRe A, WHISIE | market, other formal and informal organization; social
¥R S Wl o, o, SSR S | jpgtitytion such as culture, class, caste, etc,
o THTSTHROT 1 A SR “';ﬁ“:q’ dRAID - | o Process of Socialization and social realities (with
ﬁmﬁ q_\,f' % ;ﬂ;:{q'wu' el = d specigl _foc_us on B_ih_ar): Inequalities, conflict,
marginalization and their impact on learner

e U9 BT AT [PYRTGRAT AT AT BT [ABN, 37 A B SR FTHSIHROT bl YfpAT FRAR dTeicl Xedl & offh
9 UlHAT & YR § Ps URad 81 I8 o | I 39 3PS H FAGIGRY Bl GihdT & Sifcd A Ud IHd BRI
P g =@l BN 2| FESHIRY & UG uRuedi # Held: Ui e (Functionalist) 3R aferaHTcAs (Critical)
gRUHT DI THST SITTIT | FHTSHHRUT BT b} U Agiad Iasl AT 99, 39 ol HBAsR & Hfedl &l adai al
TH g o 95 & IRI¥ & HRDI, a1 R vd y1a o1 SUARf F98T U HRAT B | I SHE AR F IS
Y IAYROMS B W AT <IT| 37d: =T JYIURVMSM Bl 97d ol T&f BE oAfhT ddcd FATSHBRI I SHSh 30N
I e @ T BT X@ifhd FRA Y| FATSHEARYT @) wRemg gt 2 3R orpd ff ora: SFl & whfdd awst g
JRId B gl | fed afdd @ AT STRATT B FHISHGRYT &1 Fy fhd YR M el 8, S9a] diera
A A BT UTd Bl SIeAT |

Unit-5
Rt # fafdear & w9=r Understanding diversity in learners
o HFYIY fAfdgar &1 el Ud RO A=, e Nature and Concept of Human Diversity: Variation,
faSITciraT derr fadeordr & =A<, |AEIfTe Heterogeneity and Celebrating Uniqueness; Social
Ua wivafae fafqedr; and Cultural Diversity;
o TS fAvdmal & SR WR A=~Tarel & e Dimensions of differences: Intelligence, abilities,
AT« g, e, Al gl interest, aptitude, creativity, personality

ST, fdicd

o fafder wewl & Renfehay @7 TwsT « Am™RT®,
ARG, TR, &4, S, T, SIveR, 91T iR
Wﬁ‘cﬁﬁ{uﬁr ST, IR, Th-lh T dTHTDRY]

o fyemera # fafawar & awer ¢ Understanding Diversity in School

¢ Understanding children and adolescents from diverse
contexts: Social, cultural, community, religion, caste,
class, gender, linguistic and geographic location

faemea § &3 WE & 999 A § A fIeme™ d9a! e S €1 Al &7 & | U8 GRCHIU Udh UhR W 39
I DI AACE IRAT © & I ATl YA A M & IR T g=ai BT ARG BT UAT T a8 Al
21 @, ol o fRerea & o W el o g & waF T8 B € 9ed - aifreferai, ermard v |
B 2| o et @1 MNenfoal o ffa=rarei o ggar iR U ITHY B TR &I GAS STex 8F1 AT | 39
SHh1s H el @ $o g Af=ael o =t @ T 2| shs o AN [ugawgel & sidia 8 deiol
gl &1 YA A1 fhar w2 e ufd Seedr &8 SR 9ifol SareT €1 I8 Shls Sdh] WK BT Bl YA
BT | e 81, et @ faf=rdmsil @ dad aHsET € Y T8l § dfed SHe ufa fdemery, waret iR fNetd w®im
RG] YT &, SHDBT [T BRAT FoAT ATHHAGHY IH H GIR A & Ui Fdauleldl Aseayol & fauR I8
SHIS Biwad Bl
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C-2
Contemporary India and Education

Unit-1
ARG H el : ol | I do Education in India: From Past to Present
« gowl, Afdsd, dig, 99 vd W9 @Ia & e | o Reflecting on Education during Harrapan, Vedic, Buddhist,
FIRT TR HTT—H7; urei e d= Jain and Sangam period; ancient education institutions
* AAPTS H e (AHad, AT T Heepd e Education during medieval period (Maktab, Madarsa and

fem) vd SroREdl Tl & RM BT Sanskrit Education), and Indigenous System of Education
o craen during eighteenth century

) maéff;’m Wﬁ:ﬂas mﬁ Eﬁg a‘wzsﬁwﬁ WW e Education system emerged during British imperialism:
& siqta TR ST Rert @ e Missionaries, Formal education system under British
R R PN administration, Different Education systems or movements

©RY s I §vTTer arfete, Sade, e, | founded by Indians (i.e. Young Bengal Movement,

3ToTe, AINIED THATST, ST Whel, De0band, Aryasamaj, Aligarh, Satya Shodhak Samaj,
gfrardr fm) ) Jamia school, Basic education)

o AFT gTEd, YRA H e &1 e e Post-Independence development of Education System in
(fer % e & VfoeTfie e & e India (including historical development of Education in
# ¥Ed §Y) Bihar)

IS AR § RN UhR P If&d JawAT § I8 had dad= & oF 7ol & dfed SHBT YT [chd 4 & oraadr
S W U U] & WA & SRR BT IR BAT | 0 i B e H1 wwer swforg ff weagef 2 w®iifs Sud
ﬁmfﬁﬂa@’ﬂwﬁrmﬂﬁaﬁaméaﬁ?ﬁwzﬁﬁﬁ%ﬁ?ﬁwmﬂﬂaﬁm§|s—rrwen—cﬁaﬁwmﬁwﬁ
3¢ 39 3HIs H U8 HINY o 18 7 & ufegell @ wRa & A sfoe & ave W 9 fawmenres aRes wRrn
S | 9 feur # R shiufrafe & =&t 9 C'Cb\%H‘HMSM$¢IMiEﬁWﬁﬁ°ﬁﬁﬂTEﬁWﬁwmglﬁﬁT$
SIETT BT IBT geWl Il W Y BA1 o ReT & S fb @ 7 e & gfafera sfoem # e =31 U= Sired o
2| BTNl S SIAUTEIA B & HRUT YA Al Ud IIgAMI & JMER W & |iera fawiyor far s dfds a8
fetoor gaR fReml RiaT & werd g &1 woem & o orgd € | ureie Qe g @ HsH & oy dfed, dlg
IR S B B e W= 1 F=f & S| U IR TAT U ST AST SIST AT B I8 © WA Bl B, SlD Gk
ST 9RA & AferP ey @ wHeH @ foy wEEyel § | SR sfaerd § oy At wRersil 9 @averall o A1 Sfy
g% © SAdT A1 e URe™ §9 SHIS A UK 8N | 9 SHIs A vl WfeTe Fave W favy 91 & S | @mer g,
AUfTafed & & 39 aIH At waral o f == & Sl RTar 3R st & e yazen § &) 1< 2 | 39
Shls H Tad=rdr ggard & Afed fAerg &) o=t foar 9 &) ol s fgR & Afée faerg &1 favy Soorg fhar
TG | q1feh, 3= gl W= &g # & == gl

Unit-2
e o sraeRom The Concept of Education

« fRer : we™ ud yepfa; e wafdd a9 & e Education: Need and nature; analytical understanding of
ERCAREISE I LI L the notion of an educated person

* AR feRael & femerd st a1 e Analysing the thoughts of various Indian thinkers: Sir
1IN [+ [ SeHS T, Sl Syed Ahmad Khan, Jyotiba Phule, Swami Vivekananda,
e, ST faaer, o oRfawe, ufsq #e Sri Aurobindo, Pandit Madan Mohan Malviya, Dr. Zakir
;;:;;QQ ETI ;:d’” g, H'gﬂﬁa—g Hussain, Maulana Abul Kalam Azad, Dr. S.
B 1 fﬁw@% < T Radhakrishnan, Dr. B.R. Ambedkar and J. Krishnamurti

S %‘ﬂ_ﬁzﬁ S Rrart @7 feoars | @ Analyzing the thoughts of various western  thinkers:
T - e, W, o S ot oy Plato, Rousseau, John Dewey, Paulo Freire

o T B R RS 8k SR S Rer 3  Understanding of Education through ‘Hind Swaraj’ by
e 3 WeT 9 G Gandhi and ‘Shiksha’ by Rabindranath Tagore

Riem @ upfd @1 81, 98 o0 Aeaqel 2 dun Rféd afdd o= 2 7 O wardl &1 oA $d 3R Hed @
JTAR Aqd gl V&l 8 3R N |l JeeAdl RS | <fh AT 89 S99 IRI Bl NG A9 & | SHIfoY o
SHE D Ywomd H e o g Ugpfa g sivaiRe—sHiveaiRe—RivemRe, TRAaReG—Ta@ar) e & 78«
g Rferd 89 @ Ay R fAuy B S| T S fauy @ e @ o awm aRay Ridel & faart @
foseyor ff S99 e SO | §9a Siaiid AR 9IS 3fEds Wi, SAIfET Hhol, UfSd #ed Algd ATedr, Sf. W] g,
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.
1| ST ARl H S e @, @ R b o wegel fany fpar| @y &, Her sigel deld SIeie S ¥
qeI

AU YR & e &1 dogT |

T gl SMANT & 3fedel o TAT R &8 & ST I 9 KT Soi+l [Vell Pl b 3Tl ToIRY A <@ $I HINY

IR, ' OF & YTl R W IS ®, SHflU S e 8T 319+ 3 H
| B 1T BN Al SR ¥ & AR S Bl UG fhAT 3R S8
A1 3o g R AR v Aol b1 i fhar| g8l W w1 2 b 59 gdhrs H s 99 Ridel & e

AT =R @1 dddt vgM AFT AT § A S STa) At | e @ dex ws "eeqol uRve urserd
Ridel @ wreEs ¥ A QAT T, ST AR BT W |e H A8 wAS AT AT B | 3PbIe @ o H Wl gRT I
feg W 3R SR &1 Hfd fNem & Aot sewes @ Ared | e @ UG & w98m S 2| 39 aF faawet
D1 I BT gAY 7T I ol 1 & Fifd $=iH ARG H e RaT &I 98a 81 Texis 9 JHIad b 2

=
2
%
:
:
S

T, ©F. U, TR Sl ATSTel & dTe e

Unit-3

e &1 HauRe Ta amIe e

Constitutional and Social Context of Education

o AUTS Hd : AR <fdee § i < & 9rE 3
wq H e

e qei wd e (RaarAles ¥Rl vd St ),

frges vd srfferd Ram 2010 @m0 o o ) @1 FRBR &

FHIAY, FHait e vd g fAfgaref

» HAITS ST : RO G &1 g oo e & fAfgart
: WIS, oMo, o felras ud oMy et & dad A
M el & e § srAmar, WeWe (derard), (31
J)acid dm TN ()R < W Rl & orm @t
9 [cferalafalies], sqqgfd  Seonfadl, difaeei T
i cTaEH & Hed | T8 Td gAIfdi |

» fEmTell ST (ORI @, M- Te 65d) |
Sugad aftfa wsl o1 Near # Nersi v Nean sfewon o
qfwr | fafdy arifse—wigiie 1§ e g4 9 s=t
D TORY | Gifd & TP 87 U H SeTed Uqfa o §6sl |

» Constitutional Context: Education as a means of
social justice in the Indian Constitution;
Constitutional values and education (Preamble,
Fundamental rights and duties); The Right to
Free and Compulsory Education2010 (RTE) and
inclusion; Education in the concurrent list and its
implications

« Social Context: Composition of Indian society
and its implications for education: Inequality,
discrimination, exclusion and marginalization in
the context of language, religion, caste, class,
gender, region, and disability; Issues and
challenges in the education of Dalits, OBCs, the
Scheduled Tribes, girls and religious minorities;
Inequality in schooling (Govt.-private schools,
rural-urban schools); the role and agency of
teachers in the education of above mentioned
groups; Classroom ethos as an area of enquiry
from the perspective of children from diverse
socio-cultural and economic backgrounds.

D I el DI TS AT S e IS & Nefd 31 <8 €1 ¥ e safory  AEayul g 9l
fOyy gvTa e B o I HE FT Y, s@ UfA a1 © AR g ufd v ferd @ @ e g,
ERil BT Bfvad 7@ T 2| T A F3 e U0 B 1 e & wreRee v @1 fown §

P R Bl
e 2 S BRI el FaRel & BHGINAT DI IWNR B © | TAR I & qAM [dernedl & 3rd 99 &l 4 59
[

Unit-4

Hfoat & el 4 e a1 ww= | Understanding Education in relation to Policies
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o ifora uRVew § faemey &1 fAar:

Rd T4 R @ faemel # dfde uftharsi
(o=, Nes, TeR™)Yd Tprel e e
P Ed B A |

o I & yR@Wel Td A TwEw @
favge gfte | AT e WA | dobleld |e4
P ATAG A WaFar 9 & S9! favwaei w®
fomd : e gaferR SmENT, PR MM,
THofo %0 1986, IFFIRT HIFET 1990, IWUTA
Rufe 1993, af<gw a1 o Ho Two, o o
o Ryfe 2007.

o Ner v Ner—-NRT: P’ T & i@
LI, 1983—85 & I IIMNT, TH0 {0 THO
Ao g0 2009, SiReH THl JRAT &1 Rule wd
I T TS DI T |

¢ Development of School in the light of Policy perspectives: As

a source to understand the contemporary structure and
education process (curriculum, teacher, community) of
schools in India as well as Bihar

A critical review of commission reports and policy documents
through a thematic focus, linking the contemporary context
with salient debates since independence: Mudaliar
Commission, Kothari Commission, NPE 1986, Ramamurthy
Committee 1992, Yashpal Report 1993, Last two NCFs, CCS
report 2007

Teacher and education policies: Special reference to relevant
chapter in Kothari Commission, National Commission on
Teacher 1983-85, NCFTE 2009, Justice Verma Commission
Report and other recent documents.

9 $PIs BT Ie RSN 31 [Jered & fafi=1 ol &1 fI2elvol 9 UHR B &I ATHR IGH BT © OfEd S Q9

Wﬁwﬁﬁaﬁﬁmmwzﬁraﬂaﬁﬂ@ﬂzﬁﬂaﬁﬁﬁaﬂﬁlWW&TWH&TWWWJ# e &1
S8’ U Y& A9y & ®U H USRI Gl © | 39 ﬁrmﬁwﬁﬁﬁﬁmmﬁw‘rﬁugﬂqmﬁmwd fh STl €, URg ¥ a2
el e & 81 s uld 3R $9 BROT < Bl Rieqw Nl &1 ofdx vh fagm @ ﬂﬁﬁﬁg&zﬁrﬁmzﬁﬁﬁwﬁ@ﬁﬁl
& 3 3H Ugfa <2 &l ey Nl &I % I U@ ARGfadl & qUI H a@ B %l%ﬁﬂﬂﬁm:ﬁﬁiﬁmﬁﬁaﬁ

| faemery

| Tl e &1 A/, ST RAYAT A IdhR 379 adb d [hd T gRadd @3 | fer ifd & e w9 &1 dad
mwwﬁﬁﬁmm$ﬁwma%w¢ﬁ@%m%ﬁmwﬁmw@ﬁmﬁmwﬁwawﬁﬁm

|
fSerR & I & Y vy wu | A9=m Se |

% YRl W HAT T 7, 39 AR & ATelld § ST =12 | ey 8, e H garell qodih- Qawell &1 a1
59 999 @ |AsT 9 UNg A= et il @1 fJemery @& fior ||t UM § WeH 8 Wobdl | [uRI (g3l Bl

Unit-5

e 6T & SHaeld US|

The contemporary system of School orgnaisation

e e, JEuRm 3R W@ 3Eud, WS U4
oAl SEud & w9 #| fIEmem Wrow @ e
Al s figla| fere e “dme” sk
“HIeT B I B wY H|

faenerg iR o=y At Ao @ 9 dew: Rew —
e v, U U9 U WR P G (6o o
30 R0 10,770 o 50 3RO <o, THO #Hio o o,
o Sito Hlo, Y0 =0 37RO $10)

e yem d g e 9ife  seefe
BEEE, fdueda &1 sRiey, wWedar weud U4
e SufarnfReray &1 sifeg) smuar vey
Tq gRe o R

e School Organization: Concept and major Components;
Community as an important component; Basic Principles
for the functioning of school organization; School as an
‘organization’ and as a ‘part of organization’

e Relation between Schools and other educational
organizations: Teacher education institution, State and
National level bodies (such as SCERT, NCERT, NCTE,
NUEPA,UGC, MHRD)

e Planning in school management: Annual school calendar,
Day to day schedules, Time table, Staff meetings,
Activities, Student issues, Monitoring, Managing school
resources (the school Building, School budget,
Laboratory, Library, Sports ground, Hostel, School
office; Cleaniness, Maintenance and optimum utility,
School records), Disaster management and safety
education.
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C-3
Learning and Teaching

Unit-1
3T | eI JaERemg Concepts related to Learning
o N /¥REAT - faf ARl & ke e Learning: Introduction to multiple views
o JTH BT YA FRAAT TG BRD e Major factors affecting learning

W # THEIr &1 4ffer Ud g9l Wadd | e Role of concentration in learning and its enhancement
* JcRirEl B fareryoners wA : JferH 3R | o Analytical understanding of relations: Learning and
T, MRt SR SAfEReT, T SR 9fE | Development; Learning and Motivation; Learning and

Intelligence

AT a1 A BT Bl vp <7 | aRuia =g fhan S wedr wife s vy # 31 T—erel T |HIST Ud
Hepferdl H -1 #r=arg € S Ardvapiadl, dlplaaal, Af—Rare), WeR A1 R AMITe IRl & wa 3§
I8l faemm €1 39 fAwy #, srerT—orelT wufdeai @l ) STge—3ruHl AVIAig & \dhdl & o b e, s,
rf¥Tas, 3Mf | 3Td: S SHIS &I YHATT IR | AR S A Fafeld ARIATe &I S | &1 Sgel | 99
AR BT FH T adb [Iv0r ) fHar g | «ifded 37a gl fawemor & fou e dEifas smRl & Seed 8rf
RTa! Tat 3WTell Pl § B | ST 59 ShIs § ST AT AT fasivor € 8N | 39 sals § 1o &l u9ifag
HRATe] BRE JAT DRI, ATHAISTD, TRV, G 3T 3Mfa B A AR FH1 TG Bl QT | I8T Yeb A qul
PRE  THIAr B Ny @t @ e q@ife aRAT QS IRERT H 39 BRE Bl ANy e {33 S RET ' | ey
B S SIS W ANTH W FWIST 3 JAERUIS Bl T I &l ST | AfETH B ufehar 1 fder, AR 3R gig
J T ATE=Y & sHDT AV ©T F SH FbIls § TAST SYIT | AR iR Ay & Ifaxiwer &7 d=idisil IR ==,
e & Rygla @aRe awrga IR, ufear onfe) &1 faRw iR 3fg & a=ifa Remee figial @
frase, MER) &1 faseryor Tt faar S |

'

Unit-2
M 3 Agifae IRV Theoretical perspectives on Learning
« Jfere | wHfaa Rigidl & faera o iaeiie | e Reflecting on the development of theories on learning:
gRYeT Historical perspective
* SfTH W T Rii o7 WAe  @aERard], | o Theories  related  to  Learning:  Behaviourist,
AT, FTATE, FAT—TfBATRRT 7, Cognitivist, Information-processing view, Humanist,

AT —RTSTaTa] GleeIv]

- Tl SR arferm W%ﬁ SR HI=IATY - Basic assumptions about learners and learning
- fafaer e Rerfoal # ST7 STAfIe - applicability for different learning situations

