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Guiding Principles 

  

In the light of recent transformations in teacher education, we engaged in the 

process of envisioning our two year B.Ed. programme. While developing the 

document, that would satisfy the needs of our time, we agreed on certain broad 

principles that should inform this process. First, our thinking on teacher education 

should be integrative and flexible. It must not be a prescriptive endeavour. Second, 

the curriculum of teacher education should capture the global canvas of 

contemporary knowledge required for preparing effective teachers. Third, the 

potential of socio-cultural context of learners as a source for rejuvenating teaching-

learning is very important. Therefore, the content of curriculum should emphasize 

context based understanding of learners. Fourth, there is a need to acknowledge the 

existence of a diversity of spaces and curriculum sites for the learning of teachers. 

Along with this, we should also appreciate the diversity of learning styles of learners 

and their learning contexts in which teachers have to function, such as oversized 

classrooms, language, ethnic and social diversities, children suffering disadvantages 

of different kinds. Fifth, any pedagogical knowledge has to constantly undergo 

through the process of modification to meet the needs of diverse contexts through 

critical reflection by the teachers on their practices. Therefore, a teacher education 

programme should be designed to enhance the essential professional capacities in 

teachers to construct knowledge, to deal with diverse contexts and to develop 

autonomy for taking their professional decisions. Lastly, the curriculum should also 

have enriching space for developing positive professional identity in teachers which 

is very significant for the motivation and their effective functioning.  

Against this backdrop and keeping in view the curriculum framework for two 

years, B.Ed. programme envisioned by NCTE, it is a humble effort to develop this 

syllabus document for B.Ed. programme.   
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izLrkouk 

vc rd ds ikjEifjd f’k{kd&izf’k{k.k dk;ZØeksa esa izf’k{kqvksasa dks ,d ,slh O;oLFkk esa lek;ksftr djus ds 

fy, izf’k{k.k fn;k tkrk jgk gS ftlesa f’k{kk ds ckjs esa ;g ekU;rk jgh gS fd mlesa dsoy lwpukvksa dk izlkj 

gksrk gS vkSj blfy, mu dk;ZØzeksa dk ,dek= mÌs’; f’k{kdksa dks dqN [kkl lwpukvksa vkSj dkS’kyksa ls ySl dj 

nsuk gh Hkj jgk gSA mu dk;ZØzeksa esa u rks Ldwy o lekt ls tqM+s eqíksa ds foष; esa ppkZ djus dk i;kZIr volj 

gksrk Fkk vkSj u gh u, izdkj ds 'kS{kf.kd vuqHkoksa ds fy, dksbZ txgA muesa Kku dks ^iznŸk* dh rjg] fcuk 

loky mBk, eku ysus dh LFkkfir laLd`fr varfuZfgr FkhA vr% ikB~;p;kZ] ikB~;Øe vkSj ikB~;iqLrdksa dk u rks 

izf’k{kqvksa }kjk ijh{k.k fd;k tkrk Fkk vkSj u gh ogk¡ ds vU; f’k{kdksa }kjkA ;fn fo’ys"k.k djsa rks f’k{kd&izf’k{k.k 

ds iwoZorhZ ikB~;p;kZvksa esa u rks Hkk"kk dh dsanzh;rk ds egÙo dks le>k x;k vkSj u gh fo"k; Kku ds egRo dksA 

lkFk gh] vf/kdrj f’k{kd&izf’k{k.k dk;ZØeksa esa izf’k{kqvksa dks vius vuqHkoksa dh vfHkO;fDr ds volj Hkh ugha FksA 

bu lc ds dkj.k] vkt lkekU;r% fo|ky; esa f’k{kdksa ds dk;ksZa dk ;kaf=d Lo:i gh fn[k ikrk gS ftuesa 

fo’ys"k.kkRed ut+fj, dk ?kksj vkHkko gksrk gSA ;fn fo’ys"k.k djsa fd f’k{kd&izf’k{k.k dk;ZØzeksa dh ,slh n;uh; 

fLFkfr D;ksa jgh gS rks ge ik;saxs fd bu dk;ZØzeksa us Lo;a dks f’k{kk ds cnyrs ljksdkjksa ds lkFk ugha cnykA 

tcfd lekt] laLd`fr vkSj 'kSf{kd uhfr;ksa o fopkjksa esa dbZ cnyko yxkrkj vkrs jgsA 

ledkyhu 'kSf{kd foe’kksZa ds varxZr] f'k{kd dh Hkwfedk esa ,d cM+h rCnhyh vkbZ gSA vc rd f’k{kd dks 

Kku ds lzksr ds :i esa dsanzh; LFkku feyrk jgk gS] ysfdu vc mldh Hkwfedk Kku ds lzksr ds cnys ,d 

lgk;d dh gksxh tks lwpuk dks Kku ;k cks/k esa cnyus dh izfØ;k esa fofoèk mik;ksa ls f’k{kkfFkZ;ksa dks muds 

'kS{kf.kd y{;ksa dh iwfrZ esa enn djsA f’k{kd dh ;g Hkwfedk igysokyh dsUnzh; Hkwfedk ls Hkh vf/kd egRoiw.kZ gS 

D;ksafd blesa mldh Hkwfedk dk foLrkj gqvk gSA vc rd mlds fy, flQZ Kku nsuk gh egRoiw.kZ Fkk ysfdu 

u;h Hkwfedk esa mls cPpksa ds lkekftd o lkaLd`frd lanHkZ dks Hkh le>uk vge gSA nwljh egÙoiw.kZ rCnhyh 

Kku dh vo/kkj.kk esa vkbZ gSA vc] Kku dks ,d lrr izfØ;k ekuk tkus yxk gS tks okLrfod vuqHkoksa ds 

voyksdu] iqf"Vdj.k vkfn ls mRiUu gksrk gSA ,d vkSj cM+k cnyko 'kSf{kd izfØ;kvksa ij lkekftd lanHkks± ds 

izHkko dh le> ls lacaf/kr gSA vf/kxe ml lkekftd okrkoj.k ;k lanHkZ ls csgn izHkkfor gksrk gS tgk¡ ls 

f'k{kkFkhZ vkSj f'k{kd vkrs gSaA Ldwy vkSj d{kk dk lkekftd okrkoj.k lh[kus dh izfØ;k] ;gk¡ rd fd iwjh f'k{kk 

izfØ;k ij vlj Mkyrk gSA bldks è;ku esa j[krs gq, f’k{kkFkhZ dh euksoSKkfud fof'k"Vrkvksa dh txg mlds 

lkekftd] lkaLÑfrd] vkfFkZd vkSj jktuhfrd lanHkks± dh vksj vf/kd cy nsus dh vko';drk gSA  

;g lkjh leh{kk] f’k{kd&izf’k{k.k ds dk;ZØeksa esa Øzkafrdkjh cnykoksa dh vis{kk djrh gS] ftlds vkyksd 

esa ch-,M- ds bl u;h ikB~;p;kZ o ikB~;Øze dks cuk;k x;k gSA ;g ikB~;p;kZ izf’k{kqvksa dks bl izdkj ls rS;kj 

gksus dk volj nsxh fd os mRlkgoèkZd] lg;ksxh vkSj ekuoh; cu ldsa rFkk ftuds ek/;e ls f’k{kkFkhZ viuh 

laHkkoukvksa dk iw.kZ fodkl dj ftEesnkj ukxfjd ds :i esa viuh Hkwfedk fuHkk,¡A bl ǹf"V dks lkdkj djus ds 

fy,] ;g /;ku nsus dh vko';drk gS fd f’k{kd&izf’k{k.k esa ,sls rRo lekfgr gksa tks izf’k{kqvksa dks fuEu fn’kkvksa 

esa l{ke cuk, % 

 f'k{kkfFkZ;ksa ds lkekftd&lkaLd`frd lanHkZ dks le>us dh {kerk muesa fodflr gks rkfd d{kk esa os mudh 