- fagidl @ setremTes Wt - critical understanding of the theories

Social-constructivist

9 SHIg I YW ARAH & NAgidl & Vel [Abr & Ferd gRad @l Sgil S|H Jarnds |
JerE & Ragial & vy 9=y ) g9l @ Sl | 39 9. AR W Wit A gl @ ararere wd
faeTyonTs el URga @ ST | 39 e ¥ Q1 fag & o M € ife quwr g W W 9y fawga € R
siata fay v faf=1 fagial @ == &1 SITg | gTeifes of9 a% I8 <@ T © P S Rigial @ 98 & Ih wu A
B U a1 7 <81 & foRe S99 9wt wART @ fqaRer |/ €1 fear S © R ufbegei o e d1 ofaR
DS AR gRedvr € 9 urar o1 | ofd: fafr= Rigial &1 @=f @ SR a9m & forw 9 fdvs fag o
fuiRa &= fear ar 21 afe Rigidl @ 919 &) dF JdeRard] § Ufd Ud IR, AFdardrel § 3ll, dsi=arar |
fOTSt, gE—ufharexr 99 # Uefhad, Amifse—do-dral gRedIvT H argiilcdd! Ud JUgRT o AAlaedi ol fayy

Tl B ST | 37fSp SR GeidTe 3R Ao ih—gsi—de & Rigidl ol IR & 99s= ) 81 |
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Unit-3

IR iR fReor Learning and Teaching

o JfETH—eror ufser & W fafdy gfiewon o
e Rerp—afad, fdvg—afsd v
qA—dbiad, 9 b FUTH, &Y, FIHD
U4 FE—3fHEGal & Wy H Nerd

o eT07 & AHTSTh—asarer IRy Ud sdd

e Understanding multiple views for learning-teaching
process: teacher centric, subject centric and learner
centric; Teacher as ‘transmitter of knowledge’,
‘model’, “facilitator’, ‘co-learner’

e Understaning  Social-constructivist

perspective  of

_ _ teaching and its implications
) g@ ;ﬁ?ﬁrw AT T e The idea of Creative Learning: Concept and its
. SR 5 Syt - pedagogical implications
o ﬁz{&g %%WWW o ' « Creating facilitative learning-teaching environments:

major points and concerns

39 ISP | AN IR fNefd BT U A1 <@ WR a1 a1 A7 2 | fUoell shis A IR & Rigral & aHsr
WR SR & T o Wfed S fAEidl @ 99 99 9% STANT TRl § 99 ad (o Ufte] R SHeT el A |
TN 9 fhar S | g8l 39 a1 R SR fear w2 P ity sro gRT A Y Wifdre Rigial ol ST & w9d |
WREHR < | DIs A gl Neor 3 F9 IR A 98eIR © S9! T84 F9s] UNgail Bl s Aol | mer &1, fefor
B xSl Ay gfcar fay v 8 SH@ Rrglal 9 59 UaR Io@ &, 39 1 I8 99T SMw | o & e
foe # AmiisTe—aoiare & favy A8 ®, safely 39! vy dR R He SIe | e —feror & SR dem H
FE T "ol gedl 2 o fers wwet 981 urd € 9k SHe oMl o) o € O 5 g4l 9 gores |ia ud
TRrT | I 9 SdhIS H GorTcHmdT BT Al ARRTH—eror &1 ff SFT W9 gy Tt @ T § @ifs 99 99d g A

SIQ | A1 B, AfTH—Veres B Al &1 dgiired F9sT 4l 39 SHIs H YT I SIrg |

Unit-4

FETA UfhATe TF WREs & Ao

Classroom processes and Learning Plan

* HERY GishATG : YATAT DHRD; T FHlCrd], T
yded, fNerd &1 TR dive, e o
f¥raT

o fAR=T PRl TR & TR FHeTrdel &
ECEaRSERI]

o HeIrlY TfAfAfeRl w1 urgweal, e ud
Reror FTeE @ AT SreAr

o PeETher NefoT & A H AgH I 3R H
Pl TTAFAM] BT MATTATHD THSH

o ARG BT AISHT BT JAYROT BT AHIAT :
URTRP YIS ATSTAT Bl IEADb ARG BT IS
BT JANT

e Classroom processes: Factors affecting ; major
challenges; time management, Communication skills
of teacher, role of learners

e Seating arrangements for various classroom practices

e Relating Classroom practices with Curriculum,
pedagogy and teaching resources

e Critical understanding of micro-teaching and Bloom’s
taxonomy for classroom practices

* Understanding the concept of ‘Learning plan’:
replacing the traditional lesson plan of classroom
teaching

Unit-5

ST, e -y g2 o S

Learning, Teaching and Assessment: major issues
and challenges

o 3fOH 3R Moy : fyerer ufbamsit &
RECAIEEGIRNIGE]

o UG Ge : AIIDIT g9 UTST, gl Bl B A
BT DY A @R B AR, agfrear a9m
favafrsdar

o JAMERTH 3R o1 o1 SJera : Yfaaar va AT,
et BT qHDT

e Learning and Teaching: Contemprorary realities of
school practices

e Major issues : Marking vs Grading, Non-detention
policy, Objectivity vs subjectivity

e Relating learning and teaching: Strategies
challenges, Role of a teacher

and

9 gHIE A UBCl W1 SHISAl H ARA T3 IAURRIT HI Udh GO W SIISH? o@l AT 2| AT &, I8l 3=

faemery & drdfdd aRew # wHeH R A1 g f&ar wn © | faererd ufbarel # sifemE, Reror ik smehed @ b
afhd Ufhar & ®U § S g1 SV 927 sH! T GHN 8, 39 IR I8 9 &1 ST | WRIPR, 31 Fwiod ol
TIEIND e, & Sh! AH ST | A1 81, 37eTH, fYefor 3iR ATebel aveT Pl 98aR g9 & o &1 Jfaear s
MY 3R IHH fVers &1 a1 YT 81 Favdll 8, IAR fIvy == & e |
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C-4
Language across the Curriculum

Unit-1

Rrerreft 3k ST W Learners and their languages

o W7 &7 37 : fafdy WU, srawen, W-e wd e Meaning of Language: Various forms, Systems and
fasamdsmar HfSfa” o 3fiv w9 e’ # SR | properties; Difference between acquiring language and
o Ruenfefal # wror & s B1 FHEET Renkiar o learning language
A qofl; AT RURCE e Understanding the knowledge of language in learners;
© g 9T $E Qﬂ'@ﬁ%} DY, E3N ERISICIN Language capital of learners; importance of mother
qIEcad] & RAgidl BT &9 3 I8 gV language
« How children learn language: With special reference
to Chomsky, Bruner, Piaget and Vygotsky

9 3Pl BT S UMl BT "W 91§ IE GHSM H GG BT & | M B HaW Haferd URMTYT I8 © &
TST HUNOT HT A © | URg I8 99T 9 98 &1 Wi aREer T 21 39 3518 # 89 Wi & fafi=T usqell & I A
TG FRA g T8 FHSH BT TN T A9 Bl a5 wul § Fwen o7 |Ahar 27 AT A, AR B

&g+, 979 TG AT & eRIAA UR 9IS & GReAT UG favyaret &f @93 &f T T & | 89 I8 o9d
g 5 g5 oo URAY & AT WESl AT IRA g TN W O 2| Afe g9 A e @ 39 ufhar W e ©
&5 ug g9s ¥ Ace Aorf {6 werm & 9y deq @) ufshar S g A1iRu? 39 gare | dwi @l 9y AEe @Y
&THAT, AT g &1 Ufshar 7 S99 fAf= dR$T & INTeE IR AR 9 w=f &1 Sy | 99T JiEs 1 Ufhar & aR
# Renfacl qeaa:, @), §R, e, aameae @& giicdor | W uftegsll &1 59 soe #§ uRe™ gn | 39 g3l #
ufe] I +ff e UG B W B9 = & 0T § FEAN FRA © |

Unit-2
IS T AW SR TgHTHT Context of languages and Multilingualism
o 19T, drell SR fafy e Language, dialect and script.
* IRl B TR, 9RA AR B8R BT e Concept of Multilingualism: Multilingual perspective
EERURCZRIRCA of India and Bihar .

* WTST BT AP, Wivdferd v SIS FH | o Social, Cultural and political context of language.
* T BT AR, T SR SR W ASHR SET | o Relating Language with Identity, Power and Gender.
© AT H AT G FAfD g o aH « Constitutional provisions related to languages in India.

AR QY H B3 UHR &I fAfdeary 2 | Aol fafderdr ff S99 & e 81 R g § T 5000 A0 € S9H |
PG 1600 A D ATEE ARG F dlell Sl 2 | IR b ded H I8 bel Tod el s8N b I8 ey afed
FHA—H—HH QT AT S & | I8 O gY A1 o wRa va 9gwifies <9 € el # 1T feqor § IR fegl g a7 <
oy wreretf (e R @ Sf¥oN) R & BT 2| =@t @ Wi, o f sa fafdwar o gu g B ST Wi g
qrell, Y& YT, AFTDIPd 9T S} Jaal & e qa1 a1 Srar & | I8 gorg, Wl fAfderar 9 aguiiiedr o a9se o
Ao BT | SHIE H [A8R & g9t uRged &I &9 § &d 8¢ [OR 9 I8 =@ &I gl b 89 59 HIoRl
fafagrdr o W 9 sl B 9T b e & U Te S & wU A ST Y PR Ahd o | 9T SA Bl
ATHINTS JAMTIHARN BT QT B & 1Y S0 gRT Gt BT TS | SHFT AT IAD] JaIhdrel H J<R il & 39
oI W ITDB! AT H ) IR BIAT & | 39 PIROT 9T 4 fAFAGAT FAT WRISROT BT 0T YR ST & | AHISTD AT
oIfdd & FbousT BT TERT e & | T Tfaaurell dem HauR § §¢ & T Scifed den Scfigdl & §¢ &1 o
aa it # gahgle dm WaaTdie B § | 89 JMasIdaret @l il & foIg ST W @1 ST 3ol SUANT XA B |
AT AR BT Ugar Bl g4 H Hewdqol YHBT T 8 | AN B Gafdad U8 e H AT Te’lg ¥ HGq BRdl
2| ATIRTE WIS & T ®U A T §HY & 91 fofT & MR W far S aren w8 ff 81 9w & SRy we
P WIHRA TAT EATT HIA BT ATATIRY G917 AT & | Ao 39 YR ® WE Bl 9 AT HH BRI BT BIH B
qHdl © | FAAHAD [TaRl @I AT ugaH qAT Wihd dRa $ Y AT A9 BT [IUART [HAT ST B 57 9 b
HTI—T, TN b AT ~p YTt &7 &) I == T S |
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Unit-3

fremeri arezrert # Language in School Curriculum
o MY U AV’ 3R UF A & w9 A e Language as a ‘subject’ and as a ‘medium’ in school
* qrgTEdl H AT B YfAPT T Hecw; AGET 1 | o Role and importance of language in the curriculum:
R, TEAETHT 61 471 Place of mother language
o I @ ,\”W'ﬁﬁ AL C{’\@”“"E"\'dd" e Understanding the objectives of learning languages:
NI D], \IdQTileld], Pifet TahTH _ imagination, creativity, sensitivity, skill development
» e AT AT S @ WA S G | o Medium of instruction: suggestions of difference

BT T
om&aﬁﬁﬂwﬁﬁwﬁéﬁmﬁr

gEINSaT & Ufa gieao, Wﬁ&maﬁw
AT ([feR & favy da 4)

commissions.

« Major issues about languages in classroom discourse:
attitude towards multilingualism; Challenges of
teachers in teaching language subjects (with special
focus on Bihar)

Rrerrefl S/9 faemerd od € 9 9 U W U W W AT 2| e H 9 U AT H Afdqdl b A Harg
B T | SN TR, I el H WINT Bl UG |l B | A AT BT ofhx Nennliai & orgwd 987 99« BN &, I fawdf
DI g H| o, I§ "YUl © & AR WU A uRydd dedl & WINR SUINT Ud R & [dbra H fNesd U
IA®T & IR H TS 9C Td IADT SUANT B | 9 SIS A fAenerd] urededt & IR} W & WA B FHSH dl
foNy BT @1 78 & R Ireayds! @I A9 BT IS0 T AGEYT & WIE, Fl @ vy 3 ufteg a9sr a4 1
URAT | FET ¥E W AT & 6 39 fAwy § 9w #1 @ ureuedt & Wed # 99 o R WR A M SR gafey
ufegail T TE FHS BT SawR fear WA ® f5 9SS §RT U A7 UIY Y fAvy 1 HEwdqul Wid 9T § | 39! HeS
U g8 3fU vy H S BT Goid, HUSRUI, FRINY], b= Ud HUET PR & | $AI DRV AT BT RAF Wholl el &
N UIGTHA H A He<dqul AT Sl © | 9197 9 RA% TR 6T Jedd & dfcd g U Hodsl, Gorredddl, FdaT
IR DIvel o IfFfad &1 ¥ Avad ArAH 2| 39 99 91dl &I [9kgd ot 39 gDhls § Bl omed |

Suggested Readings:

Agnihotri, R. K. (1996). Kaun Bhasha Kaun Boli. Sandarbh 13, 37-43

Agnihotri, R.K. (1995). Multilingualism as a classroom resource. In K. Heugh, A. Siegrithn, & P. Pliddemann
(Eds.), Multilingual education for South Africa (pp. 3—7). Heinemann Educational Books.

Agnihotri, R.K., & Kumar, S. (2001). Bhasha, boli aur samaj. Deshkal Publications.

Anderson, R.C. (1984). Role of the reader’s schema in comprehension, learning and memory. In R.C. Anderson,
J. Osborn, & R.J. Tierney (Eds.), Learning to read in American schools: Basal readers and content texts.
Psychology Press.

Atwell, N. (1987). In the Middle: Writing, reading, and learning with the adolescents. Portsmouth:.Heineman.

Grellet, F. (1981). Developing reading skills: A practical guide to reading comprehension exercises. Cambridge
University Press.

Kunwar, N. (2015). 'Right writing' in Indian classroom: learning to be artificial. Language and language
teaching.Vol 4, No. 1, Issue 7.

NCERT. (2006d). Position paper-National focus group on teaching of Indian language (NCF 2005). New Delhi:
NCERT.

Rai, M. (2015). Writing in Indian schools: the product priority. Language and language learning. Vol 4, No 1,
Issue 7, 32-36

Sinha, S. (2009), Rosenblatt’s theory of reading: Exploring literature, Contemporary Education
Sinha, S. (2012). Reading without meaning: The dilemma of Indian classrooms. Language and
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C-6
Gender, School and Society

Bl 1 TS & AFERT B @1 BEIeAl H Y Yo HedYUl A I8 T B IHH El SR oV
& 4 ARy B FHArEd © | Sl SR JI¥ & did SRl Pl Re & YN 98d R G |
3d BRI I b 1 AT G dlel HRDI I Ugad & YA (B T | IR FHIST e
R & 39 UPR & IGATCR B B B AHI—IHI WX @ifed fhar Ser &1 21 39 UhR b
v H =TT @ B I SR Bl X S & drd %o bl AHe AT | I8 |qHS H AT A P
S 3R g9 & 41 A=ar urdfae 2 olfd SIaarIa |Hsl gRT giomd & |

9 fIvg & w9 9 uRieg I8 §9s1 14 6 F=iaT 1 SRl H SuidRd & & a¥id el
AfhAT BIF—b A 81 9 DI A T 2 A e iR 3R & B9l T Q1 Srar 81 9 89
BIGAl BT TG & Tbl DI FHIET DI H WA BT A& 14 | Uf¥g], Ha 3R iRa & 161 < <&
Biadl & R & | T & IR H F93] 911 8Y BT BT AMBAHNDRUT 3R AFIIBIUT R D
T & dR W FH g | d Ha AR ARG Bl BfdAl DI & Bl UlhATe B FHShR R &
SIRY SR —FHAT A0S DR B! Q=T H W@ qAT = YOl &1 YADT & aR H AT g |

Unit-1

SIUSR P A Gender Issues: Key Concepts

o SIUSR 3R ol BY JraeRon

o TIUSY UETUTd, SUsR Wl el Td ATy, STUs
AYFTHROT DI FHS]

e YR H SveR &I UeTlRie uRved

o SIUER 3R U

e Concept of Gender and Sex

e Understanding Gender bias, gender stereotyping and
gender empowerment

e Historical perspective of Gender in India

e Gender and Patriarchy

Unit-2

IS 3R FHTSIDHROT Gender and Socialization

* 3R 3R d¢ BT 9947

o SR Al dgifde uRued : FHTSHHROT BT
ERACRIRCREAR

o STUSR JIRHAT 3R HAATSHHROT BT UHATY : e,
gRIR, FATS, MEAT i & ffer

e Making of woman and man.

e Theoretical  perspectives related to  Gender:
Socialization theory, Gender Difference, Structural
Theory, Deconstructive theory.

e Gender Identities and Socialization Practices: Role of
religion, family, society, media and School.

Unit-3

SIUSR S URuEd BT AT Gender Studies: perspective development

o Tl T Y SIS AL Bl Wb B

o SUeR TR ygE AMISTe GER el bl
NEE]

* SIveR AT FAT D, BT d AT yard

e Paradigm shift from women’s studies to gender studies.

o Context of researches related to gender.

e Landmarks from social reforms movements,focus on
women’s experiences of education, legistlative.

« Constitutional, legal and policy perspectives about
Gender issues.
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Unit-4

olveR iR e : urggert, e vd f&@ | Gender and Education: Curriculum, Pedagogy and

Teacher

« fqenery 3R ureg=™l - Svsk Haedierar &1 | @ School and Curriculum: The question of gender
qt, TS iﬁ? qeg~ dIqadl, demery @ sensitivity; gender and hidden curriculum; Analyzing
STTET Ud afarstt o1 Svey @ gftedrT | school spaces and processes from the perspective of
Lk o _ gender

* TIIYRIPT T G i .j SX ¢ Gender in text and pedagogy: Analyzing the ‘Construction
TGaYRdD] T el feror # Sver @ ufa £ oender” i books and cl t
&Y e O gender textbooks and classroom practices

.o & e o wf ;o B | Role qf EQucation for gender equality: Importance of
schooling girls

e &1 A8 .

. Rgs B TRIdTES T e e  Teacher: as an agent of change; gender sensitive
R professional
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C-8
Knowledge and Curriculum
Unit-1
M 3R R Knowledge and Education
ey o9 3R <99 & 9T orgey @i | * Understanding relation between education, knowledge
9T | and philosophy.
R & T§T Y SraeRoT Remes | ¢ Basic Concepts in Philosophy of Education: teaching,

@ Upld, gig vd fAem & el H
Reror aferor, <1 vd Mems= & Hay
H AT IR 3R H Pl AR qAqT
SREZESIEIC R IPICE)

M B AR & wY H Ner w1 Ao
gfdard a1 AHfoie  fderd, = ar
Lol YT, Y a1 Iredicqd  faar,
SR & HAST Td el &7 Iofad
qoieT

e e vd ger fer & waew H
AR BT WIFE, oI o1 57 9 9 & a1
RUeT? Hedl BT gord DI Bd 87 Hawi
@ A1 geui # gRade 9 BT ® iR 9
e UeR e & g &1 JHIfaa e
g |

training, learning and education in the context of the
child’s nature, growth and development; Concept of
information, belief and truth in relation to knowledge.

e Purpose of Education as a basic of knowledge:
individual or social development, providing knowledge
or information, materialistic or spiritual development;
criteria for worthiness and political agenda of
education.

e Knowedge, Education and Value: Place of value in the
purpose of education; what are values? Are they
relative or absolute? Who creates values? How values
change according to context and how they impact the
purpose of education.

Unit-2

A SR R

Epistemology and Education

oRem w1 FTEHHYE IMN: THGH T4 HEU,
@fFea): e vl & dof § ogwa w
SITRST, Gl d AT B 4 |

o ST 7Y faaReaR (7€) ok wRed Tdq &
a7 ¥ ugfy &1 fouar : e, =iy ufhfy & d§a
¥ A, FGERaTd] B GHIEET Ud ghe o
e wffafd: (@) ith < & “wf afom” w4
IR ) A @ far ok @it & =2 aifem &
Jied A

@) G = @ IR fFeow o foag s R

e Epistemological Basis of Education: knowledge,
reason and belief, rationality; experience and
awareness, values and ideals with reference to school
subjects

» Epistemology: Schools of thought (isms) and Indian
Philosophy

» Methodological Options in Education: Assumptions
about human nature; critique of behaviorism and its
three alternatives: (a) Activity: With reference to
Dewey’s ideas on learning and Gandhi’s NaiTalim; (b)
Discovery: With reference to Montessori’s description
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BT qUF T4 AT & T 37 @uRom P HeW A
@ |

@) ¥ae: wiel (e [ € W), Sufwal
(@79 W), fee @ oE & 9h IR B
Hardw fer (7 sk gH) 7o e & e & dad
# fome |

of children’s intellectual growth and Dewey’s concept
of inquiry; (c) Dialogue: With reference to Plato
(Allegory of the Cave), the Upanishads(The
Nachiketa-Yama dialogue) and Buber’s idea of a
dialogue between teacher and student (‘I and Thou’)
along with a discussion on the role of a teacher

Unit-3

Understanding Curriculum

o UGHTA B T

o URHA : SEURVN Ud WEw: WISHedl bl
PREUTGIHA T4 UIGIYEID] I SAFEROM
S W W |

e TN Ud UGHEdl & d/9 Hew: I wd
TS A I8¢ |

o UHTl & fuRe: @e w9 Sew, FrmeH
H1 iR, dARE  gedvr, et o
T Aivgie ded, e 9 ushe
WR @ PRS TS~ UGTIIT D BRS |

e Curriculum: Concept and importance; Clarity among
curriculum  framework, curriculum, syllabus and
textbook

¢ Relation of knowledge and Curriculum: Philosophical
and sociological aspects.

e Curriculum determinants: Vision and objectives,
Criteria, knowledge categories, ideological stances,
Socio-cultural context of learners, Nation and school
level determinants; factors of hidden curriculum

Unit-4

Approached to Curriculum Development

. vroEEdl fae & ufa fafdy surm: wgw Rigia
g — ofwa Surm, ded ofwa  surm,
TAERATG SUNH, IGd— MERT Sur™, 91el
Bfvad SUNTH Td HolHard] SURM |

o fener— Rer & ASET gl A AAraTHTS
TS T D WY D GaY H, FAF IR S
S AMIfTe—dighas ygqell # gidT Ged |

o fIere UrgTEEl &1 Rem: THd @aud qR Sl
TR, Ree vd Rewit 3 fie, e @ s
AT |

« Different approaches towards curriculum development:
major principles; Subject-centered; context-centered:;
behaviourist; competency-based, learner-centered and
constructivist.

» Critical Understanding of existing curriculum of school
education: in relation to form of knowledge, knowing
and its relation to socio-cultural aspects of society

« Developing School Curriculum: Major components and
their nature; role of teacher and learner; challenges of
its transaction

fIeme™ § ARa—aEm @1 S Ufhar el §, SHST YR Hold: UIed<dl skl & | d<di &I fdemed # @i
AT &, 1 AIEAT § 3R d¥ Il §, 39 99 |l W UIeIadl 91d dxdl ©, 31 39 FHsId] Ud Netd 31

BRI B J8dR 99T Ahd & | A, UIgTaa Bl JaURT & YA by IR FH W & Ol & 3R 39 el oy wdfod
AR & FAed A9 o1 I & | S, 39 SdhIs 1 YHald Aad Usel UIedadi doll 3 Awed Ual & #e
T S ¥ DI Off B 2 dIfds ¥eg 3R 3 & el 9ol | g9 o b | yredadt & R’ Wl § iRl

RN & W &iaT ax7 & fo 59a FeiRe dR$I Td U SN 1 a1d J81 S ST & | Wi ‘& dIgeTr &
qrell 1 BT B! SAD B Jgl &A1 S Ahal © Hifdh 39 YR d.US. HRIBH P ‘S’ dlel UeT Bl Ibx &1 I 1T

=l

Unit-5

e : 99, ureT=At &R e &1 Had

School : The Context of knowledge, Curriculum and
Education
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o

o faemera § @ IR WA @Y, ¥ 3R e Knowledge and knowing in school: Forms, sites and

ufpaT; SRreTsH five (S-werd | geea) processes; paradigm shift.
» REred o @ HR < F urggedt 1@ e Curriculum as key determinants of knowledge in
LECEREICIE A School.

» faeners & aER & uRa W fen 31 e e Linkage of Education with outside school experiences.
* S, et SR e : feOs 1 WWH S| o Knowledge, Curriculum and Education: Role of

et et a1 e teacher as a critical pedagogue.

o, Ureu=dl iR e &1 f9Y 9gd @MU & | olfdb U Nerd & foiw 9 T ST 81 uidd o9 Ia)
faemeg @ ded § @ oMU | 39 sols ¥ fUve IR shsdl @ faqul & faerdyd ¥ Sieer @+ &1 Iy & T8 2|
SR T e § 99 &1 S U& o7 Wy BT B, S9d goid & a1 aNid AR WY § | 9 8, R UeR |
9 BT WY AR d8eldl Y81 8, a7 faemerd 5 9 99 FHsT 3R U-RT 8, SR 99T g9 41 59 Shls &l
ST ¥ | SEERY WwY 34 d6 B Ueaddl H gedl & fAererd & deR @ S9 Bl B [Ny X T8 e urn @
3R SFd fHard S9 &I rAfSid Age fodm ST R8T &, VAT 9 8IaT R8T & 93T Sidl ® dlfd S99 31T 9¢7 S
S | 39 B A o, gt AR e & fiqwiwel B W FHA SQAT| bIS S USTedt bl R @y a9 §
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9 3PS N Tdf B S R
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C-9

Assessment and Learning

Unit-1
Basics of Assessment
Basic Concepts: assessment, evaluation,
measurement, test, examination, formative and
summative evaluation, continuous and
comprehensive assessment mandated under RTE,
and grading.

Purpose of assessment in different paradigms: (a)
behaviourist (with its limited view on learning as
behaviour), (b) constructivist paradigm and (c)
socio-culturalist paradigm; distinction between
‘assessment of learning’ and ‘'assessment for
learning'; assessment as a basis for taking
pedagogic decisions

Unit-2
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Analyzing existing practices of Assessment

e A critical review of current evaluation practices
and their assumptions about Ilearning and
development; examination for selection or
rejection; role of traditional examinations in
maintaining social and cultural hierarchy; impact
of examination-driven teaching on school culture
and on pedagogy; content-confined testing;
critique of prevailing quiz culture and popular
tests such as ASSET and Olympiad;
commercialization of testing

e Impact of the prevailing assessment practices on
students’ learning, their motivation and identity;
detrimental effects of labeling students as slow or
bright or declaring them failures; perspective
behind no-detention policy in elementary grades
under RTE

Unit-3

Assessment in Classroom

e Expanding notions of learning in a constructivist
perspective; ability to develop indicators for
assessment; tasks for assessment: projects,
assignments, formulating tasks and questions that
engage the learner and demonstrate the process of
thinking; scope for original responses, observation
of learning processes by self, by peers, by teacher;
organising and planning for student portfolios and
developing rubrics for portfolio assessment,
teachers’ diaries, group activities for assessment

e Dimensions and levels of learning, assessing
conceptual development, recall of facts and
concepts, application of specific skills, problem-
solving; application of learning to diverse and new
situations.

e Assessment of meaning-making propensity,
abstraction of ideas from experiences, identifying
links and relationships; inference, analysis and
reflection, originality and initiative, flexibility.
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Unit-4

Assessment in Classroom

e Feedback as an essential component of
assessment; types of teacher feedback (written
and oral); feedback to students and feedback to
parents; peers’ feedback, scores, grades and
qualitative descriptions,

e Developing and maintaining a comprehensive
learner profile; challenges of assessment
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C-10

Creating an Inclusive School

Unit-1

Taey) fagrera &1 Rt

Concept of Special needs and Inclusion

o fafderarerf o Twer SrauRE: UeR, (fAfdudet &
MM & w9 H faAdetird) |

o IR AREAT & ©U # fadmerrdr, et
BT TTHROT IR sD e fAfRart, (@)d>er
el —geordT, (51907 geotdn,gfe gaordt, 3R &
TR 3MeEH), (@) AAHS SRFIAN: (Kt
quighd fIeR, difgd sraradn) () IRIRG
Ay (et verrand iR T /T a1
TFTET) |

o Q@ g=al & fafte df: § 9 v+
@ TR R e Adey & w9 H Iy —e
R forarR—fand iR faweirar @ sofr),
@ RATYT BT HEd, FHAYT H9— Ygol Afdd Bl
AT o1 @18 98 [AdbraT At &l

o A Bl Ufhar: fAmariTar & wwafRa @ fafder
Nefal & FHIIST & ASHIBRT: Mo Afgd
UTegshd dl GeIR: TOeror 3iferTq gfshar @1
QWIS WU AT AT: AT D
STeel

Understanding diversities: concept, types (disability
as a dimension of diversity)

Disability as a social construct, classification of
disability and its educational implications: (a)
Sensory Impairment (Hearing Impairment, Visual
Impairment and Deaf Blind); (b) Cognitive
Disabilities: (Autism Spectrum Disorder, Intellectual
Disability and Specific Learning Disability); (c)
Physical Disabilities: (cerebral palsy and loco motor)

Philosophy of inclusion with special reference to
children with disabilities: (Discussion on Inclusive
education as the best alternative across all levels and
categories of disabilities); The significance of the
positioning of special schools and inclusive schools in
the education of children with disabilities; The
language of inclusion- putting people first rather than
the disability a person may have)

Process of inclusion: Concerns and issues across
disabilities; Contextualization of inclusion for diverse
learners; Modification of curriculum including
assessment; Universal design for teaching learning
process; Reasonable accommodations; Instructional
adaptations

STRIMTBHR H GRIDIOT |, YBHIBII 3R
TG HROT  HAETG gaE iR 3
iferal il sseg. S W (1995), et IRHR
(2006), famarirar @ e faenffr @ fog
I Wer Aifd (1986)
HUF(1994) AR I TH.HLAR.ULST.(2006), 37T
$ 31.09.74.(2000)

» faparr foenf¥ai & foy wxemi @
fafe  4fer R 3L 37s.(2002),
fAHeTaT & TER R (IRA), IS
=Jrd (1999)

Unit-2
vfoeTie aRuey ok |9aTels ughmt Towards Inclusion: Paradigm and policy
perspectives
» Ufaefies uRued 3R gHBTNH q—ccri%pﬁ e Historical perspective and contemporary trends:
gl Wew gRT wamEnfafeear e, | Journey from charity , medical, social towards human
PR Ar emRd Wi amey, | rights based  model; Succession from segregation,

integration and inclusion

e Constitutional provisions and other policies: PWD
Act (1995), RTE (2006), NPE of Students with
Disabilities (1986); Salamanca Statement (1994) and
UNCRPD (2006), IEDSS (2000),

e Special role of institutions for education of Children
with Disabilities: RCI (2002), National Institutes of
disabilities (Indian), National Trust (1999) and
NGO’s
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URRIelaT Pl AATINT Vel BT FHeT S BMI SNl © dlid d AU [Ieme™ # fdTel & a'e & [qemell & ey
Waﬂﬂiﬁlmwﬁﬁfﬁmiﬁﬁﬁﬁaldqaﬁuﬁq@dlaﬁmﬂq\d f&oqlww%‘ﬁrﬁ?aﬁéﬂﬁaﬁn@?ﬁiﬁ
qRAdd AR I dferd 7 X8 SV | oifhe, I8 Ufagar 99T 4 Ag) o | $9 [aURYT & fdbTd BT 379=T Uh i
@%WWsﬁs‘ﬂmﬁaﬂmmwﬁﬁ#f&m@wﬁmwﬁﬁﬂmmﬁvﬁ%wa@wﬁr@wﬁ
39 @S ¥ fhar SQ | offe Fevt Agcayof %W@rﬁma%%ﬂﬂﬁﬁma?ﬁwwwqﬁaﬂﬂaﬁmlsﬁ
T FAY] fIeTad & HAhed T T 8l Wbl ©, 39S Jd Ud I Uell B I H Tl Bl SIQI | ARy g, qAdy e
DI PR fAETerdl B FHST R IR Fofoi & 8, sa! a1 A1 J81 &1 Sme |

Unit-3

Inclusive practices in Classrooms

e School readiness  (infrastructural  including
technologies, pedagogical and attitudinal) for
addressing the diverse needs of children with
disabilities

¢ Role of Teachers (both regular and special)

e Pedagogical strategies:  cooperative  learning
strategies in the classroom, peer tutoring, social
learning, buddy system, reflective teaching,
multisensory and multidisciplinary approach

e Supportive services required for meeting special
needs in school and collaboration required for
meeting special needs in the classroom: general
teacher, special teacher, speech therapist,
occupational  therapist, child and clinical
psychologist and other outsourced experts, family,
multi disciplinary team (along with child in the
decision making process)

e Collaboration between teacher and special educator,
parents, outsourced experts, students and others as a
continuous process

Uivelatl bl FATIY! YeT ] FHsl SHIGTY BT SIe’l & ANl 9 (Y fd=ield H Sf+dlel 8% g @ [demeil & |
I IR TS | A FEAY e & ufd & fJerem & gfdagdr &1 Auied fear 57 @1 € arfd dig W e W @
qRAdd AR dferd 7 X8 SV | oAfbd, I8 gfdagar 89T & A1 o | 39 I[AURYT & fddhTd BT 379=T Uh SfasN
&l ® Rrad) whs g1 39 3918 § 9 | wAradt Rem & Tid gu Nfend st & g ot & faseryor
9 3PS ¥ THar QT | oifeh we¥ Aeayol & FEayl e & Ridd &I Gene’dl ®WR R SAR Ui &1 AoRar| i
T FEIAY] [IeTe™ @ Saheddl FT 81 Fadl §, 39 qd Qd M4 UEl & aR H Tl df Sl | ey €, FEay e
DI AR [IETerdl B FHdBTeE R IR FAIfadl a1 €, $9@] 9 Wl I8l Bl ST |

Enhancing Professional Capacities (EPC) Courses
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Code Course Title Marks
Practicum | Theory | Total
EPC-1 | Reading and Reflection on Texts | 1% year 10 40 | 50
EPC-2 | Drama and Art in Education 1% year 10 40 50
EPC-3 | Critical Understanding of ICT 1% year 10 40 50
EPC-4 | Understanding the Self 2" year 10 40 | 50
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EPC-1
Reading and Reflection on Texts

%ﬁ?%ﬁﬁ%@ﬂﬁ@ﬁﬁﬁﬁ%ﬁ@ﬁﬁﬂmwmmw
B | I AT S R ¥ HIRd THH Yl B GHSH B [l U GIRCHIv qal B AT O™ UgaR
AR gfte Hafad &Rl 2| o Rt & fofu VAT Aifd &dl o1 Agwayol & | a1 P Afd b
AETH ¥ TG B dTell ATAEHD FH3 G Wﬁ%ﬁfﬁﬁ?{%’cﬁﬁﬂ?ﬁﬁﬁéﬁ?
FHS DT T | AeH—3Ael Flerdsi H R & Wwy Ud S99 gY URdal &l ST AR 1T &1 I
SR FHGT & gaoid oY bl FHIT § FHerr A1 Rierpl & fog suRerd €1 g7a! vfd fafe=
ATorail H R Aifefcads emell | Sl S Al © Gl 3 WHY Bl Rl aven 9 s A= gel
&1 B, oidl, B, g onfe & "raw | uRaferd e 8 il T e & w@awy # &y
Y daardl & A= uggell Bl SiFY Ud wHe & forg ool 1 yrifie €1 3 veE el &
RIS @1 fAvIas] & 3TN T—3TelT USgfall UR Ueb fIIY ORE T UHI STl & | 37 gRT e &
SR, FHISTARA Ud HAIA= &1 AT FHl UR gY UHTal DI ST g G Sl Fohdl & | $9 S
IR FASH &1 I URESl @1 e ufhar & aus & 4 9ed Mg 8| I8 vy S5 e
o Gdearel & HfReTor &1 A7 YRR M| 39 9w H IR g 9gd "eQul © | Usell © I
BT BT Aed' [SdT 0l § 9T & [A9gaR] /T B HIai—avs H WU wRe T, G99 &
FTAR RIel & daod WU DI AL Bla—(dey H el | A fuelrsii g gwral ol FHlen
PYAT| gt fag R Rar oo A R ol @ e 6wk w Rien & 6w gge W gwr
ISl 2, S WHSHI | SAIERUa: 9Had AE 9Ny, a3 uefa, g 31 Rem & W
qIel A9, SATS | AR)T a5 © <= | ST R aIcad & b UoB & ®Y § T8 Aa) fobe
srgfaal srerar Wfa Hewl &1 STl € dterfd U TRIT S ofuad Srwal W el w@rd B | den g 7
faaeT & Igmafiar § I § Wad 999 &1 g% | a1, 9@ Uied IfU IR U¢
RFRIT BT fade T B | fH) |l YR BT J9dh fddem ued R ARG T B S |

_/d/

Unit-1

U T4 HegPhTen Alfecd Ancient and Medieval Literature

341 gIg H YT Ud Heeblcl & B o This unit is focused on reading some ancient and

wfRedl T goT fHar Seem St 36 w5 B e | medieval literatures which are relevant to understand
@1 quid © | 59 faur % Fr=falad el @ 9 | equcation of their time. The following literatures are

e @ forg g T R identified as key readings:
¢ Dialogue from Upanishada
e Stories from Panchtantra

e Stories from Buddhist literature (Jataka, Theri & Ther
Gatha)

o IUfANe] ¥ Gdre 3y
o YA b balf=ai

o dig AR ¥ AN (STad, SR UG AR T7eN)

" T < 9 ey e Stories from Jain literature
o AR—IRAT A AW Y9 (= Al . .
AR ) e Stories from Gulinsta-Bosta and other related
39 @18 ¥ iR Wl B3 U vd HeAdrelH literature
ARl Bl Sredy Aaftid fhar S ddhdr 2 | The unit is flexible in nature. Many more ancient and

mediaval literatures can be added to this unit to make it
more enriched.

9 gBls H O U Ud Ae@Tele Wil &1 Soold fhal T &, 3949 % $8 adi-1d i€ &1 & 39
qIGIhH & A ALIA fHAT SN 99 I BTl Bl Nefr HI FASH ¥ Aq Aol © |

36




Unit-2

Modern and Contemporary Literature

AT —ARGae dedl o

3 Arfecdl o uga fdar
T 2| 39 faw # fr=faRed kel & 9o

* JI. 1. TH. BIoN gRT Ifed e iR Sied 1o’
o FETRd qHT B e B T
o SfieTel Yad R AT IEERARY B A
o HU HAR NI ITd F3I IR H deal 4
ARG DI Ve aretr 3y
o UI. 31t AGIUTA HT oG AIERAT: TS &R0
1 2fére AUETS
* JORIRM gRT R ‘gaf2a
i

SURIGT ATecdl & T IR ) Arfedi ol 59
HE H ST @ 9 BT B |

This unit is related to read some modern and

cotemporary literatures which have reaised the issues of

education meaningfully. The unit contains literatures

from different languages and socio-cultural contexts, so

that it will provide an enriched space for reflection. The

following literares are identified as key readings

e ‘Shikshak’ by Binova Bhave

‘Shiksha aur Jeevan Mulya’ by Prof. D.S. Kothari

‘Shiksha ka Uddeshya’ by Mahadevi Verma

Excerpts from ‘Ragdarbari’ by Shrilal Shukl

‘Abhimanyu ki Shiksha’ from ‘Churi Bazaar mein

Ladaki’ written by Krishna Kumar

o ‘Saksharata: Rashtriya Dhyey ya Shaikshik
Maapdand’ by Prof. Anil Sadgopal

e ‘Taleem’ story written by Avdhesh Preet

e ‘Murdahiya’ written by Tulsiram

e ‘Ek School ka Bayan’ by Dr. Gyandeo Mani Tripathi

e ‘Kya kahate hain Savaal’ by Birender Singh Rawat

The development of contemporary literatures is

limitless. Therefore, besides these key readings, there is

ample space to add many more new contemporary

literatures in this unit.