fofo/krk vkSj vuqHkkoksa dk lEeku dj ldsaA 

 lh[kuk fdl izdkj gksrk gS] bldh le> muesa gks vkSj os mlds vuqdwy ekgkSy cuk,A 

 Kku dks O;fDrxr vuqHko ds :i esa le>as tks lh[kus&fl[kkus ds lk>s vuqHko ds :Ik esa izkIr fd;k tkrk gS] 

u fd ikB~;iqLrdksa ds cká ;FkkFkZ ds :i esaA 

 Kku dks i`Fkdrk esa u le>dj mUgsa f’k{kkfFkZ;ksa ls lEcaf/kr gj vk;ke ls tksM+dj ns[k ldsaA 

 ns'k esa f’k{kk dk tks vrhr jgk gS] mlds izfr lqfoK n`f"Vdks.k fodflr dj ldsa rFkk muds vkyksd esa f’k{kk 

dh ledkyhu ifjfLFkfr;ksa dk fo’ys"k.k dj ldsaA 
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 fo|ky; laLd`fr ds izfØz;kvksa esa ,d ltx ,oa vkykspukRed ǹf"Vdks.kokys f’k{kd dh Hkwfedk fuHkk ldsa 

vFkkRkZ mu izfØ;kvksa dk f’k{kd flQZ ikyu u djs cfYd mudks ij[kuk lh[ksA 

 f’k{kk dks le>us esa ftu&ftu lzksrksa ls enn feyrh gS] muds izfr mRlkgh cusA 

 mu lkekftd] is’ksoj vkSj iz’kklfud lanHkks± ds izfr muesa laosnu’khyrk gks ftuesa mUgas dke djuk iM+rk gSA 

 Lo;a esa f’k{k.k’kkL=h; ut+fj, dks fodflr dj lds rkfd os 'kSf{kd izfØz;kvksa dks ,d f’k{kd ds rkSj ij 

fo’ysf"kr djs u fd lkekU; O;fDr ds :i esaA 

 d{kkxr izfØz;kvksa dh lS)kafrd le> cuk lds rFkk muesa ,oa O;ogkj esa tks varj gS] mlds dkj.kksa dh 

iM+rky dj ldsA 

 Hkk"kk dh xgjh le> vkSj n{krk gkfly djasA 

 viuh vkdka{kkvksa] Lo&le>] {kerkvksa o #>kuksa dks igpkus rFkk muds vuq:i vius vfLerk dk fodkl djsA 

 os f’k{kd ds :i esa is'ksoj mUeq[khdj.k dk iz;kl djsA  

 ewY;kadu dks lrr 'kSf{kd&izfØ;k ekusA 

 dyk f’k{kk ds ekè;e ls f’k{kkfFkZ;ksa esa dyk vkSj lkSan;Zcks/k le> dk fodkl dj ldasA 

 oafpr cPpksa vkSj fofHkUu vleFkZrkvksa okys cPpksa dh vko’;drkvksa lfgr lHkh cPpksa dh lh[kus dh 

vko’;drkvksa dks le> ldsA 

 vius ifjos’k ,oa leqnk; ds izfr Lo;a dks ftEesokj cuk ldsA 

 ekXkZn’kZu o ijke’kZ ds dkS’ky vkSj {kerkvksa dk fodkl dj lds rkfd cPpksa ds 'kS{kf.kd] O;fDrxr vkSj 

lkekftd fLFkfr;ksa dk lekèkku lq>kus esa mUgas lqfo/kk gksA 

 dk;Z ds }kjk fofHkUu fo"k;ksa dk Kku fofoèk ewY;ksa vkSj fofoèk dkS’kyksa ds fodkl ds lkFk fdl izdkj izkIr 

gksrk gS bldh f’k{kk nsuk lh[ksA 

 u;h rduhdksa dks vius dk;Z dk fgLlk cuk lds rFkk mudk yxkrkj v|ru dj ldsA 

 