R & AHBTNT FH & AGIRU I Ig Shls [AVY HEd Bl o | 399 o1 ATecdl &l forar T 8, S9d 31+

U e &R A1 @ =1 Jel &1 FqAsT el |

Unit-3

W 9t

Local Literature (Bhojpuri)

s $hIe el & Jel A e W Al
P Yod UR EIRT B, S fA=ferRad 81 dahd &

o W HATY
o Arpifdaat
o e Ma

o I HATY

TRRIT 319 Wk UR $9 ARl BT HdbeTd B
T g9 et vd ufdegell &1 e Ffl |

This unit is focused on collecting and reading local
literatures related to education and its issues.

The literatures can be :

e |ocal stories

o folktales

e folk songs

o |ife stories

The institution will make a collection of above
mentioned literatures at its level with the help of the
trainee teachers and faculties. They will search the local
literature resources.

Rt 1 U= AT W & Ul TS g9 T AT WR & el @l & rarefie v 9 9HeE &
e A N gBIg DI DUl Bl TS § | 3, AT U VI gaIs © oyt w1 Mersl vd ufdeisil R @

WITHR 3R TR STHT bl B JETIT BT & | $HH S T AT AT BT AT B Bl FHaT & S
A § A1 AE © of Nerd @ fidd @1 vy 78 99 9v 2|
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EPC-2
Drama and Art in Education

TAR AT Bl YT DIt I & 36T TexT 9 & b A &1 e § dell o1 fauy e 8 @R
gl I Al SHBT el Ja9 8| wiel 7 forar @ f& g9 U doieRl 3R NeuaRl &1 @il &
e AT S 59 THSN & AR @ b Upld § a1 o © | I 8RN Tagdd @l ardmarer §
g IS fb SNa & a8 RT & S S aidTeaRo Bl ¥R §91GT 2 | 8 I8 ol 2 fh S
U 9 B UgA B fF R’ GR 7 &R R IR 18R gHiifery e &1 =R ge1 Mg w1
9 UBR Hell UG Hal e Sfers ufshar &1 g HAewayol oM & 3R s Agcd &l 3fd el &
W TR R WEHR A7 I WM 2| 59D dacs [G8R A7 < & g AT 99T 4 39 Jaer 4
SARA & Bl THR JI F81 {631 737 g1 MR W, $all I UIedax TAfAfy 9T ST €, d8
Al R R 7e@ @, RNeT SR $8 W AR 1R Agw fe@m R & fog gar 21 ifderer
AraT—far 3R 3rerd / Riferer dar IR Wol &l JeqIT I AW S A= 79d &, TR Renfar
BT 7 WD AHIEHS AT & 0T H Hel QT gl aFl H o al & | 39D Goldrdd a1
AiderE uge] Wal SUled W8 W 2 Ife <@ Sy ar Fonm iR Rreq @ e, Renfai @
e @ B &1 ITART SIRAT BT Fahell & | Afkied & Ao, Aieda & faer iR yghwdl @
qA&T & 907 | Pell & Idel IS BT & | e S ¥ doll, Rie 3R E&pla &1 3Fid
WS A STANT fHAT ST Ahal 2— A9RE & ®Y §, 999 @ ©9 § (IR e e S aa ara
DIYA & ®Y H | HAT§ W2l AR Siad AR AR B T9€ 991 &, 981 b1 SUANT Feqor—aifenma
gfhamall @I WRel, GiH, el 3R gd g H A fBar o dear 21 39 vy & =
SHISAT S AT J 89 ATy AR HoAT Ve & IR H =l BT | ey U U e € S f¥er @
Sia=d 3R ARal a1 |hdl & 3fd: Ulegall &1 s9&! dgifdd Yd AMagiRe |HST Ugall Sals H o
TG | S STeTaT o g8 oAl 9 fedt o1 o A g fer § Sqa v o1 gihftad e
TR 4 TR T AR ghIg | Tl DI ST | 1T & A8 W HRAT BR1 [h I8 U Uriie favy
2 ord: o Rigidl & FHs™ 719 9 B F8] ol dfed SHhT YART S © |

Unit-1
Yo Hell @ WU A A Drama as Performing Art
* S : IURCN B T 3R e # g 78 | o Understanding the concept of Drama and its relevance
o AT UH Nevmrs & wU for Education
o AT BT AT : AN 3R HAweH, SHeH e Drama as a pedagogy
HITEST A1 g \qg o1 o « Organizing Drama: preparatory activities and
* A & WO The, e resources, dramatic society

* qICH PRAT : DEMI, Hare, ARF, Hd, 7 B e Forms of Drama: Solo, group
e, e, - Rerfat &1 X | o Playing Drama: Story, dialogue, characters, symbols,

* IR SR A A el P decoration of floor, lighting, creating different
» iR # e Beft P IR HRA situations.

* A HEY AT A SR S « Knowledge of Indian and regional drama traditions

e Appreciating art of Drama in learners
* Review and assessment of performing art ‘Drama’
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Unit-2

I Pefl U4 ¥eq Visual Arts and Crafts
* g ®ell Ud ey @ wHe qen fem # S9a71 | e Understanding visual Arts and Crafts with their
HEd relevance for Education.
* T Holl q e g Meomres & w5 A e Visual Arts and Crafts as pedagogy.

* 1 Dol Ud e : fafdy vawu, gfvard Fae | o Visual Arts and Crafts: different forms, basic
REISEERSERIE resources and their use.

» & A et v fieg R o T =T  Knowledge of Indian Craft Traditions and regional
* WHDTCAT g1 Deedl, fedl vd SeArd™t T AT | fo|k arts.

» Ruefefal # g1 @l vd e @I SiAfed S| o Knowledge of Indian Contemporary Visual Arts &
* 3% Pl T e @ W ok s Crafts and Artists.

e Appreciating visual arts and crafts in learners.
» Review and assessment of visual arts and crafts.

Unit-3

B—IETRA JET 3R Ve B YA Art-aided Learning and role of a teacher

o ACT Hel B AR UeTHAl & A1 S e Integrating Drama with School Curriculum
* 9 Bl U9 feu @1 fqererll urggedi & Wil | e Integrating Arts and Crafts with School Curriculum

RE e Visualizing School and Classroom as a space for art
» faener SR werTder B Ben—seRa T @ aided learning
ST & WU H Q@

e Preparation of teacher for art aided learning

o Toll MR 31feR™ & forv Nerd & dIry
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EPC-3
Critical Understanding of ICT

IHE WA W AT U AR dheAid] SAR AHINTS AT BT U Mawdd T a9 gabl o |
R § dhAId! BT TWHS DIg g 919 8 2| FAR Wenfel o Qe swwei & g1 R
AT H BIADRI dGeld R ST 8 © | TSl b bR & ol 9 FaR db-ild qafia e g
srearae fafdat o1 v Rienfal & @fad T gwa, oI IR M &1 \dfgd w @ ford fha
ST RET & | 39 dddi & HRYT e § 81 I8 TaeR & Ar—d1 4gx &3 adb R &7 56R 91 8
RE1 & | Gl G HaR Tl & [Afe Al §RT Gemell & |8, Fodd, FH SUIRT qe ol
A IMEF-—UaM & giaer 2| Rer & &3 9 98 §9R ddbdl & SuART + Riers @1 g &1
|afda, Rieror d o |9 & FHAYE, dedi H YHIIDRI ARTH Bl ST B Bl B [HAT & |
AT AR, Th-a] @ TART A et & 3= BT ol i, Rbrst & FIH R, AfHrae]
A TP, 3MMfE BT T UG THEBRT G911 S Fehall @ | [ARNE saegshdr arel a=ai @ Rier & fog
Al G 9 FAR dPbiId B A9 H8<d & | U AAUD g4 bl & B YANT §RT AU Bl
BT FART AT AU &V BT YA T FhaT & | IATS. AL Tbeild! BT &0 AeH Hral o
SUAN & ol I8 Aaeds & fob Rl ¥ gdqd TAN A R0 HIered $1 e i o < | 5
s & fowgeg & Aresd ¥ ufig T g ISl HAEHl Bl e ufdharell § g @R @
|AsT fIHRid o) TG | I8 I8 W IRA § f$ A8 A Uh YR 9wy 2 o g9a forg
HGifad T3 & ATI—TT AN BT HIAT 9gd Agcaqul 2 et e ufveeli | 2|

Unit-1

I Ud FOR doal (@e.1El) 9 aRed Introduction to Information & Communication
Technology (ICT)

o YA T AR Tl (M8 AL © SaERom g e Concepts of ICT and its relevance for education
faem @ forg e - « Aims and Objectives of National Policy on

* IR # faemerd fer & fog gaer vd war Information and Communication Technology (ICT)
mﬂaﬁf‘g@rﬁ? S ;ﬁﬁf @ el vd @@; @ W | jn School Education in India

* STeXACL AT & JPR FA fFeerd § S e Types of ICT resources and their utility in schools:
ST : SHfSA-fagore (ra-ge2) Td Hrex audio-visual and computer media

nfgar . .
" . - s .| *» Challenges of Integrating ICT in School; the
’ e N2, Pl BT AR scenario of schools in Bihar

fIeR & femerl @ Refd W 49y &9 <d §¢

Unit-2
SEN—Tageres Td Frgex AT 3 TH Understanding Audio-Visual and Computer
media
o ST T Ifffear Mfear &1 SwIRT : Hare forgHr, e Use of radio and audio media: Script writing,
HE arad, Ma—dfd, enfe storytelling, songs, etc.
» fem & eforfasr vd fafean 1 swnfira e Use of television and video in education
o fem § wHER 93 B SuAEr « Use of newspaper in education.
* fAfder goR & UISiaest BF el @1 AT ¢ Functional knowledge of operating projectors of
* PR Tl BT A : e T a5 P, §6P fafdreT various types
SISTR & BT B AT SR, e Functional knowledge of operating computers:
‘*’“ﬂcé @ ‘d’*‘*’f ? 'E“'. SR I b A Bl T on/off, simple knowledge of hardwares; simple
7S T TR BT AN, Y, knowledge of the function of desktop and
Tredie, U, Wisd, SIRPe, AiUe Hidl, Ifa oT ek 9 P
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Td Hrd

* HFYCR TP AMT ¢’ & Y H 1 AT 3—Hel ATS. L.
AT, $—Hel WO, gevic W IUARN Gl dl
ITST PR D AP bl FHSAT TAT SHBT STANT BRI,
STSTANSTT WRGT, JTTATST BTH WRAT, AT ARG,
ST, HIGTS A—a=1T, ATTATS A—T(~17T, TN 3T
TS BRI, drapifafsar

o IfrE ATFCRRI BT NUT—ARTH B SR TANT H =
DI JAAT BT fqbra

memory; word processing, use of power point,
excel, spreadsheet, paint; meaning of file,
document, soft copy, etc.

e Computer as a learning tool: making own email

ID, sending emails; Effective browsing of the
internet for selecting relevant information;
Downloading relevant material, online forms
filling; general Introduction to E-learning,

Mobile-learning, Wikipedia, On-line learning,
Massive Open Online Courses

» Competencies in handling educational softwares
in teaching-learning process

Unit-3

Te N.E). FHRIT PpET B Hehed Visualizing ICT-Supported classroom

o AT I BT 99 H SUIM
o SiffSa—faggerd AMBRAT & AN | Fer § A
Bl D T FEol gl

o FerTferor & forg MR Tged a9 3R
STBT USI=CI BRAT

o fenfofal | sME. S &1 YANT PRaw gY yed
BT AT UISTde g=aT=T

* JEANEL BT WEE | U AT BRAT 99 YU
g, AT g1, AV Aeafdh T Arse,
AT v, mfe

* 3T fawi # fra—fhe R & ams. 1.2,

o I & TAERT TN F A=0EdT 39 TSl

e Utility in preparing learning plans

e Use of audio-visual materials for making classroom
learning more interesting and easy

e Developing PPT slide show for classroom use

e Generating subject-related demonstrations using
computer software

¢ Enabling students to plan and execute projects (using
computer based research)

e Group learning through ICT: Participation in web
groups, creation of ‘blogs’, social networking sites,
common messaging apps

e Understanding the subject specific utility of ICT
materials

e Innovative usage of technology: Some case studies
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EPC-4
Understanding the Self

THBIeNE el foud # ve qu fawy 9 fovy e s9rRm ®, 98 83— W @l Juren o
NS BT IRATT H SR <@l ol W& & | 39 v @ o+ & s I8 999 = & ramud e
femer # 5 UasR &7 fNeor ara € S9H @) U Al Ud aRomeit @ favy sifier g @
ST 3ATIH B AT Td AMINTG Siiad & 319 IR 3MeTRT 81 €| 39 UHR, JAUHT & eqor
DI FHS 3R I Silae b 7Y Ace Gord & | A Al fqernerdi & fou der swearuel a1 Nefdi o
T w1 2 a1 oeurud @l ARHAT BN HE o 98 HAedYUl & | S Wi B 1S FHBIeld
AP e Srigpal e & oiRaar & faay or i fhar mar 21 o9 vy g &) ar=gar
2 & o afad o Netw a1 Nfder a9+ @1 ufpar w2 § dy uRad+l & foRd gV 8 e |9st
Ufegatl @I B <MY A1 d U Iaeld] SIRAAT Pl ARHAR DR Fb TAT S0 JHY AU Al
TG IR H 95ad ol A | IaR Netdpl gRT A ru+l IRAAT B e @1 el <& & Rifs 9
g9 Ufd |orT 81 € Rrgd dRT 9 Uh Afhg if¥dal & wy H N 7B 8 uld © | ST, gArel H
et @1 UfssT &1 S BT 81 BT ® S9d US| fNerd &1 IRAAT &1 SUeTT U g1 BRI & | e
Masedr 2 b Nerdl @7 IRAar &I Tex1g | I Sie | fNefdpl o1 IRATT B odx i & TH
o aRuedr & R et & Siiad, S9! fa7=al, IHH BFarel daaral Ud SHd! JaTiad deidTel
I THM RGBT BT A fhar o %81 8 S o fete & drd & a9s™ @ fawm el |@ |
#, g8 gafog Wt vy & i IRA Hav 3 fetsi @ IR\ar § 9aTgaR Ud 991 9add IR &
ST 5 @8 UPR & AHINTD, ARGidd, Ioiad gd 3Mfe HRSI 1 949 § | 3 TR <N AT
I H e O UBR 9 & &l & 993 8§ IR A el @& & & 9 Teilkg 9§
<@l B g, S99 B8 URddd U 2| ST U I&RYT & fNerd & % A Unyd’ 999 9@ Bl
A, AT Iy g9 fAwgus | fhar SIrQerm | I8l sfedd &1 ARAAT DI AheddT bl T D
foy Ao g9 A9 UgE - adfddd, AHIfeie Ud gitd W eI far @ 81 J A s
IRAfAD ©T H Th—g¥R W AT Ud Uh AR W M yMifad B €1 s 9 feedt o eiRea
D AHeudT B UHIdh! ©T H Tal B Adhd = | 3 AlS AAUPH HI Udb Afhd ffWdhdl & w7 H
IR PRAT 2 AT I8 AT & [ IFD] IIRAIT & HEd DI FHAST SIY qAT giRIp fdbrg & dad H
DT TIIAAT Bl UG fhar Su, Rrad! a9 39 v & g & Sy |

Unit-1
W B 9 SR FHPT IRAAT | Fea Understanding Self and its relation to Identity

o W DI IJAURVM P WA IR JIRHAT & AT e Understanding the concept of self and its relation with

ERERIELH identity; Concept of personal, Social and professional
o T, AT e (i) I¥eR <@ Bl Self; Understating of multiple identities: the context of

URRT; ST (37 ARAT B T AT B the person understanding personal beliefs.

Yo # vd dufaae faar & 9w e The impact of one’s own socialization processes on
o UG RFAT B ol § TR STUe FAHTTHROT the making of self and identity.

YfshaTall BT YwTa e Thereotical perspectives: Teachers’ self-contemporary
o Jgifdd uRewr: Nerwr W AAGIAA ardfa, discourse, Notion of an ideal teacher

Us ey et & faar e Transition of teachers’ self in Indian scenario: From
o IR uRYY # el & W@ # gRac: TH | Guru to Professional.

YA b |
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Unit-2

fRerel 4 @@ &1 o Consturction of ‘Self’ in Teachers
e TTF, ARG IR BERIUG & HU H, U Iaerd e Awareness of one’s own shifting identities as
IR B SITHDT student adult and student-teacher.
o TS erd g9+ F U A B npienai b e Reflection on one’s own aspirations in becoming a
gfafaffae owar o siear @ el § gaen teacher and its role in identity formation.
e | e Major factors affecting teachers’ self and identity:
o Rl & ¥ 3R IR BT FAIAT BT ared socio-cultural, political, economical context: Role

sfed: faern ﬁm PRI H1 | . « Creating case narratives of teachers and reflecting
o Merdl & FaAIA(ERT) BT IU HRAT AR I on them.
a T o | e Knowledge and practice of professional ethics.

* Sﬁq D T BT S | e Teacher’s autonomy : Significance of an identity
o Rl & e SR faes 31 PR development.

« Visualizing an enriching space for the development
of teacher’s identity.

Unit-3

Teachers’ Self and Leadership Quality

AT DT YT el RIgTd 3R ¥epel # 01T 1 | o Concept of Leadership: Basic theories and decision
making in schools.

e |Idea of Democratic and Distributive leadership in the
schools; effective leadership skills.

« Leadership style and its impact on Teachers’ self and
role in school.

DIg I fdemer 997 B¥d A @& I 81 B GhdT | & o [Jered 4 oy afafafed 9 awied ok o 81 &
IR FE FARIR &1 G | B BT 2| 39 @i uRRfRl § gyd g exarel Afdaal @ srawiddr Bkl 2
T wde &1 |9sl IR ST {haiads @1 9T 81| 59 e H, e @1 fFeT 999 Aeayol © wifs S 8% Il 9gd
IR Tffafl &1 g B BT 21 Afed, 39 g H falt e Nee a1 Rfder ¥ g9 o & e W dad W
T 2 afow faemer & argel SRl # Hoa AGA B T BT DA AT WY, gD Y == 7| Q4T safony o § e
U famef & ER, g &9 R AT H BT 8 3R g B B AR W I A » Ak H iR AP grar 2
31q: fa=ITel @ STeRT—aTelT &3l ¥ e & B &I (e UBR F Yaed Y b F11 T U+ =Iged &Aar & TART BT AlhT

et & 3R 911 B fAened &1 usegH 989 3R UNe 99 9d | 597 99 d1di R 39 ghls | fadR o ==l Y S |
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and Political Weekly, 4347-4356.