mijksDr rRoksa dh izkfIr ds fy, f’k{kd&izf’k{k.k ds vo;oksa dk vkèkkj foLr̀r fd;k x;k gS ftlesa 

fo"k;i=ksa dk ,d u;k vkSj mi;ksxh Lo:i fudydj vk;k gSA lkFk gh] bl f’k{kd&izf’k{k.k dk;ZØe dh 

ekU;rk gS fd fl)kar vkSj O;ogkj dks lefUor :i esa ns[kk tkuk pkfg, u fd nks vyx&Fkyx igyqvksa ds :i 

esaA vr% lHkh fo"k;i=ksa esa fl)kar vkSj O;ogkj nksuks gh vo;oksa dks lekfgr fd;k x;k gSA bl f’k{kd&izf’k{k.k 

dk;ZØe esa] lky esa ,d ckj ewY;kadu ds pyu dh txg mls ,d lrr izfØ;kxr xfrfof/k ds :i esa 

igpkuus dh Hkh vko’;drk ij cy fn;k x;k gSA blls f’k{kd&izf’k{kd] izf’k{kqvksa ds lg;ksx] lgdk;Z] i;Zos{k.k] 

fyf[kr&ekSf[kd {kerk] n`f"Vdks.k] izLrqfr vkfn esa ekSfydrk dks ij[k ldsaxsA bl dk;ZØe dk ekuuk gS fd 

lHkh ewY;kaduksa dk y{; lq/kkj gSA vr% izf’k{kqvksa dh 'kfDr;ksa vkSj dfe;ksa dks le>rs gq, ;g irk djuk lcls 

egRoiw.kZ gS fd fdu {ks=ksa esa mUgsa vkSj et+cwr fd, tkus dh t+:jr gS rkfd lh[kus dh izfØ;k ds vxys y{;ksa 

dh igpku dh tk ldsA ;g ewY;kadu T;knkrj vad vk/kkfjr ¼la[;kRed½ u gksdj ,d iSekus ij ¼xq.kkRed½ 

fd;k tk,xkA la{ksi esa] ;g u;k f’k{kd&f’k{k.k dk;ZØze viuh u;h ǹf"V ds lkFk fo|ky; O;oLFkk esa cnykoksa 

ds izfr vfèkd laosnu’khy gksxk D;ksafd ;g iwjs ut+fj, esa cM+s ifjorZu dh dYiuk djrk gSA 

bl ikB~;p;kZ&ikB~;Øze dks cukus ds nkSjku nks egRoiw.kZ ckrksa dk /;ku j[kk x;k gSA igyk ;g fd 

blds fuekZ.k esa jk"Vªh; v/;kid f’k{kk ifj"kn~ ¼,u-lh-Vh-bZ½ }kjk lq>k;s x, ch-,M- ikB~;p;kZ dh :ijs[kk dks 

vk/kkj ds :i esa ekuk tk, vkSj nwljk ;g fd jkT; es f’k{kk dh viuh vko’;drkvksa ds vuq:i ikB~;Øze dh 

lajpuk ,oa fo"k;i=ksa dks fufeZr fd;k tk,A bl izdkj] ;g ikB~;p;kZ&ikB~;Øe jk"Vªh; vkSj LFkkuh;] nksuks 

vis{kkvksa dks iwjk dj ldsA ;fn ns[ksa rks ikB~;p;kZ esa rhu O;kid ?kVd gSaA 
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mijksDr rhuksa ?kVdksa dks ,d lkFk j[kdj gha bl ikB~;p;kZ&ikB~;Øze ds lHkh fo"k;i=ksa dk fodkl 

fd;k x;k gSA gkykafd] ;g gks ldrk gS fd fo"k;i=ksa esa buesa ls dksbZ ,d ?kVd dsUnzh; fLFkfr esa gks vkSj 

ckfd nks lgk;d ds :i esaA vr% fo"k;i=ksa ds vanj fofHkUu bdkb;ksa esa vkidks bu rhuksa ?kVdksa dh Nfo 

feysxhA  

bl ikB~;p;kZ&ikB~;Øze eas fuEufyf[kr izdkj ds fo"k;i=ksa dks 'kkfey fd;k x;k gS % 