Beijaard, D, Meijer, P.C. & Verloop, N. (2004). Reconsidering research on teachers’ professional identity.
Elsevier: Teaching and Teacher Education, 20, pp. 107-128

Korthagen, Fred A. J. & Kessels Jos P.A.M. (1999). Linking Theory and Practice: Changing the Pedagogy of
Teacher Education. Educational Researcher, VVol. 28, No. 4, pp. 4-17
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American Journal of Education, Vol. 100, No.3, pp.354-395

Courses related to Subject and Pedagogy
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Course Marks

Course

Title External Total

Code Internal

C-5 | Understanding Disciplines and Subjects 1% year 10 40 50

g favaus uftegetl &I el & foly TR &R H SMUR & BRI B (o1 Uivefstl Pl 31U gRT
I Y TT fYeror Qv & Tl ureuadl Ud UIgAyRID] Pl feddd AT Afard BRI | 59 fawgum &1
G $ U & T Ie™ ¢ | Usdl I8 b uibgell § ST el Aval & S &l Aoiga 1, e
914l et 9 gdTel 8 | SORT I8 fob o9 gRT feror fby SHarel vy & e S99 S9! JTdTd
HRET Hifp S84 Ugel o1d S A9 BT UgT BFT 3R 319 S99 fAvy & W A 519 Siis T 8, SHd
9 B3 R A g 81T | 39 [Avaux & Sicvia ufe] vl &1 ureu=al & F9sil iR A1er # 394
RIS AEAd WR B Hersll & UISIYRID] I HEdyUl JqRUMST BT 3edd« X | g9 forg fd8r
IS AT WAITAS S H T drell ureIdadl Ud Ueuydl (THHAIS.AREL /TS IMIREL) &
foram 51wt 7 |

Course Course Marks
Code Title Internal External | Total
C-7a | Pedagogy of School Subject- Part | 1% year 10 40 50
C-7b | Pedagogy of School Subject- Part 11 2" year 10 40 50
Social Sciences Sciences
C-7a C-7b C-7a C7b
History Physics
Social Science Geography Science Chemistry
Stream based Pedagogy Civics Stream based Pedagogy Biology
Economics Mathematics
Home Science Home Science

Commerce
C-7a C-7b
Accountancy Business Studies
Languages
C-7b C-7a
Hindi English Sanskrit Social Science
Maithili Angika Bengali Stream based Pedagogy

Urdu Arabic Persian
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Stream: Social Sceinces

Aims :

To develop an understanding of the nature of Social Sciences, both of individual disciplines
comprising Social Sciences, and also of Social Sciences as an integrated/ interdisciplinary area of
study.

To acquire a conceptual understanding of the processes of teaching and learning Social Sciences;
To enable student teachers examine the prevailing pedagogical practices in classrooms critically
and to reflect on the desired changes.

To acquire basic knowledge and skills to analyse and transact the Social Sciences curriculum
effectively following wide-ranging teaching learning strategies in order to make it enjoyable and
relevant for life.

To sensitise and equip student teachers to handle social issues and concerns in a responsible
manner, e.g., preservation of the environment, disaster management, promoting inclusive
education, preventing social exclusion of children coming from socially and economically
deprived backgrounds, and saving fast depleting natural resources (water, minerals, fossil fuels
etc.).

PC: Pedagogy of Social Sciences

Unit-1 | The Context of Social Sciences

e Distinguishing between Natural and Social Sciences

e Social Sciences: Concept of Social Science and Social Studies and major Social Sciences
disciplines in Schools; Cross Cultural Perspectives and Issues in Social Science

e Aims and objectives of teaching Social Science at secondary level

e Social Sciences: Uniqueness of disciplines | interdisciplinarity; multiple perspectives/plurality
of approaches for constructing explanations and arguments.

Unit-2 | Teaching-Learning Resources in Social Sciences

e People as resource: The significance of oral data.

e Types of Primary and Secondary Sources: Data from field, textual materials, journals,
magazines, newspapers, etc.

e Using the library for secondary sources and reference material, such as dictionaries and
encyclopaedias.

e Various teaching aids: Using atlas as a resource for Social Sciences; maps, diagrams, globe,
charts, models, graphs, Audio-visual aids, CD-Rom, multimedia, internet.

e Importance of excursion in Social Sciences

e | earning Plan for Social Sciences: Nature and Structure

Unit-3 | Social Sciences Curriculum and Textbooks for Schools in India

e Curriculum development process: National and State levels.

¢ Studying the Social Sciences syllabus — aims and objectives, content 46 sys46ing46on and
presentation of any State Board and CBSE for different stages of school education.

¢ Analysing textbooks in Social Sciences in the light of the syllabus and from the perspective of
the child (Textbooks of the same class may be taken up for all subjects in Social Sciences)

Unit-4 | Assessment for Learning in Social Sciences

e Characteristics of Assessment in Social Sciences: Types of questions best suited for
examining/assessing/understanding the different aspect of Social Sciences; Questions for

testing quantitative skills, Questions for testing qualitative analysis; Open-ended questions
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e Open-book tests: Strengths and limitations

¢ Evaluating answers: What to look for? Assessing projects: What to look for?

e Continuous and Comprehensive Evaluation (CCE) in Social Sciences.

¢ Analysing question papers of any State Board/CBSE and NCERT’s textbooks in the light of
the subject specific requirements in terms of understanding and skills.

Unit-5 [ Inter-Disciplinarity in Social Sciences

e Geography and Economics: Transport and communication in a region — assessing current
position with reference to development needs

e History and Civics: Socio-political systems

e Economics and History: Agrarian change in India; Industrialisation in India

¢ History and Geography: Migration of people in a particular region—past and present trends

e Civics and Geography: Sharing resources between regions/states and nations (e.g. water)

e Economics and Civics: Family budget and impact of change in prices of essential
commodities.

Suggested Readings:

Batra, P. (Ed 2010). Social Science Learning in Schools: Perspective and Challenges. Sage Publications India
Pvt. Ltd. New Delhi.

Bining, A.C. &Bining, D.H.( 1952), Teaching of social studies in secondary schools, Tata McGraw Hill
Publishing Co. Ltd. Bombay.

Crotty, M., (1998), The foundations of social research: Meaning and perspective in the research process,
London: Sage Publication.

Edgar, B.W. &Stanely (1958), Teaching social studies in high school, Heath and company, Boston D.C.

Gallanvan&Kottler, Ellen (2008), Secrets to success for social studies teachers, Crowin Press, Sage
Publication, Thousand Oaks, CA 91320.

George, A., M. &Madan, A. (2009). Teaching Social Science in Schools. Sage Publications India Pvt. Ltd.
New Delhi.

Hamm, B. (1992).Europe — A Challenge to the Social Sciences. International Social Science Journal (vol. 44).
Haralambos, M. (1980). Sociology Themes and Perspectives. New York. O.U.P.

Haydn Terry,Arthur James and Hunt Martin. (2002),Learning to Teach History in the secondary school : A
companion to school experience, Routledge, Falmer, (Taylor and Francis group), London, New York.

Kirkpatrick, Ecron, (1997). Foundation of Political Science: Research, Methods and Scope, New York, The
free press.

Kochhar, S.K. (1985), Methods and Techniques for teaching History, Sterling Publishers Pvt. Ltd, New Delhi.
Kumar, Sandeep (2013).Teaching of Social Science, Project Report, University of Delhi, Delhi.

Mayor, F. (1992). The role of the Social Sciences in a changing Europe. International Social Science Journal
(vol. 44).

Misra, Salil and Ranjan, Ashish (2012).Teaching of Social Sciences: History,Context and Challenges in
VandanaSaxena (ed.),Nurturing the Expert Within, Pearson, New Delhi

NCERT (2006). Position Paper by National Focus Group on Teaching of Social Sciences. N.C.E.R.T. New
Delhi

Popper, Karl. (1971). The Open Society and its Enemies. Princeton University Press.
UNESCO (2013). World Social Science Report.
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Wagner, P. (1999). The Twentieth Century — the Century of the Social Sciences? World Social Science
Report.

Wallerstein, |, et al., (1996). Open The Social Sciences: Report of the Gulbenkian commission on the
Restructuring of the Social Sciences. Vistaar Publications, New Delhi.

Webb,Keith (1995). An Introduction to problems in the philosophy of social sciences, Pinter, London, New
York.

Winch,Peter (1958).The idea of a Social Science and its relation to Philosophy Routledge and Kegan Paul,
London, New York: Humanities Press.

Zevin, J., (2000), Social studies for the twenty first century, Lawrence Erilbaum Associates Publishers,
London.

PC: Pedagogy of Geography

Unit-1 | Geography Education: Perspective and Development

e Meaning, nature and Importance of Geography .

¢ Reflecting on the aims and objectives of teaching Geography.

e Geography and Human beings: Sustainability and cultivation of organic relationship.

¢ Relationship of Geography with other social and natural science subjects.

e Basic Principles and Approaches for the construction and thematic organization of Geography
curriculum at secondary level.

Unit-2 | Developing Skills in Geography

Observation, recording and interpretation of physical and social features and phenomena;
Reading and interpreting geographical information through tables, figures, diagrams,
photographs; Use of Globe; Map reading and interpreting using scale (distance), direction,
symbols, point, line and area; Visual-to-verbal and verbal-to-visual transformation leading to
mental mapping; Identifying, constructing and asking geographical questions; Developing and
gathering relevant information and data and 48 sys48ing them to answer geographical questions
and offering explanations and interpretations of their findings; applying acquired knowledge and
skills for understanding the wider world and taking personal decisions; taking up activities to
study environmental degradation in the local area and its preservation methods; studying any
disaster involving all factors at the local/global levels; Importance of excursion for developing
skills in Geography

Unit-3 | Pedagogy and Assessment in Geography

e Methods: Questioning; Collaborative strategies; Games, simulations and role plays; Problem-
solving and decision-making; Interactive verbal learning; Experiential learning through
activities, experiments; Investigative field visits based on students’ own interests with
teacher’s support as facilitator; Engagement with ‘places’ at an emotional or sensory level
using art, poetry and literature.

e Techniques: Using textbooks and atlas as a part of oral lessons, non-oral working lessons;
using medium and large scale maps; using pictures, photographs, satellite imageries and aerial
photographs; using audio-visual aids, CDs, multimedia and internet; case study approach.

e Learning Plan for Geography: Nature and Structure

e Evaluation & Assessment Modes: formative-summative evaluation, Continuous and
Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment,
Learners’ profile, Open-book exams, Learners’ portfolio.
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Suggested Readings:

Armstrong, D. and T. V. Savage (1994) Secondary education, Macmillan, New York.

Arora & Awasthy (2003), Political theory, Haranand Publication Pvt. Ltd. New Delhi.

Digumarti B.R. & Basha S.A., Methods of Teaching Geography, Discovery Publishing House, N. Delhi.
Dubey, S.K., Advanced Geography teaching, Book Enclave, Jaipur.

Ellis, A. K. (1995), Teaching and learning elementary social studies, Boston: Allyn and Bacon.

Hunt & Metcalf (1968), Teaching high school social studies, Harper & Row Publishers, New York, London.
Hussain Majid, Ed. Methodology of Geography

Keith, Webb (1995) An Introduction to problems in the Philosophy of Social Sciences,Pub.- Pinter, London, New
York.

Kochhar, S.K.(1985), Methods and Techniques for teaching, Sterling Publishers Pvt. Ltd, New Delhi.

Martorella, Peter H. (1996), Teaching social studies in middle and secondary schools, Englwood Cliffs, N. J:
Prentice Hall.

Nachmias, D.,Nachmias, C. F.(1996), Research methods in social science, St. Martin’s Press, Inc, New York.
Negi Vishal, New Methods of Teaching Geography, Cybertech Publications New Delhi.

Philip, C. (1963). The Teaching of Geography, London: George Philip & Sons Ltd., 1963.

Rai, B. C., Teaching of Geography, Prakashan Kendra, Lucknow.

Savage, Tom V. and Armstrong, David G. (1992) Effective teaching in elementary social studies, Macmillan
Publishing Co., New York

Shaida, B.D. and Shaida A.K.(1983), Teaching social science, Arya Book Depot, New Delhi.
UNESCO. Source Book for Geography Teaching, Long-mans.

Winch, Peter (1958), The Idea of a Social Science and its relation to Philosophy by, Pub.- Routledge and Kegan
Paul, London, New York: Humanities Press.

Zaidi, S.M.; Modern Teaching of Geography, Anmol Publication, N. Delhi.
Zevin,J.,(2000), Social studies for the twenty first century, Lawrence Erilbaum Associates Publishers, London.

PC: Pedagogy of History
Unit-1 | History: Principles and Practices
e Understanding history: Conceptual basis of history as a discipline, historical sources,
objectivity and truth.
e Philosophy of history- Speculative, Analytic, The end of history- the post modernist challenge.
¢ Need and importance of history at school level.
e Correlation of History with other social and natural sciences.
¢ Basic Principles and Approaches for the construction and thematic organization of History
curriculum at secondary level
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Unit-2 | Developing Skills in History
Observation of skills relating to primary and secondary data; Observing coins, inscriptions (if
available), the material remains of the past and visuals; Helping children to read passages from
primary sources; Thinking about what all these sources might or might not reveal; Learning to
analyse critically and to argue; Observing how arguments have been made in the standard
secondary sources and how these muster facts and evidences; Helping children to develop oral
and written expression; Importance of excursion in developing skills in History

Unit-3 | Pedagogy and Assessment in History

e Historical Method: Evidence, facts, arguments, categories and perspective; Distinctions
between fact and opinion and between opinion, bias and perspective; Evidence-based History
teaching; primary sources and the construction of History; Thinking in terms of problems for
analysis in History.

¢ Pedagogical Concerns Regarding School History: Interactive, constructivist and critical
pedagogies in History; Going beyond the textbook; Getting children to craft little nuggets of
History from primary sources;

e Learning Plan for History: Nature and Structure

e Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and
Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment,
Learners’ profile, Open-book exams, Learners’ portfolio.

Suggested Readings:

Arthur, James and Phillips,Robert (2004),Issues in History Teaching, Routledge Falmer ,London
Bhasin,Kamla (1994).What is Patriarchy?Kali for Women,New Delhi

Carr, E. H. (1961). What is History, University of Cambridge and Penguin, India. (Also available in Hindi as
Itihaaskyahai Published by McMillan)

Das,Veena (1989). Subaltern as Perspective in Ranajit Guha(ed.)Subaltern Studies No.6 Writings on South Asian
History and Society,Oxford University Press,London

Gallanvan&Kottler, Ellen (2008), Secrets to success for social studies teachers, Crowin Press, Sage Publication,
Thousand Oaks, CA 91320.

Habib,Irfan (1995).Essays in Indian History — Towards a Marxist Perception.TulikaBooks,Delhi
Kochhar, S.K. (1985), Methods and Techniques for teaching History, Sterling Publishers, New Delhi.

Kumar,Krishna (2001),Prejudice and Pride: School Histories of the freedom Struggle in India and
Pakistan,Penguin,New Delhi (Also available in Hindi as MeraDeshTumharaDesh published by Rajkamal in
2007).

Lemon, M. C. (2003), Philosophy of History, Routledge, Oxon, New York.
Menon,N.(2010),History,truth and Nation:Contemporary debates on education in India.

Misra, Salil and Ranjan, Ashish (2012).Teaching of Social Sciences: History,Context and Challenges in
VandanaSaxena (ed.),Nurturing the Expert Within, Pearson,Delhi

Nambiar, Jayashree (2010).Beyond Retention:Meaningful Assessment in Social Science

Nawani, Disha (2015). Re-thinking Assessments in Schools,Economic& Political Weekly,Jan 17, Vol L, No. 3, 37-
41.

Pathak, S.P. (2005), Teaching of History- The Paedo Centric Approach, Kanishka Publishers, New Delhi.

Phillips, Robert (2002), Reflective Teaching of History, 11-18, Continuum Studies, in Reflective Practice and
Theory, Continuum, London, New York.

Phillips,lan (2008),Teaching History.Sage,South Asia Edition,Delhi
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Ranjan, Ashish (2009), "History curriculum™ in T.Geetha (ed.) A Comparative Study of Curriculum inl.B.,
C.1.S.C.E. And C.B.S.E. Boards,Project Report of The International Baccalaureate,Singapore

Sreedharan, E. (2004), A Textbook of Historiography 500 B.C. to A.D. 2000, Orient Longman, New Delhi.
Thapar,Romila (1975).The Past and Prejudice (Sardar PatelMemorial Lectures), National Book Trust, New Delhi
Thapar,Romila (2014).The Past As Present: Forging Contemporary Identities Through History, Aleph,New Delhi
Tyagi, Gurusharan Das (1995).1tihas Shikshan,VinodPustakMandir,Agra.(In Hindi)

PC: Pedagogy of Civics
Unit-1 [ Civics: Principles and Practices
¢ Meaning, nature and scope of Civics and its philosophical and theoretical basis.
e Concept of Civics and Political Science.
¢ Need and importance of Civics at school level.
e Critical appraisal of existing curriculum of Civics and text book at school level.

Unit-2 | Issues and Challenges of Teaching Civics
e Construction of knowledge and process of knowledge generation in Civics.
e Pre-conceptions and misconceptions in Civics
e Critical pedagogy in Civics
e Development of Teacher as a Reflective Practitioner and a Researcher
e Teaching Civics to the learners with special needs (differently abled and gifted).

Unit-3 | Pedagogy and Assessment in Civics

¢ Aims and objectives of teaching Civics in a Democratic Country.

e Approaches of teaching Civics: Inductive, Deductive, Interdisciplinary and Constructivist
approaches.

e Methods of Teaching Civics: story telling, lecture, question-answer, discussion, text-book;
problem solving, project, source, activity methods, observation, excursion, dramatization,
current events, community recourses, mass media.

e Material and Aids for Teaching- Learning Processes: Typologies and Justification.

e Learning Plan for Civics: Nature and Structure

e Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and
Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment,
Learners’ profile, Open-book exams, Learners’ portfolio.

o Application of ICT in a Civics classroom

Suggested Readings:

Arora, P (2014). Exploring the Science of Society. Journal of Indian Education. NCERT, New Delhi.
Arora, P (2014). A Democratic Classroom for Social Science, Project Report, University of Delhi, Delhi.

Bining, A.C. & Bining, D.H.( 1932), Teaching of political science in secondary schools, Tata McGraw
Hill Publishing Co. Ltd. Bombay.

Edgar, B.W. & Stanely (1938), Teaching social studies in high school, Heath and company, Boston D.C.

George, A., M. &Madan, A. (2009).Teaching Social Science in Schools. Sage Publications India Pvt.
Ltd. New Delhi.

Hamm, B. (1992).Europe - A Challenge to the Social Sciences. International Social Science Journal
(vol. 44).
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Kirkpatrick, Ecron, (1997). Foundation of Political Science: Research, Methods and Scope, New York, The
free press.

Kumar, Sandeep (2013). Teaching of Social Science, Project Report, University of Delhi, Kirkpatrick, Ecron,
(1997). Foundation of Political Science: Research, Methods and Scope, New York, The free press.

Mayor, F. (1992).The role of the Social Sciences in a changing Europe. International Social Science Journal
(vol. 44).

Popper, Karl. (i9yi).The Open Society and its Enemies. Princeton University Press.
Prigogine, I., & Stengers 1. (1984). Order Out of Chaos: Man's New Dialogue with Nature. Batnam Books.

Wagner, P. (1999). The Twentieth Century - the Century of the Social Sciences? World Social Science
Report.

Wallerstein, I, et al., (1996). Open The Social Sciences: Report of the Gulbenkian commission on the
Restructuring of the Social Sciences. Vistaar Publications, New Delhi.

PC: Pedagogy of Economics

Unit-1 | Economics: An introduction

e Economics and Commerce

e Meaning, nature and scope of Economics

e Need and importance of teaching Economics at schools (Secondary and Senior Secondary
level)

¢ Relationship and sharing of Economics with other disciplines and its role and position in
constituting inter-disciplinarily.

e Economics teaching at micro and macro level.

Unit-2 | Curricular Content of Pedagogy

e Aims and objective of learning and teaching of Economics at school (Secondary and Senior
Secondary level).

e Approaches/Perspectives and principles of constructing curriculum for school Economics
(With respect to independent or integrated or inter disciplinary).

e Critical understanding of Curriculum, Syllabus and textbooks of school Economics.

Unit-3 | Pedagogy and Assessment in Economics

e Teaching-Learning Methods in Economics: In addition to usual methods like lecture,
discussion, storytelling, other methods like problem-solving, simulation games, use of media
and technology, concept mapping, project and activities like field visits (e.g. visit to a
construction site for data on wages and employment), collection of data from documents (e.g.
Economic Survey, Five Year Plan), analyzing and interpreting data (using simple tables,
diagrams and graphs) can be undertaken. Self-study and collaborative learning activities
should be encouraged.

e Teaching-Learning Materials: Using textbook, analysis of news (Newspaper, TV, and Radio);
documents (e.g. Economics Survey, Five Year Plan), Journals and News Magazines.

e Learning Plan for Economics: Nature and Structure
Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and
Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment,
Learners’ profile, Open-book exams, Learners’ portfolio

Sugested Readings:
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Agarwal Manju (2011), 'Economics as a Social Science' National Seminar on Economics in Schools. NCERT
(Follow the link http://www.ncert.nic.in/departments/nie/dess/publication/print_material/ teaching-economics-in-
india.pdf).

Agarwal Manju (2012) 'Teaching a Topic of Indian Economy using Unit Plan Approach'. Teaching Economics in
India - A Teacher's Handbook, NCERT Delhi Follow the link
http://www.ncert.nic.in/departments/nie/dess/publication/print_material/ teaching-economics-in-india.pdf).

Agarwal Manju, 'Consumer Education’, (2013) Study Material for Secondary Level Economics' — NIOS, Delhi.

Agarwal, Manju (2012), "Planning for Effective Economics Teaching: Teaching economics in India- A Teachers'
Handbook' NCERT Delhi.

Agarwal, Manju, Arora, N. (2014), 'Concept Learning in Economics, at Secondary Level: A Curricular
Dimension'.A report of National Seminar on Economic Curriculum in Schools. Emerging Trends and Challenges,
NCERT, (Follow the link — http://www.ncert.nic.in/departments/nie/ dess/publication/non print/seminars.pdf).

Hutchings,A N S.Assistant Masters Association 1971.Teaching of Economics in Secondary schools

Katty R Fox (2010), "Children making a difference : Developing Awareness of Poverty Through Service
Learning". The Social Studies',Vol. 101, Issue 1, 2010.

Lutz,Mark A (1999). Economics for the Common Good-Two Centuries of Social Economic Thought in the
Humanistic Tradition,Routledge: London.

Shiva Vandana (1998) Biodiversity, A Third World Perspective, RFSTE, Navdanya.
Shiva Vandana (1998), 'Towards the Real Green Revolution, RFSTE, Navdanya..

Shiva Vandana, Jain Shreya (2011): The Young Ecologist Imitative, Garden's of Hope Lesson Plan for Cultivating
Food Democracy. RFSTE, Navdanya.

Shiva Vandana, Singh Vaibhav (2011), Health per acre, Organic Solutions to Hunger and Malnutrition. Pub.
byNavdanya, Research Foundations for Science, Technology and Environment.

Shiva Vandana; Kester Kevin, Jain Shreya (2007): The Young Ecologist Initiative, Water Manual, Lesson Plans
for Building Earth Democracy'. Pub. by Navdanyas, Research Foundation for Science Technology and
Environment.

Thomas Misco and James Shiveley (2010). Seeing the Forest Through the Trees : Some Renewed Thinking on
Dispositions Specific to Social Studies Education”, The Social Studies, VVol. 101, Issue 3, May/June 2010,
Routledtge, Taylor and Francis Group.

Walstad,WilliamB,Sopar JohnC.1994.EffectiveEconomic Education in the Schools:Reference and Resource
series.Joint Council on Education and the National Educational Association:New York.

PC: Pedagogy of Commerce

e To develop an understanding of pedagogical processes and critical issues related to the teaching-
learning of Commerce.

e To enable students appreciate the relevance of studying Commerce at senior secondary level.

e To help evolve a national and international perspective through comparative analysis of curricula.
e To enable the students to become effective teachers of Commerce.

e To prepare the students for leadership roles in schools and other educational institutions.

e To orient them to research and exploration in the field of teaching of Commerce.
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Unit-1 | Commerce Education: Issues and Concerns

¢ Nature of Commerce and its evolution as an area of study.

¢ Generation of knowledge in Commerce: Understanding the role of Research, Role of Business
institutions, Legal dimensions, Trade practices and Industry.

¢ Relationship of Commerce with other disciplines such as History, Geography, Law,
Psychology, Sociology and Economics.

e Commerce Education in everyday life.

Unit-2 | Commerce Curriculum: Issues and Concerns
e Place of Commerce in school curriculum.
e Aims, objectives of teaching Commerce
e Structure of Commerce curriculum.
¢ Organization of content in Commerce.
e Policy perspectives.
o Analyses of commerce syllabus: focusing on their structure and organization of content.

Unit-3 | Pedagogy and Assesment in Commerce

e Teaching-learning Process: Lecture, Interaction, Question-Answer technique, Discussion,
Seminar, Case Study, Role-Playing, Report-back sessions, Project and Problem solving.

e Planning the Teaching-Learning process: Development of Unit plans and Learning plans.

e Learning Materials: Relevance, selection and use.

e Role of ICT in Commerce Education: Need, function and techniques; E-commerce,
E-learning environments and Commerce pedagogy.
¢ Related pedagogic issues: Reflective teaching;  Inclusion and  culturally  responsive

pedagogy; Action research in commerce classroom.

e Assessment in Commerce: Quantitative techniques of test construction and statistical analysis
of test results; Assessment modes: Self-assessment, Peer Assessment, Group Assessment,
Learners’ profile, Open-book exams, Learners’ Portfolio; Enrichment after Assessment.

Suggested Readings:

Afzal, M. (2005). Analytical Study of Commerce Education at Intermediate Level in Pakistan. Doctoral Thesis.
University of Punjab, Lahore.

Armitage, A. (2011). Critical Pedagogy and Learning to Dialogue: Towards Reflexive Practice for Financial
Management and Accounting Education, Journal for Critical Education Policy Studies. 9(2). 104-124.

Bhatia, S.K. (2012). Teaching of Business Studies and Accountancy. New Delhi: Arya Book Depot.

Bonk, C.J. and Smith, G.S. (1998). Alternative Instructional Strategies for Creative and Critical Thinking in the
Accounting Curriculum. Journal of Accounting Education. 16 (2), 261-293.

Carmona, S., Ezzamel, M., Gutiérrez, F. (2004). Accounting History Research: Traditional and New
Accounting History Perspectives, Spanish Journal of Accounting History. 1, 24-53.

Cherunilam, F. (2000). Business Environment. (11"ed.). New Delhi: Himalaya Publishing House. (Chapter-4:
Social Responsibility of Business)

Dymoke, S. and Harrison, J. (Ed.) (2008). Reflective Teaching and Learning. New Delhi: Sage. (Chapter- 1:
Professional Development and the Reflective Practitioner)

Holtzblatt, M. and Tschakert, N. (2011). Expanding your accounting classroom with digital video technology.
Journal of Accounting Education. 29, 100-121.

Lal, J. (2002). Accounting Theory. (2™ed.). New Delhi: Himalaya Publishing House. (Chapter-2 Classification
of Accounting Theory.
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Mingers, J. and Syed, J. and Murray, P.A. (2009) Beyond Rigour and Relevance: A Critical Realist Approach to
Business Education. Working paper. University of Kent Canterbury, Canterbury.

National Council of Educational Research and Training (2005). Position Paper (2.2) National Focus Group on
Systemic Reforms for Curriculum Change. New Delhi: NCERT.

NCERT (n.a.). In Service Teacher Education Manual for Teachers and Teacher Educators in Commerce
(higher secondary stage). New Delhi: NCERT.

Wadhwa, T. (2008). Commerce Curriculum at Senior Secondary Level: Some Reflections. MERI Journal of
Education. 111 (2), 52-59

Stream: Sceinces

Aims :

To develop a critical understanding about the nature of science and its interface with society

To develop an understanding about the nature of science curriculum and its transactional
implications

To acquire a conceptual understanding of the processes in learning of science and pedagogical
issues

To develop competencies in assessment of learning in science

To Address the major concerns relating to science education

To acquaint with need and processes for professional development and become a reflective
practioner in science education

PC: Pedagogy of Sciences
Unit-1 | Nature of Science and Science Education
¢ Nature of Science: Science as a process and science as a body of knowledge
e Science-Technology-Society interface
¢ Aims of teaching Science: Objectives of teaching as secondary and senior secondary level.
e Science Education in the context of India: policy perspectives

Unit-2 | Curriculum in Science

e Nature of curriculu in Scince and general principles of curriculum construction in Science,
organization of content in sciene curriculum, integrated approach to teaching of science;

¢ National and International perspectives in science curriculum frameworks;

o Analysis of existing school science curriculum and science textbooks;

e Science Curriculum evaluation: observation of science related processes in schools.

Unit-3 | Teaching-learning in Science

¢ Cognitive development of learners and teaching of science, constructivist approach to teaching
of science, pre-conceptions and misconceptions of learners in science,

e Thinking Skills in Science: development of inquirey skills, inductive, deductive logic and
problem solving skills

e Process Skills in Science: Experimentation, observation, inferring, predicting.

¢ Role of demonstration and activities in learning in science, creative expressions in science,
science projects, science fairs and field visits, science clubs.

e Understanding Learning plan for Science: Nature and structure

Unit-4 | Evaluation in Science

¢ Evaluation of learning outcomes in Science: Thinking skills and process skills; Portfolios as a
means for contimuous and comprehensive assessment.

o Assessment of projects and creative expressions; Remedial programmes and activities
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Unit-5 | Major Issues in Science Education

e Science Education for Children with Special needs (challenged as well as gifted);

e indigenous pedagogy, critical pedagogy in science, socio-cultural dimension in science
teaching, gender issues;

o Need of professional development of the Science Teachers

Suggested Readings:

Aikenhead, W. W. (1998). Cultural aspects of learning science. Part one , pp 39-52. (B. F. Tobin, Ed.)
Netherlands: Kluwer academic Publisher.

Barba, H.R. (1997).Science in Multi-Cultural Classroom: A guide to Teaching and Learning. USA: Allyn and
Bacon.

Bevilacqua F, Giannetto E, & Mathews M.R., (eds.). Science Education and Culture: The Contribution of History
and Philosophy of Science. The Netherlands: Kluwer Academic Publishers.

Cobern, W. W. (1998). Socio-Cultural Perspectives on Science Education. London: kluwer Academic Publisher.

Deo, M.G. & Pawar, P.V. (2011), General Article: Nurturing Science Talent in Villages, In Current Science, Vol.
101, No. 12, pp1538-1543.

Hines, S. M. (Ed.). (2005). Multicultural science Education: Theory, Practice, and Promise (Vol. 120). New York,
U.S.A: Peter Lang.

Kuhn, T. S. (1970, 2nd Ed )The Structure of Scientific Revolutions. Chicago: the University of Chicago

Lee, E. & Luft, J. (2008), Experienced Secondary Science Teachers' Representation of Pedagogical Content
Knowledge. International Journal of Science Education 30(10), 1343-1363(21), August

Lee, O. (2003). Equity for Linguistically and Culturally Diverse Students in Science Education. Teachers College
Record , 105 (3), pp 465-489.

Lynch, S. J. (2000). Equity and Science Education Reform. Mahwah, NJ: LawrenceErlbaum Associates, Inc.

National Curriculum Framework for Teacher Education: Towards Preparing Professional and Human Teacher
(2009-10), NCERT: New Delhi

Newsome, J. G. & Lederman, N. G. (Eds.) (1999), Examining Pedagogical Content Knowledge: The Construct
and its Implications for Science Education. Kluwer Academic Publishers, The Netherlands

Parkinson, J. (2002). Chapter-1. Learning to Become an Effective Science Teacher. In Reflective Teaching of
Science 11-18: Continuum Studies in Reflective Practice and Theory. New York: Continuum. pp. 1-12.

Quigley, C. (2009). Globalization and Science Education: The Implications for Indigenous knowledge systems.
International Educational Studies , 2 (1), pp 76-88.

Rivet, A.E. & Krajick, J.S. (2008), Contextualizing Instruction: Leveraging Students’ Prior Knowledge and
Experiences to Foster Understanding of Middle School Science, In Journal of Research in Science Teaching, Vol.
45, No. 1, pp 79-100.

Sears, J. and Sorensen, P. (Eds.). (2000) Issues in Science Teaching. Routledge Falmer, The Netherlands.

Tobin, K. (Ed.). (1993). The Practice of Constructivism Science Education . Hillsdale, New Jersey: Lawrence
Erlbaum Associates, Inc.

Van Driel, J.H.V., Beijaard, D. & Verloop, N. (2001), Professional Development and Reform in Science
Education: The Role of Teachers' Practical Knowledge. Journal of Research in Science Teaching, 38(2), 137-158,
February

Wallace J. and Louden W. (eds.). Dilemmas of Science Teaching: Perspectives on Problems of Practice. London:
Routledge Falmer. pp. 191-204.

Wang, H. A and Schmidt, W. H. (2001). - History, Philosophy and Sociology of Science in Science Education:
Results from the Third International Mathematics and Science Study. In F. Bevilacqua, E. Giannetto, and M.R.
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Mathews, (eds.). Science Education and Culture: The Contribution of History and Philosophy of Science. The
Netherlands: Kluwer Academic Publishers. pp.83-102.

PC: Pedagogy of Chemistry
Unit-1 | Nature of Chemistry and its role in Society
e The nature of Chemistry as a discipline in science, majore landmarks in the development of
knowledge in chemistry.
e Chemistry in socio-cultural and historical perspective with focus on societal issues and
concerns which relate to the role of Chemistry in society.
e Contemporary curriculum and syllabus of Chemistry.

Unit-2 \ Teaching learning Process in Chemistry

e Teaching learning process in Chemistry (with reference to the socio-cultural and
developmental context of the learner): Problem solving, experementaion, peer learning,
seminar presentation .

e Simulated teaching and demonstration of activities in Chemistry.

e Chemistry in daily life of the learners and its utility for enriching classroom learning.

e Nature and structure of Learning Plan.

e Assessment in Chemistry.

Unit-3 | Laboratory and related work in Chemistry
¢ Organisation of chemistry laboratory: Layout and design.
e Storage of apparatus and Chemicals.
o Safety measures in Chemistry laboratory.
e Conduct and assessment of laboratory experiments and project work.

Suggested Readings:

Tobin, K. (Ed.). (1993). The Practice of Constructivism Science Education . Hillsdale, New Jersey: Lawrence
Erlbaum Associates, Inc.

Van Driel, J.H.V., Beijaard, D. & Verloop, N. (2001), Professional Development and Reform in Science
Education: The Role of Teachers' Practical Knowledge. Journal of Research in Science Teaching, 38(2), 137-158,
February

Wallace J. and Louden W. (eds.). Dilemmas of Science Teaching: Perspectives on Problems of Practice. London:
Routledge Falmer. pp. 191-204.

Wang, H. A and Schmidt, W. H. (2001). - History, Philosophy and Sociology of Science in Science Education:
Results from the Third International Mathematics and Science Study. In F. Bevilacqua, E. Giannetto, and M.R.
Mathews, (eds.). Science Education and Culture: The Contribution of History and Philosophy of Science. The
Netherlands: Kluwer Academic Publishers. pp.83-102.

PC: Pedagogy of Physics
Unit-1 | Nature of Physics
¢ A historical perspective: The development of Physics as discipline.
¢ The nature of Physics in the senior secondary school curriculum.
¢ Aims and objective os teaching Physics: Linkages with elementary and secondary level.
¢ Role of experiments in science with particular reference to Physics.
e Interface of Physics with Mathematics.
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Unit-2 | Classroom Processes in Physics

e Lecture cum discussion, problem solving, experimentation, investigatory projet, individually
paced programmes, guided independent study, peer learning, seminar presentations,
observation based survey.

e Physics in daily life of the learners and its utility for enriching classroom learning.

¢ Developing unit and learning plans in Physics.

o Assessment of differential skills and processes while learning physics.

Unit-3 | Laboratory Organisaton and Experimentation in Physics
¢ Organisation of physics laboratory: layout and design.
e Storage of apparatus .
e Maintenance at laboratory records.
e Conduct and assessment of laboratory experiments and project work.

Suggested Readings:

Bal, V. (2005). Women scientists in India: Nowhere near the glass ceiling. Current Science: 88(6). pp. 872-878.

Bevilacqua F, Giannetto E.& Mathews M.R. (Ed.) (2001), Science Education and Culture The Contribution of
History and Philosophy of Science . Netherlands: Kluwer Academic Publishers.

Bowling, J. & Martin, B. (1985). Science: a masculine disorder? Science and Public Policy: 12(6). pp. 308-316

Cobern W.W.(Ed.) (1998), Socio-Cultural Perspectives on Science Education An international Dialogue.
Netherlands: Kluwer Academic Publishers.

Cole, Jonathan R. and Harriet Zuckerman. 1987. "Marriage and Motherhood and Research Performance in
Science" Scientific American 256: 119-125.

Hiroko, H. (2012).Modernity, Technology and Progress of Women in Japan: Problems and Prospects. In D. Jain
& D. Elson(Ed.), Harvesting feminist Knowledge for Public policy Rebuilding Progress. New Delhi :Sage
Publication.

Kumar, N. (Ed.)(2009). Women and Science in India A Reader. India: Oxford University Press.

Oakes, J. 2007 More than misplaced technology : A normative and political response to Hallinan on tracking in
Sociology of Education by Alan R. Sadovnik (Ed.). New York: Routledge

Okebukola, O. J. (1991). The Effect of Instruction on Socio-Cultural beliefs Hindering the Learning of Science.
Journal of Research in Science Teaching, 28 (3), pp 275-285.

Osborne, J. F. (1996). Beyond Constructivism. Science Education, 80 (1), pp 53-82.
Sur, A. (2011). Dispersed Radiance: Caste, Gender and Modern Science in India. Navayana : India

Taylor, P.C. &Cobern W. W. 1998 Towards a Critical Science Education in Socio-Cultural Perspectives on
Science Education- An international Dialogue By William W. Cobern (Ed.) Dordrecht: Kluwer Academic
Publishers.

Wallace J.& Louden W (Ed.) (2002)Dilemmas of Science Teaching Perspectives on Problems of Practice.
Routledge: NewYork.

PC: Pedagogy of Biology
Unit-1 | Nature and significance of Biology
¢ Nature of Biology as a discipline in science; majore landmarks in the development of
knowledge in Biology.
¢ Understanding contemporary issues in relation to Biology.
e The changing character of school Biology.
e The contemporary curriculum and syllabus of Biology.
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Unit-2 | Curricular and Pedagogic issues in Biology
¢ Objectives of teaching Biological sciences at secondary and senior secondary level.
e Pedagogical practices: problem-solving, peer-learning and seminar presentation.
¢ Biology in dailiy life of the learners and its utility for enriching classroom learning.
e Nature and structure of Learning Plan.
¢ Role of Biology teacher in curriculum development and transaction.

Unit-3 | Laboratory and related work in Biology
e Biology teacher and organization of the Biology Laboratory
e Conduct and assessment of laborartory experiments and project works

Suggested Readings:

Collette, Alfred T. and Eugene L. Chappetta, (1994) Science Education in the Middle and Secondary Schools;
MacMillan : N. Y.

Driver, R., Squires, A., Rushworth, P. and Wood- Robinson, V. (2006) Making Sense of Secondary Science:
Research into Children’s 1deas, London: RoutledgeFalmer.

Eklavya, BalVigyan — Class 6, 7, 8. (1978) Madhya Pradesh Pathya Pustak Nigam; Bhopal, (English & Hindi
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Friedrichsen, P.M. & Dana, T. M. (2005). Substantive-Level Theory of Highly Regarded Secondary Biology
Teachers’ Science Teaching Orientations. Journal of research in science teaching vol. 42, no. 2, pp. 218-244
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Minkoff, E. C. & Baker, P. T. (2004) Biology Today — An Issues Approach (I11 Ed.), Garland Science.

Muralidhar, K., ‘What Organisms Do?’ in Rangaswamy, N. S. (Ed.) Life and Organism, Vol. XII (Part 6) in
Chattopadhyaya, D. P. (Gen. Ed.). History of Science, Philosophy and Culture in Indian Civilization.
MunshiramManoharlal Publishers Pvt. Ltd., New Delhi.