 

 vk/kkjHkwr fo"k;i=¼Core Courses½ 

 is’ksoj {kerk dk fodkl ¼Enhencing Professional Capacitites½ 

 ikB~;p;kZ dh le> ¼ Understanding of Curriculum ½ 

 fo"k;oLrq lEo/kZu fo"k;i= ¼Content Enrichment Courses½ 

 f’k{k.k’kkL=h; fo"k;i= ¼Pedagogy Courses½ 

 oSdfYid fo"k;i= ¼Optional Courses½ 

 

buds lkFk&lkFk ^fo|ky; bUVuZf’ki dk;ZØze^ Hkh ikB~;p;kZ ds vfHkUu vax gSaA vk’kk gS fd bl    

ikB~;p;kZ&ikB~;Øe ds ek/;e ls rS;kj gksusokys f’k{kdksa esa f’k{kk dh [kkl le> ik;h tk,xhA  

 

 

 

***

f'k{kk lEca/kh fofo/k ifjizs{; ikB~;p;kZ ,oa f’k{k.k’kkL=h; v/;;u 

fo|ky; ds lkFk var%fØz;k 
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An Overview of the yearly distribution of Courses 

 

Year-1 

 

Code 

Course 

Title 

Marks 

Credit Practicum Theory Total 

C-1 Childhood and Growing up  4 20 80 100 

C-2 Contemporary India and Education 4 20 80 100 

C-3 Learning and Teaching  4 20 80 100 

C-4 Language across the Curriculum 2 10 40 50 

C-5 Understanding Disciplines and Subject 2 10 40 50 

C-6 Gender, School and Society 2 10 40 50 

C-7a Pedagogy of a School Subject- Part I 2 10 40 50 

EPC-1 Reading and Reflection on Texts 2 10 40 50 

EPC-2 Drama and Art in Education  2 10 40 50 

EPC-3 Critical Understanding of ICT 2 10 40 50 

Engagement with the field: Tasks and Assignments for Course 1-6 & 7a - - - - 

Total 26 130 520 650 

 

Year-2 

 

Code 

Course 

Title 

Marks 

Credit Practicum Theory Total 

C-7b Pedagogy of a School Subject–Part II  2 10 40 50 

C-8 Knowledge and Curriculum 4 20 80 100 

C-9 Assessment for Learning 4 20 80 100 

C-10 Creating an Inclusive School  2 10 40 50 

C-11 Optional Courses (the following four options) 2 10 40 50 

 (a) Basic Education      

 (b) Health, Yoga and Physical Education      

 (c) Guidance and Counselling       

 (d) Environmental Education       

EPC-4 Understanding the Self 2 10 40 50 

School Internship 10   250 

Engagement with the Field: Tasks and Assignments for Courses 7b & 8-10 - - - - 

Total 26 130 520 650 
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Marking Scheme for Practicum of Core, EPCs and Optional Courses 

 
 

Courses with 

internal marks 20 

Break up Marks 

Internal Test 10 

Assignments, Projects, Classroom 

participation and Regularity
*
  

10 

Total 20 

 

 

Courses with 

internal marks 10 

Break up Marks 

Internal Test 05 

Assignments, Projects, Classroom 

participation and Regularity
*
 

05 

Total 10 
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Index 
 

Core Courses 

S. No. Code Course Name Page No. 

1 C-1 Childhood and Growing up   
2 C-2 Contemporary India and Education  
3 C-3 Learning and Teaching   
4 C-4 Language across the Curriculum  
5 C-6 Gender, School and Society  
6 C-8 Knowledge and Curriculum  
7 C-9 Assessment for Learning  
8 C-10 Creating an Inclusive School   

Enhancing Professional Capacities (EPC) 