Reiss, M. (Ed.). (1999) Teaching Secondary Biology. Association for Science Education.
Siddigi and Siddigi. (2002) Teaching of Science Today and Tomorrow, Doaba House, New Delhi.
Siddigi and Siddigi. Teaching of Biology, Doaba House, New Delhi.

Wellington, J. (2004) Teaching and Learning Secondary Science — Contemporary Issues and Practical
Approaches, London: Routledge.

Wilson, E. O. (1999). Consilience: The Unity of Knowledge, Vintage Books. New York.

PC: Pedagogy of Mathematics

Unit-1 | Mathematics: An Introduction

e Meaning, significance and nature of Mathematics.

e Mathematisation and it domains with reference to children, community and school.

e Myth and misconception; children mathematisation and school.

e Pedagogic implications of history of mathematics and some research articles/papers.

e Critical understanding of significance of mathematical axioms, postulates, propositions, logic,
proofs algorithm in mathematisation.

e Aims and objectives of Teaching Mathematics.

Unit-2 | Mathematics: Understanding of Pedagogy and Curriculum
e Critical understanding of inductive-deductive, analytic-synthetic, laboratory method, problem
solving and constructivist approach (Piaget, VWygostky, Dumo, Heile) with special reference to
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pedagogic implication for Mathematics.

e Critical understanding of Mathematics curriculum, syllabus and text books.

e Hidden curriculum: In the context of democratizing Mathematics classroom and empowering
learners’ identity(self) in Mathematics.

e Nature and structure of Learning Plan in Mathematics.

Unit-3 | Pedagogical Implication

e Threshold concepts of Mathematics

e Ethno Mathematics and folk Mathematics in the context of socio cultural underpinnings of
learning-teaching.

e Material and situation based activities

e Mathematical kit, mathematical corner, Mathematical laboratory.

e School building/space, monuments as learning aids.

e Projects (individual and group) concept, planning , enactment and organization

e Issues and possibilities of recreational and learning without burden in Mathematics learning:
Mathematical club, puzzles, games and magic squares.

e Issues and possibilities of contextualizing learning-teaching Mathematics

e Mathematics teacher: qualities and belongings

e Concept, principles and new trends in planning of pedagogic process and actions/strategies

e Constructing plan for content/content points and activity

e Constructing temporal plan and strategies

Unit-4 | Assessment of and for Mathematics Learning

e Concept and issues of measurement, assessment and evaluation in the context of school
Mathematics

e Modern trends of evaluation in school Mathematics

e Continuous and comprehensive evaluation: Concept and tools

e Concept, types and remedies of erring and deviations in the learning-teaching of mathematics

e Achievement test: construction, conduction and report-writing

e Diagnostic test and remedial teaching

Suggested Readings:
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PC: Pedagogy of Home Science

Unit-1 | Understanding Home Science

e Home Science: Concept, components and importance.

¢ Natue and scope of Home science at secondary and higher secondary level.

e Study of local, National and international programmes relating to Health, Nutrition, Child care,
Housing, Consumer problems.

e Socially Useful Productive Work related to Home Science.

Unit-2 | Curriculum of Home Science

¢ Objectives of teaching Home Science in Schools

e Scope of Home Science in School: Principles of curriculum planning; Critical study of Home
Science syllabus and textbooks

¢ Development of Home Science syllabus.

e Correlation of Home Science with other school subjects

Unit-3 | Teaching-learning of Home Science

e Methods of teaching Home Science: Discussion, Demonstration, Laboratory work project.
Problem solving, Field trip, Micro-teaching. Use of Community resources in teaching Home
Science. Use of mass media in teaching Home Science

e Space and Equipment for Home Science

e Utility of Home science knowledge at school: Study of School lunch programmes;
Development of unit in Home Science for adult/ out of school youth, based on needs and
interests.

e Teaching Aids in teaching Home Science — audio and visual, Charts, graphs, specimens,
samples short answer tests, score cards checklist.

¢ Learning plans for teaching Home Science.

¢ Evaluation in Home science: Tools and techniques

Suggested Readings:

Gary D. Borich (2013). Effective Teaching Methods: Research-Based Practice (8th Edition) Paperback, Pearson
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PC: Pedagogy of Hindi
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PC: Pedagogy of English

Unit-1 | Basic Concepts about English as Second Language

e Concept of language, language acquisition, language-learning

e Concept of Mother Tongue and Second Language

e Principles of Second Language Teaching: English as a Second language (ESL); psychological
factors affecting second language learning, problem of effective teaching

e The function of second languages in a multilingual society: The context of India with special
focus on Bihar

Unit-2 | Pedagogy for teaching English

e Direct Method and Bilingual Method; Role play-simulation and group work

e Computer Assisted language Learning (CALL) and Computer assisted language teaching
(CALT)

e Second language teaching: Structural situational approach, Communicative approach,
Constructivism approach, Eclectic approach

e Teaching Aids in English: Text book, Work book, Reference book, Newspaper/Magazines,
Chart, Pictures, Flash cards, Pannel board, black board, Tape-recorder, Radio, OHP,
Computer, Substitution tables, Language lab, Authentic materials

e Pedagogical methods and approaches for teaching poetry, prose and grammar in English

e Learning Plan for English: Nature and structure

66



Unit-3 | DevelopingTeaching skills in English

e Teaching of listening skills: Concept of listening in second language, Difference between
hearing and listening, Difference between listening and listening comprehension, Techniques
of teaching listening, Note taking

e Teaching of speaking skills: Concepts of speaking in second language, Organs of speech
elements, Use of pronouncing dictionary phonetic transcription, teaching speaking skills and
pronunciation, Role of Audio Visual aids and drills, Language games

Unit-4 | Teaching Reading Comprehension and writing

e Concept of reading in second language: Mechanics of reading (silent, aloud, intensive and
extensive, Using Dictionary), Maze method; Scanning, skimming, inferences and
extrapolation; Top down and bottom up; Language games; Role of speed and pace

e Concept of writing: Types of Composition (Oral, Written, Controlled, Guided, Free,
Contextualized and integrated composition), Developing stories

Unit-5 | English: Understanding Curriculum, Textbooks and Assessment

e Understanding curriculum of Engish at school level: Content analysis, Review of syllabus and
Textbooks.

e English Textbooks: New Lexical items (Vocabulary), New structural items, Textual Exercises,
Reading comprehension, Writing/composition, Unit test

e Assessment and Evaluation in English: CCE; Self-evaluation, peer evaluation

e Concept of testing in English as a second language

e Testing language skills, lexical, structure items, poetry, prose and grammar.

e Difference in testing in content subjects and skill subjects

e Error analysis ; Concept of remedial teaching and re-material
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PC: Pedagogy of Sanskrit
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PC: Pedagogy of Maithili
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PC: Pedagogy of Angika
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PC: Pedagogy of Bengali
STl BT fReromTe

Unit-1 | Nature, Scope and Aim

¢ The place and importance of the mother tongue in life and education.

¢ Aims and objectives of teaching the mother tongue.

e Principles and methods to be followed in different school stages for Bengali teaching.

o Need for professional orientation of a teacher in Bengali

e Study of the Prescribed courses in Bengali in Secondary and Higher Secondary classes in
Bihar

Unit-2 | The development of Bengali Literature

e The origin and development of Bengali Prose- importance of Vidyasagar, Bankim Chandra

e The origin and development of Bengali Novel and Short stories — Importance of Bankim
Chandra, Rabindranath Tagore and Sarat Chandra.

e The origin and development of Bengali drama — Madhusudan ,Dinabandhu, Girish Ghosh

¢ The origin and development of Modern Bengali Poetry- importance of Madhusudan Dutta,
Biharilal Chakravorty, Rabindranath.

« Characteristics of Bengal Renaissance or Nava jagran in 19" century and its influence on
literature and life of Bengal.

o Brief history of Bengali Language — Origin and development, upto Magadhi Prakrit stage.
Bengali shabda bhandar.

Unit-3 | Bengali speaking, reading and writing

o Influence of local dialects on speech habits
¢ The importance of the study of the phonetics for language teachers. Reading loud, silent,
intensive and extensive.
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¢ Qualities of good reading.

¢ Qualities of good hand writings.

¢ Problems of Bengali speaking.

e Causes of Bengali spelling mistakes and corrective measures.

Unit-4 | Bengali: Curriculum, Pedagogy and Assessment

e Methods of teaching different areas — Prose, poetry, essay writing, grammar and composition

e Teaching aids — aims and utility — classifications and their uses.

e Learning plan for Bengali: Nature and structure

e Test and Evaluation : Planning of unit test and achievement test in Bengali; Objectives and
Evaluation in Bengali teaching and importance of feed-back; Preparation of achievement
test in Bengali—oral and writing in Bengali; Evaluation of creative writing in Bengali.

e Literary activities: Recitation, Debates, Lecture, Music, Dance, Drawing and Painting; Little
magazine and wall magazines; Literacy discussion and acting drama

PC: Pedagogy of Urdu

Unit-1 | Nature, Scope and Aims

e Language- its meaning and functions. The role of mother-tongue in the education of a child.

¢ Special features of Urdu language and its universal significance- the cultural, practical, literary
and linguistic.

e Aims and objectives of Teaching Urdu as mother-tongue.

e The principles of the development of curriculum with special reference to Urdu.

¢ The place of Urdu in school curriculum with special reference to B.S.E.B.

e Development of Urdu language in India with special focus on Bihar

Unit-2 | Understanding pedagogy of Urdu

e General principles of language teaching with special reference to Urdu as mother-tongue.

¢ Problems of teaching the mother-tongue.

e Making Learning Plan for Urdu: Nature and structure

o Skills of Teaching: basic skills, Core skills and planning micro-lessons for their development.

¢ Methods of teaching Urdu for Non-Urdu speaking people.

e Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnetic
board, Radio, Tape-recorder, Television, Video, Overhead projector, LCD projector,
Gramophone and lingua phone, Computer Assisted Urdu language learning.

e Language laboratory and its importance in the teaching of Urdu Language.

Unit-3 | Specific Instructional Strategies

e Teaching of Prose; Dastan, Afsana, Novel, Drama, Sawanih, Makateeb and Insha. Major steps
in the planning of a prose lesson.

e Teaching of Poetry-Nazam, Ghazal and Rubaee; Objectives of poetry lesson. Importance of
recitation, Major steps in a poetry plan.

e Teaching of Grammar: Place of grammar in the teaching of Urdu, Inductive and Deductive
methods and their relative merits.

e Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, Reading aloud. Various methods of
reading; The phonic method, Alphabetical method, Word method and Sentence method.
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e Teaching of vocabulary- Its ways and means.

e Teaching of writing and composition: Khutoot Nigari (Letter writing), Mazmoon Nigari (Essay
writing) and Ikhtesar Nigari (Précis writing).

e Other literary activities in Urdu: Khush Nawesi, Mushairah, Baitbazi, Bazm-e-Adab, Adbi
Numaish, Adbi Magale, Mojallah wa Moraqqa.

Unit-4 | Evaluation Techniques

e Concept and types of Evaluation.

e Concept and Components of Continuous Comprehensive Evaluation (CCE).

e Characteristics of a good test.

e Construction of achievement test in Urdu with Essay type, Short answer type and Objective
type items.

e Ways of testing reading, writing, speaking, grammar and vocabulary.

e Qualities of an Urdu Teacher- an evaluative approach.

Rai, Alok. 2001 India Nationalism: Tracks for Times: Orient Longman
Shahabuddin,Syed Economic and Political WeeklyVol. 34, No. 10/11 (Mar. 6-19, 1999), p. 566

Russell, Raplh.Urdu in India since Independence Economic and Political Weekly Vol.
34, No. 1/2 (Jan. 2-15, 1999), pp. 44-48
Ather Farouqui, Urdu Education in India: Four Representative StatesEconomic and Political Weekly
Vol. 29, No. 14 (Apr. 2, 1994), pp. 782-785

Reflections on Teaching Urdu in GermanyChristina OesterheldEconomic and Political WeeklyVol. 37,
No. 2 (Jan. 12-18, 2002), pp. 112-115

Minorities, Education and Language: The Case of UrduHasan AbdullahEconomic and Political
WeeklyVol. 37, No. 24 (Jun. 15-21, 2002), pp. 2288-2292

A History of Urdu Literature. Second Edition, Revised and Enlarged. by Muhammad Sadiq

Trouble over Urdu and ArabicMukundan C. MenonEconomic and Political WeeklyVol. 15, No. 35
(Aug. 30, 1980), pp. 1467-1468

Perspectivs on Urdu Language and Education in India, Mazhar Hussain., Social ScientistVol. 31, No.
5/6 (May - Jun., 2003), pp. 1-4

Linguistic Diversity in Global Multicultural Civic Politics: The Case of Urdu in India, Jagdish S.
Gundara Social ScientistVol. 31, No. 5/6 (May - Jun., 2003), pp. 38-56

Urdu Language and Education in India, David J. Matthews, Social ScientistVol. 31, No. 5/6 (May - Jun.,
2003), pp. 57-72

The Appeal of Urdu: Its Significance and Potential. Daniel Gold. Social ScientistVol. 31, No. 5/6 (May -
Jun., 2003), pp. 73-79

Abdullah, Saleem. Urdu Kaise Parhaen, Aligarh: Educational Book House.
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McNamara, T. (2000). Language Testing, New York: Oxford University Press.

Moinuddin. (2002). Urdu Zaban Ki Tadrees, New Delhi: NCPUL.

Quazi, Shahbaz & Akhtar, Muhammad Naeem (2007). Urdu Tadreesi Tareeqa, Nagpur: Authors.
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New York: Cambridge University Press.

PC: Pedagogy of Arabic

Unit-1 | Nature, Scope and Aims

¢ Language- its meaning and functions. The role of mother-tongue in the education of a child.

e Special features of Arabic language and its universal significance- the cultural, practical,
literary and linguistic.

¢ Aims and objectives of Teaching Arabic as a foreign language.

¢ The principles of the development of curriculum with special reference to Arabic.

e The place of Arabic in school curriculum with special reference to B.S.E.B.

e Development of Arabic language in India with special focus on Bihar

Unit-2 | Understanding pedagogy of Arabic

e General principles of language teaching with special reference to Arabic as mother-tongue.

¢ Problems of teaching the mother-tongue.

o Salient features of a good text-book in Arabic. Comparative Analysis of prescribed text-books
of different Boards
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e Making Learning Plan for Arabic: Nature and structure

e Skills of Teaching: basic skilss, Core skills and planning micro-lessons for their development.

¢ Translation and Direct method for teaching Arabic:advantages, limitations and comparison

e Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnetic
board, Radio, Tape-recorder, Television, Video, Overhead projector, LCD projector,
Gramophone and lingua phone, Computer Assisted Arabic language learning.

e Language laboratory and its importance in the teaching of Arabic Language.

Unit-3 | Specific Instructional Strategies

e Teaching of Prose; Magamah, Qissah (Story) and Riwayah (Novel), Major steps in the
planning of a prose lesson.

e Teaching of Poetry-Tashbeeb, Ghazal, Madah, Heja, Rasa and Fakhra; Objectives of poetry
lesson. Importance of recitation, Major steps in a poetry plan.

e Teaching of Grammar: Place of grammar in the teaching of Arabic, Inductive and Deductive
methods and their relative merits.

e Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, reading aloud.Various methods of
reading; The phonic method, alphabetical method, word method and sentence method.

e Teaching of vocabulary- Its ways and means.

e Teaching of writing and composition: Letter writing, Essay writing and Précis writing.

e Other literary activities in Arabic: Elegant writing, Musabigah-al-Abyat, MutahiratunShe’riah.

Unit-4 | Evaluation Techniques

e Concept and types of Evaluation.

e Concept and Components of Continuous Comprehensive Evaluation (CCE).

e Characteristics of a good test.

e Construction of achievement test in Arabic with Essay type, Short answer type and Objective
type items.

e Ways of testing reading, writing, speaking, grammar and vocabulary.

¢ Qualities of an Arabic Teacher- an evaluative approach.
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PC: Pedagogy of Persian

Unit-1 | Nature, Scope and Aims

e Language- its meaning and functions. The role of mother-tongue in the education of a child.

e Special features of Persian language and its universal significance- the cultural, practical,
literary and linguistic.

¢ Aims and objectives of Teaching Persian as a foreign language.

e The principles of the development of curriculum with special reference to Persian.

e The place of Persian in school curriculum with special reference to B.S.E.B.

e Development of Persian language in India with special focus on Bihar

Unit-2 | Understanding pedagogy of Persian

¢ General principles of language teaching with special reference to Persian as mother-tongue.

¢ Problems of teaching the mother-tongue.

o Salient features of a good text-book in Persian. Comparative Analysis of prescribed text-books
of different Boards

e Making Learning Plan for Persian: Nature and structure

e Skills of Teaching: Basic skills, Core skills and planning micro-lessons for their development.

¢ Translation and Direct Method for teaching Persian: Advantages, limitations and comparison

e Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnetic
board, Radio, Tape-recorder, Television, Video, Overhead projector, LCD projector,
Gramophone and lingua phone, Computer Assisted Persian language learning.

e Language laboratory and its importance in the teaching of Persian Language.

Unit-3 | Specific Instructional Strategies

e Teaching of Prose; Dastan-e-Kotah (Short Story), Hikayat (Story), Ruman (Novel), Tamseel
(Drama), Tangeed (Criticism), Sawanih (Biography) and KhudNavist (Autobiography), Major
steps in the planning of a prose lesson.
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e Teaching of Poetry-Hamd, Na’t, Ghazal, Rubaee, Masnawi and Qaseedah; Objectives of
poetry lesson. Importance of recitation, Major steps in a poetry plan.

e Teaching of Grammar: Place of grammar in the teaching of Persian, Inductive and Deductive
methods and their relative merits.

e Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming,
Intensive reading, Extensive reading, Silent reading, reading aloud. Various methods of
reading; The phonic method, alphabetical method, word method and sentence method.

e Teaching of vocabulary- Its ways and means.

e Teaching of writing and composition: Letter writing, Essay writing and Précis writing.

e Other literary activities in Persian: Elegant writing, Baitbazi, Mushaira etc.

Unit-4 | Evaluation Techniques
e Concept and types of Evaluation.
e Concept and Components of Continuous Comprehensive Evaluation (CCE).
e Characteristics of a good test.

e Construction of achievement test in Persian with Essay type, Short answer type and Objective
type items.

e Ways of testing reading, writing, speaking, grammar and vocabulary.
o Qualities of a Persian Teacher- an evaluative approach.
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OPTIONAL COURSE (OC)

Any one of the following

Course Course Marks
Code Title Internal | External | Total
C-11 (a) | Basic Education
C-11 (b) | Health, Yoga and Physical Education
C-11(c¢) | Guidance and Counseling 2" year 10 40 50
C-11 (d) | Environmental Education

Other relevant optional courses such as Teacher Education, Rural Education, etc. may also be introduced.