S. No. Code Course Name Page No. 

9 EPC-1 Reading and Reflection on Texts  
10 EPC-2 Drama and Art in Education   
11 EPC-3 Critical Understanding of ICT  
12 EPC-4 Understanding the Self  

 Courses related to Subject and Pedagogy 

S. No. Code Course Name Page No. 

13 C-5 Understanding Disciplines and Subject  
14 C-7a Pedagogy of a School Subject- Part I  
15 C-7b Pedagogy of a School Subject–Part II   

Optional Courses 

S. No. Code Course Name Page No. 

16 C-11 (a) Basic Education   
17 C-11 (b) Health, Yoga and Physical Education   
18 C-11 (c) Guidance and Counseling    
19 C-11 (d) Environmental Education    

  

20 School Internship  
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Core Courses 

 

 

Code Course Title Marks 

Practicum Theory Total 

C-1 Childhood and Growing up  1
st
  year 20 80 100 

C-2 Contemporary India and Education 1
st
  year 20 80 100 

C-3 Learning and Teaching  1
st
  year 20 80 100 

C-4 Language across the Curriculum 1
st
  year 10 40 50 

C-6 Gender, School and Society 1
st
  year 10 40 50 

C-8 Knowledge and Curriculum 2
nd

 year 20 80 100 

C-9 Assessment for Learning 2
nd

 year 20 80 100 

C-10 Creating an Inclusive School  2
nd

 year 10 40 50 
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C-1 

Childhood and Growing up 
 

Unit-1 
f'k{kkFkhZ % cpiu vkSj fodkl Learner : Childhood and development 

 cpiu dh vo/kkj.kk % ,sfrgkfld o ledkyhu ifjizs{;( 

izeq[k foe’kZ 

 cpiu ds nkSjku izeq[k dkjd % ifjokj] iM+ksl] leqnk; 

vkSj fo|ky; 

 cPps] cpiu vkSj mudk fodkl % ledkyhu 

okLrfodrk] fcgkj ds fo"ks’k lanHkZ esa 

 

 Concept of Childhood : Historical and contemporary 

perspectives; major discourse 

 Key Factors during Childhood: Family, 

Neighbourhood, Community and School 

 Children, Childhood and their development: The 

Contemporary realities with special focus on Bihar 

    cPps rFkk cpiu dh ladYiuk dky o LFkku ds vuqlkj lnSo cnyrh jgh gSA vr% ,sfrgkfld fodkl dh eksVh&eksVh le> 

ls bl bdkbZ dh 'kq:vkr djuk mi;qDr gksxkA ,sfrgkfld fodkl ds varxZr cPpksa vkSj cpiu dks ysdj vyx&vyx dky o 

lekt esa cuh /kkj.kkvksa dh ppkZ dh tk,xhA cpiu dks izHkkfor djusokys dkjdksa dh ppkZ ds lkFk&lkFk muds }kjk cPps ij D;k 

izHkko iM+rk gS] bldh laf{kIr ppkZ ;gka gksxhA fodkl ds ekeys esa Hkh cPps dk cpiu cgqr egRoiw.kZ gS blfy, cpiu dh 

ladYiuk ds lkFk&lkFk cPPkksa ds fodklkRed i{k dh ppkZ Hkh djuh gksxh] ysfdu ;gka ij fodkl ds vk;keksa dks cpiu ij gh 

dsfUnzr j[kk tk,xk] mlls vkxs dh ppkZ vkxs dh bdkbZ;ksa esa dh tk,xhA  

 
Unit-2 

ekuo fodkl dh le> Understanding Human Development  

 ekuo fodkl esa izeq[k vo/kkj.kk,a % òf)] 

ifjiDork ,oa fodkl dh vo/kkj.kk( of̀) js[kk 

rFkk ekuo fodkl ds lanHkZ esa bldh mi;ksfxrk( 

fodkl ds cqfu;knh fl)kar 

 izeq[k eqÌs % izd̀fr cuke ikyu&iks"k.k] fujUrjrk 

cuke vlkrR;( lkoZHkkSfed cuke lanHkZxr 

 f’k{kkFkhZ dk fodkl % 'kkjhfjd] laKkukRed] 

Hkk"kk;h] HkkokRed] lkekftd o uSfrd( buds chp 

dk varlZEca/k vkSj 'kSf{kd fufgrkFkZ ¼fi;kts] 

bfjDlu] dksg~ycxZ vkSj fxfyxu ds fl)karksa ds 

fo’ks"k lanHkZ esa ½ 

 Major Concept in Human Development: Growth, 

Maturation and Development; Growth Curve and its 

implications for the Human Development;Basic 

Principles of Development 

 Debates: Nature v/s Nurture, Continuity v/s Discontinuity, 

Universal v/s Contextual 

 Development of learner: physical, cognitive, language, 

emotional, social and moral; their interrelationships and 

implications for teachers (special reference to theories 

given by Piaget, Erikson, Kohlberg and Giligan).  

     ekuo ds fodkl ds lanHkZ esa dbZ vo/kkj.kk,a fujUrj vkrh jgh gS ftlesa cpiu ls ysdj cq<+kis rd ds thou fodkl dks 

le>k tkrk jgk gSA bl bdkbZ dk tksj ekuo fodkl ds dqM egRoiw.kZ vo/kkj.kkvksa dks le>us ij gS ftlls cPpksa o fd’kksjksa ds 

fodkl dks ysdj f’k{kdksa dh foLr`r le> cu ldsA ;gka ekuo fodkl ls lEcaf/kr dqN fookfnr eqÌksa dh Hkh ppkZ dh x;h gS 

ftlds izfr lqfoK n`f"Vdks.k fodflr fd;k tk,xkA bdkbZ ds rhljs fcUnq ds varxZr] dqN izeq[k fl)karksa dh fo’ks"k ppkZ djrs gq, 

f’k{kkFkhZ ds fodkl ds 'kkfjjhd] Hkk"kk;h] HkkokRed] lkekftd o uSfrd fodkl dks le>us dh dksf’k’k dh x;h gSA  

 

 
Unit-3 

fd'kksjkoLFkk esa f’k{kkFkhZ Learner in Adolescence 

 fd'kksjkoLFkk dh vo/kkj.kk % :f<+xr ekU;rk,a] lgh 

le> dh t:jr] izeq[k eqÌs vkSj dkjd 

 fd’kksjkoLFkk dks fo’ks"k /;ku esa j[krs gq, fodkl dh 

voLFkkvksa ,oa mudh fo’ks"krkvksa dh le> 

 fd’kksjkoLFkk esa f’k{kkfFkZ;ksa dh xfrfof/k;ka] vkdka{kk,a] }an 

,oa pqukSfr;ka] vkSj muls crkZo djus ds rjhds 

 

 Concept of Adolescence: stereotypes, need of right 

understanding, major issues and factors 

 Understanding stages of development and their 

characteristics with special emphasis on adolescence 

 Activities, aspirations, conflicts and challenges of an 

adolescent learner and ways to deal with them. 

 
    ch-,M- djusokys izf’k{kqvksa dks ek/;fed Lrj ¼d{kk 6 ls 12½ dh d{kkvksa esa f’k{k.k djuk gksrk gS ftlesa ewyr% fd’kksjkoLFkk esa 

cPps gksrs gSaA vr% bl bdkbZ esa fd’kksjkoLFkk dh foLr`r le> vFkkZr fodkl dh voLFkk,a] mudh fo’ks"krk,a ,oa pqukSfr;ka] vkfn ij 

ppkZ dh tk,xh ftlls fd f’k{kd vius fo|kfFkZ;ksa ds eu ,oa O;ogkj nksuksa dks le>rs gq, vius f’k{k.k dks dj ik,aA ;gka Hkh ;g 