81




C-11 (a)
Basic Education

gl e @1 e & Wre #eedl ME g1 {6y T I THE YA & R S gferr
AT iR 9RA H fHa1, sl AT Nem &I qasH & fou S9! g=qfd 4 ST Sl & |
ISR, 1937 H W S & |Wrufod H aul H Ner—ad & IS driEdie & Ud G 8o,
o gFamdl fer &1 sraaRen & 9d wu &A1 T [59e ER W grel [Gereri S e
gs | I8 A1 fNY 91q € & Je9 ugdl IR & & gl fenedl & e o gward g 3R 31
Al 39 ¥ H 950 IR el [ere § gene S9el ey f[Aad 8 W 2| I f[ER s @
dod # g e & R # favy |Fs 99T 39 vy &1 U WHE Se B Al <w@r 9w dar
gaTdl et arel faermerl 9 Siufafie AFMRASHAT &1 [erT F 7Y bl FHS Bl I8 AT
fearn & AR <9 31 N e ok S99 M & fog g9 femerm @ 81 9ad 21 89 999,
g faemerdl 1 AR ST & |GReT fErerll e & forg ve a1 e wRa b, o gg
BT golle haT goT Ug-—foRa &1 31U Teb AJST a¥Idl AT| Uh YR W, gHardl fer 7 v &
ISR ART B U b, [ Q9 & WAl BT dvs H AT AR T & 8 BRIR AfKT & §AR Bl
faermera & S &1 9 fhar | f6aM, $ReR, 9¢s, AR, e SdRd a1l & URARS e
R 39 P Hed <d §U S BVl DI AL FM bl WG BT ARIH AR TAT| gATQ
faermeral = e &1 U=l & WAl & BRIEWR @ 91 U R, f579d Hies 4 Us 2ferd
IS e, dfod FAS IUARM S BT HH 9 D AR ¢ & [dbrd | fHbr 91 a1g | 59 BH
# gl e @ weawd Rigial of 9sET S § Sl Ufefel #7 U SfeT UHR & Avdad
RO SfedoT ¥ aTd BRI ¢ | offdhd, 3a-T Ayad e 3R YTl &9 ufhar 8 &
qIas[e, 39 FEGT 7 AoRarS PR feAr| o], g8 ol § b gardl Wen @ uregedt @ g
faemerat # wenfud fhar oiv | sae fov fAare, garst iR fRers, dH1 & IR odl ©, s forg
9 AU @1 I Ugd (Ha1 AT 2| 39H IR SHISAl Bl 59 HH A AT WA B fH uivgall @
Tedl qHsl gD Ul 97 06 |

Unit-1
et g8 A T Understanding Gandhian Philosophy
* FETC TRl BT Sfia 69 - gadT gfrard e & e Gandhian philosophy of Life: Its bearing on the
RIgldl @ SR U= 991d principles and the practice of Basic Education .

* FETCT T gIRT <féoT Sifept SR AR # by g « A review of the different experiments and
S AN B FHE o areid § g fem @1 | experiences of Mahatma Gandhi made in South

SEGER=S I Africa and in India which lead to the evolution of
Basic Education.

Unit-2
g e gaRen : SR, e g9 Basic Education system: Concept, development and
=frTa aRved policy perspectives
o giTal e &1 aeRon gd fdfied e The concept and inherent assumptions of Basic Education;
HISEIN e Basic Education System: Backdrop and its development

* gfvardl fem @ eawen - gy vd e | (Wardha Committee and after)
(et <fAfY SR 5% aTe) e The Development of Basic Education System in Bihar

» gl e a1 faer # fawr « Policy perspectives related to Basic Education: An
* gfraral fe ﬁ W@'ﬁf; e q@% analytical understanding of the recommendations made by

>R & @) T orqRa @ the important committees, commissions and documents

ICEE IR CARS R
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Unit-3

gy &1 Rigid T4 39 RN m M

The Principle of Correlation and its pedagogical
aspects

o IACH TR & AT Aeawael
o fifae gRAT & AT TEFE

o AMHIRTS URIY & AT AeaHe
 FEEl B U VAl B AT FEARY

e Correlation with productive activity

e Correlation with the physical environment
e Correlation with the social environment

» Correlation with children’s experiences

Unit-4

i) Rer : grgg=at, femey ik Rae

Basic Education: Curriculum, School and Teacher

o gATEr e &1 ureg=d « sy vg |Hier
AT AHERI ol USIadl & A1 TS
GEE]

o TS e &1 greg=dl H dher Bl T

s FHBTCIT URTS & 3Tl ¥ giarar e a1
qregedl : ST, WA 3R § fFHfor &1 g

o giTel fdermerd : HISHHS Savell, JqERE,
FHRITOTCA, AFF BRI B WG, TG B AT
|ee

* gioRTel e & et : aer va giie G

e The curriculum of Basic Education: Analysis and
review; Comparitive understanding with the general
school curriculum;

e Nature of Assessment in the curriculum of Basic
Education

e Curriculum of Basic Education for contemporary
scenario:  Objectives, structure and process of
knowledge generation

e Basic Schools: Organizational set up, infrastructure,
functioning, routine work, relation with community

» Teachers for Basic Education: Expectations and
professional preparation
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C-11 (b)

Health, Yoga and Physical Education

ey, AT vd IIRS e

fdd & IRIRG 9 ARG f[Ah & ded § WRed, IIT Ud INIR® fR1eT & A< & <@l o
AHal 2| deed WHI 9 URIY ® AJAR FAR SigRiel § Wl s daald 3 I © forad 8N
IRING 3R ARG, SFT Tell UR ITERT U9 US &l 8| SERV & dR W, oS & 999 § WRey
T T AR g6 Off 38 & IR MUY ey & UfT SART €019 HH Il S &l & | S, Pl
9 eI, T e @7 SRevd ® S 39 9T @ Ui BH Ul W orT 3R Wt d9RY | Sl 9T @l
&I H WA gU I8 HEgH (hA1 AT ASHIAr 3R AT Bl gwara faermerai | gl =iy difds
el o™y & B U Siad el @7 vy s 7 U9 IRR 3R H9 BT gHE < UTg | 3T
TR, AT 3R ARG e T fAenmeril urgu=t &7 T g9 R SR o &7 8 iR s9d
forg et &1 IR +ft e B | S9 db Metd 39 fAv & Aec BT A8l WHshT 99 dd 9 faererat
H g9d UM 9ol AR Bl AR A8 g9 uigd | Rife, &R oAfdd & Siigd 9 oSl v B &6
qrage, 314 T 39 vy &l femerll ureg=adl # TIRAr | A8l o I j8T1 §, S P W@ § s
fawg & fou g gAKRT 2| I8l I8 oruell &1 Sl & & ufbegsil @ 59 vy & egye &R Sfidd
AN W ST g el S 9 f[Jemea | A SaR ey | 39 AV & uregsd d R seisdl |, forad
AT UBell gpbls @Ry el I AR & | 39 S8 H WReY &l A §He 3R IAD gAlfadl
& Ui Sferd gfedlv oA R g faar a1 81 I8 U ArdsiReg e €, S 7 e w@regdds
TRl BT T B, dfods I redl & AT & ol srgqa uRReIf™l & fHior § W dgcget
AT Rl | sregae 9 srarod & fog off Rl g el o1 wRey 8FT naws 2| [@Red
Rrem & wregd | uRiERll ®f WrRed & Ui el 9T S | §8%) $dhlg H AT 3R eARING
e @1 == @ TS T | AN RAR WRpIA B 3 (Y & s w8 e ffzared €1 98 =
74 A8l B dfor TO0 ARG WRey g U fRidd & Hagd 9 8idr 8| INIR$ fen & vy #
Wl & HEd BT W g TS D BINY A b8 § @l T8 2| 3R 3fd H, Iwrad ot fagait o
gl B faenera § o1 aftuford fvar oy iR Swd MNera @t @& e 81, sH@ @@= drell 3a1s
H @R B

Unit-1
TR BT FHS Understanding Health
* WRY : IfALRN, Hecd UG TS PRSP e Health: Concept, importance and related factors.
* gl U4 fPuRl & wamed qwdl Svd e Health needs of children and adolescents.
* 9IS UG G997 : G B ATEd, G bl T, e Food and Nutrition: Food habits, Timing of food,
RILEDE Qﬁ DT B, HISTH BT AP Nutrients and their functions, Practices related to food
AIH—APTE, G, HeTT, A1 & e hygiene, Malnutrition including obesity .

* WA ¥R FAEIG U I PRV, DA « Common health problems and diseases: Causes,
vd e, SRRerT qq serfes fafhe, e prevention and cure, immunization and first aid, health

T Uq 1 T .
TS €9 SO q?':ﬁ? i services and awareness programs.
YAREA, SXIDT THHIG SR SHAR T <o « Indigenous knowledge about health, its issues and
T cure
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Unit-2

INT IR IRIRG e

Yoga and Physical Education

o AT : 31T UG Hed; I, fHAT T omard
PHRAT

o fqemery ud wemsil @ wfafafrt § anr @
THTIY

* INING Y : SfEeRON, YgE 3fagd; ATTH;
TR TUST S, SifaeTd gRued

o ARG e & o fafr= vl (e,
IRIR, MEAT Ua W F1e) DI JfHiar;, IRING
e srimH

e Yoga: meaning and importance of yoga, practicing
yogasanas, kriyas and pranayams.

e Ingrating Yoga in school and classroom practices

e Physical Education: Concept and components,
physical exercises, related indigenous knowledge,
policy perspectives

* Role of institutions (school, family, media and sports
organizations), physical education programmes

Unit-3
EEIRICIRIED] Games and sports
s Wall & YR U uAd eneft & fog s=ar e Different types of Games and Sports and their

wed

o Vroifedd, Wdl, Jdg A1 ITfafaforn,
RrlRes

o WAl BT SIS : FEl & FHgT, Jror=r vd
R

o MIfadRd, ICHS W, TSR UG Ioawaey
el SIS TG FLRARN BT STHBRI

importance for each learner

e athletics, games, rhythmic activities, gymnastics

e Organization of games and sports: understanding rules
and regulations; Planning and management

e About Olympics, Commonweath and National games
about the state level sports events and authorities

Unit-4

e, AT R IR® Nerr : ureg==l, feneaa
IR e

Health, Yoga and Physical Education: Curriculum,
School and Teacher

o R, INT U TRIRS err : Femer urga=af
BT IAATHS [IAT0T, FHf T arga=dl IURTH
s WRY, ANT Ud ARING e &1 el # worme -
AT, Gl BT o gd SyAIRTan, faenfiai

B T &F H qfa
o WY, ANT U4 ANIRSG e & et : IR dam)
qer faernera #§ e

e Health, Yoga and Physical Education: A critical
analysis of school curriculum; Integrated curriculum
approach

e Spaces for Health, Yoga and Physical Education in
School: Planning, resource creation and optimum
utility; future prospects for students

» Teacher for Health, Yoga and Physical Education:
Professional Preparation and role in school
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C-11 (c)
Guidance and Counselling

ARTEYT U9 URMEY

3St @1 e # RenlRial o 7 % Tu—7 919 BT 3/gHd 81 & & dfcd So qdel T—d1
AT WY o X&) & | el & Sites | qriford, AFiie iR Aferh, THl UbR & d1d TR
B B %@ B | WA B SAP UM e 98 I8 © R el 9 WS & ufa el W
WRT SARA BT g9 Nenfefal o o8 TeR I u9ifdd & 8T 2| 9 T BN fb FHNT BT 3[Ue &l o
WX HR UY, 39 fory A& fawr &) @i # 9 wed o Y84 2| 39d i &), e & dgond w@wy
Td yfcrueicTes Uaid W S9@ FHST o Al URd $R 8l © IR 39 99 & BRI IAdI AHRID
wWReY yHTid 81 RET & e uRvm W@y 89 Ui € b aeal § fem o Ui Suelm ar sruferd
JIER, JATcAST 3R 3 & ygfcai gedl S &1 8| Ml # gy W g fb U 9idsy & uf
JGREAT BT |G dedi H 9gd YR W Bl MM ol & Nd SR I 37U WMIdd Silas bl
Blgax 99 a1 & ufd |fpar 81 fawd € e S9a 9mifvie 9 IikGfae 9wy dH9R 81 38
2| gaferg, a8 o € o femem 98 e a9 S RenffR &1 59 Rafodl & 9@ ok Se=e #
gog BN a9 SHBT IadH IR 9ISy 98d) 99 I | 5 d1di Dl &= H Y—dY ANiey— Ug RMEY
&1 I8 favgua I8 ud f&ar = g | dIfd, 39e "ead | U] a8 99s 9o (& S faeredr |
3o Il &1 e &8 &3 & | 98 vy v U6 UaR A Nad a1 Neor & srefar i eienT
HEAYUl HST &, SHBT  RIUT B B BINY w1 2| Nerd & Aregq 9 A Searer Anfayd
IR WY Rernfefai & forg aga dAecayul 8 wifd I9a1 Ut Neri & gfa I8 fasarg grar & &
I WEl G < | galery, et &1 |1 I8 FHSET 8RN fdh AFIQuT AT WRMEY BT BRI Dlg AH
o E ¢ afcd g forg favy Fwer @) smawdar ¥ o, ANTEYA R WY ¥ Wi dgifae
I AEERG A & 98T 8 & d15 8 fNerd 99 UdR & &1 o)A & forg |dl w9 # wed &
qreT |

Unit-1
ARTEN @ gaTdl |Hs Fundamentals of Guidance
* ATTEY : AL, Uepfch Ve Sfrasrehall e Concept, nature and need of guidance.
* ARTENA & I U9 RIgid e Objectives and principles of guidance.
* AATQYE & UK : dferd, @rawie vd AfdTd | e Types of Guidance: Educational, Vocational and
o faenff # Anfedd & g8 vd @Ay Personal.
» Issues and problems of guidance in students.
Unit-2
WY D g W= Fundamentals of Counselling

* URTAY : S[EERCN, YR Td AT
o IRMEY AR AN H 3faR &I e
s MY & I UG Rigid

o el § wed & g8 vd \RwI

e Concept, Nature and Need of Counseling

e Difference between Guidance and Counseling
e Objectives and principles of Counseling

* Issues and Problems of counseling in students

Unit-3

AriEYT U4 WY @ N

Techniques in Guidance and Counselling

* ANIGYE H IUART fdhy Searel <od : Jdalie,

o N e - o O e
YHIdell, UddbslCel Rdls, JdYl Rdls, HIEATTDIY,

P TS

e Tools used in guidance: Observation, Questionnaire,
Anecdotal record, Cumulative record, Interview, Case
study

86




s MY @I AR : e, sy, e Methods of counselling: Directive, Non-Directive,
ERELIGH Eclectic.
* WY Ayl @ aH » Understanding the procedures of counselling.
« favy gt geEl @ fou ARy « Guidance and Counselling for children with special
R 1 gl needs.
Unit-4
faemerd # Arfeds vd WAy A Guidance and Counselling Services at School
o fJemery § AFTeYs U URMY [aRll &7 Mo : e Organizing Guidance and Counseling services at
IS, fbATa- Td AT bl briare! school: Planning, execution and follow-up
« faermera # wRMEYerar v Werdi @ e e Role of counsellor and teachers in organizing
o IONTR FHE AFTGYT HATY, ISR Gl ds, guidance services
a1 & + Career guidance services, Career Information
Centre, Youth Centres , Career Bulletin
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C-11 (d)

iR e
e &1 g # A9 gNT U o1 w® *d 7 % wieRy & forg e 99 w € afed 9
S W A & ol Y ey © | oifd, fRar &1 a8 fawa & f 89 R+ oue wafeRor & ufa
HaeTdier el & U %8 € QiR IR SIUY YATRYT Bl &lfd ugdr %g €| var 9df € JE 8?7 uf

W%Eﬁwwuaf?rqsdmﬁﬂﬁgﬁwﬁﬁﬁﬁﬁﬁaﬁmﬁwaﬁﬁmwﬁ
2 f98 SR RT 98 991 &) T8 0T @ 2 b S0 B waieRv $ HY & g 38§ | ST
TS DI FolT g9 & oy qafeReig f¥er &1 sraeroen & fJenedl 3§ arr SHr 98d assd &l
AT § A1 el A= yeR & uITaRoiy el &1 Adeaud dqRid J qqsl A JT 30 AEIH 4
AU T BT Tl I Fd | §9 BM & oy, el dI Fa9 Ugel dIR BFT BFT dlfds 370+
Rerfefl &1 dgar a8 | FOIT 9497 Y | 39 S &1 Yfd & folv 39 fawgum &1 AT fdar
g forge A 9§ ufte] qaierelig e @7 FHaTel= RN ¥ 31aTd 81 Abil qT SHd [Yeforye
BT FHS AP | I B S YgE WAERVY e § SIBT AT dY oW Vel © AR S ufd fhd
UhR P GRCHIVT U aT2Y, T8 W FASHI STl © [Tl =4l $hIg &I § &I off W8T & foraH
fIER fay &1 b d @1 T T | sHh Wi €, Ig 9Ae W 39 vy & uftg ura HNil b 9 s
femerl vd W qgiaRor o1 W9 Fobd § aUT P! 98k g9 Fbd © | 3R 3 H, =ef
SHIS JeRv e & faenell ueuaal | Sied & g9l d¥idl & gdf dxal 21 g9l &
AEH ¥ UM BT UdiaRy & Ufd U FoTT giReahIvr a1 I |

Unit-1
qgiaReig fem & |er Understanding Environmental Education
o ROy e @1 sreRon : 37, upf vd wgw@ | e Concept of Environmental Education: Meaning, nature
SEEE] and major components.
* TOfaRT Ud Hag faar e Environment and sustainable development.
* TAIGRYT BT IRFRG T T AWivgfad A | o Relating environment with traditional knowledge and
@ I _ cultural practices.
MARIE Eﬁ ufe R oTTTe _ﬁ e &1 ﬂﬂﬁm ¢ Role of Education in creating environmental
o TTARYT EReAV] FHET HIHHS ITae=ii & T awareness.
« An overview of constitutional provisions related to
environment and its protection.
Unit-2
W@ TR R Major Environmental issues
o WId, 9 3R Iig Tl uguor e Pollution related to land, water and air.
* gl BT Bl : aAresIed qfH @ o nar wed | o Deforestation: Change in forest cover over time.
* ST BT FAHAT TAT THBT Yeier e Waste generation and management.
* GITAROT BT WRId E TAT $AGT @l S WRA | o Environmental degradation and its impact on the
ENEERUENIE] health of people.
* fI9 ETSW A BT A TFA AUSET 9 H IE | ¢ Green house gas emission and global warming.
IR aRee - ’TW a1 TS e Climatic changes: Disturbance in weather cycle.
) ;:_*’crc'[“‘*’ T IS SIers 1 AR W * Impact of natural-disaster/man-made disaster on
VN environment.
* FRER & daf # v g « Environmental issues in the context of Bihar.
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Unit-3

R GATaRT & qHS Understanding Local Environment
o IR YR : YA 9¢dh UG e ¢ Local environment: Understanding of components and
* JITROT U4 R : RIH URFRIG Ud Hq i major issues
Afer—Raret ¢ Environment and Community: Local traditions and

» faemed 1 qafaReT : SR SR SH-TT, W TR cultural practices

* XU Tgfaver & gfd Adedrerd « fafae T, « The environment of school: Within and surroundings,
A @1 gfe, gP-TRA major issues

« Sensetization towards local environment: different ways,
role of media, ecotourism

Unit-4
qataRiy e : urge, Reorre vd e Environmental Education: Curriculum, Pedagogy
and Teacher
ey ureg=af # wafaxefg e : fafy~ fowat & e Environmental Education in School Curriculum:
qaAtaRolia e @ Wi favgawgel @1 wEar qur S Identification of topics related to environmental
qgfaRer e & ufcr FRfhd argg=at a1 SurTH; 'Rk education in school subjects and their analysis,

P ST . integrated approach towards environmental
» faeners & fafi=T Wt o wafaRefa fem & e @ | eqycation in school curriculum; idea of Green

s Curriculum.
« R o e : Reror o < e e o et

NN » = ¢ Understanding pedagogy for Environmental
& TataRer & 9f Hede Education at school for different levels.

* Role of teacher: Sensitive towards environmental
issues while teaching, making Ecoclubs, organising
exhibitions, field trips, sensitive towards the
environment of school.
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School Internship Programm

School Internship Programm

Four month

(Second Year) Tentatively October-January
Tasks Details Marks

1 School Diary 10

2 Classroom Observation 20

3 | School Observation (Interaction with school management or 10
Meeting with SMCs

4 | Teacher-Student Dialogue (sdda!) 10

5 Professional Ethics 10

6 | Project Work or Action Research 40

7 | Teaching Practice Assessment by Mentor 100

(Learing Plan Transaction in Classroom) | External Assessment 50

Grand Total | 250
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