ckr ykxw gksrh gS fd fd’kksjkoLFkk Hkh dksbZ ,d fuf’pr ladYiuk ugha gSA lekt] txg vkSj lanHkZ ds vuqlkj] blds izfr lksap esa 
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dbZ varj gS] blfy, bldh le> cukrs gq, fcgkj esa fd’kksj&fd’kksfd;ksa dh fLFkfr dk fo’ys"k.k Hkh bl bdkbZ esa fd;k tk,xkA 

fdlh Hkh O;fDr ds thou esa fd’kksjkoLFkk ,d egRoiw.kZ dky gksrk gS ftlesa og vius fodkl ds dbZ u;s igyqvksa ls ifjfpr gksrk 

gS vkSj muls var%fdz;k ds ek/;e ls O;fDr dh tks lksap curh gS og mlds vkxs ds thou dks vkdkj nsrh gSA vr% lekt esa 

fd’kksj&fd’kksfj;ksa ds lkFk dSlk crkZo fd;k tk,] ;g ,d vge eqÌk gS D;ksafd mlh crkZo og mlds thou dh vkxs dk fu.kZ; 

fVdk gksrk gSA bu ckrksa dks /;ku esa j[kdj bl bdkbZ esa fd’kksjksa ds lanHkZ esa f’k{kk dSlh gks] rFkk mlesa lcdh D;k Hkwfedk gksuh 

pkfg,] blij foe’kZ dks izLrqr fd;k tkuk gSA ;g bdkbZ ,d izdkj ls dbZ u;h ladYiukvksa ls ifjp; djkrh gSA 

 
 

 
Unit-4 

lekthdj.k vkSj f’k{kkFkhZ dk lanHkZ  Socialization and the Context of Learner 

 lekthdj.k dh vo/kkj.kk % izeq[k foe’kZ] blds ek/;e 

ds :i esa f’k{kk rFkk izeq[k dkjd( lekthdj.k dk 

ikfjfLFkfrd fl)kar ¼czksuQsuczsuj½ 

 lekthdj.k dh laLFkk,a ,oa mudh Hkwfedk % ifjokj] 

leqnk;] fo|ky;] fe=eaMyh] f’k{kd] ehfM;k] cktkj] 

vU; vkSjpkfjd o vukSipkfjd laLFkk,a( lkekftd 

laLFkk,a tSls laLd`fr] oxZ] tkfr] ts.Mj vkfn 

 lekthdj.k dh izfØ;k vkSj lkekftd okLrfodrk,a % 

vlekurk] }an] gkf’k;kdj.k vkSj budk cPPkksa o 

fd’kksjksa ij iM+rk izHkko 

 Concept of Socialization: Major perspectives, 

education as a medium and key factors; Ecological 

system theory given by Bronfenbrenner 

 Institutions of Socialization and their role: The context 

of family, community, school, peers, teacher, media, 

market, other formal and informal organization; social 

institution such as culture, class, caste, etc. 

 Process of Socialization and social realities (with 

special focus on Bihar): Inequalities, conflict, 

marginalization and their impact on learner 
    Pkkgs cpiu gks ;k fd’kksjkoLFkk ;k vkxs dk fodkl] bu lc ds nkSjku lekthdj.k dh izfØz;k fujarj pyrh jgrh gS ysfdu 

bl izfØz;k ds izd̀fr esa dbZ ifjorZu gksrs jgrs gSaA vr% bl bdkbZ esa lekthdj.k dh izfØ;k ds tfVy lajpuk ,oa mlds dkjdksa 

dh foLr`r ppkZ djuh gSA lekthdj.k ds izeq[k ifjisz{;ksa esa ewyr% izdk;kZRed ¼Functionalist½ vkSj vkykspukRed ¼Critical½ 

ifjizs{;ksa dks le>k tk,xkA lekthdj.k dks ysdj ,d lS)kafrd le> Hkh cus] blds fy, czksuQzsuczsuj ds ekWMy dh ppkZ dh 

x;h gS tks cPPks ds ifjos’k ds dkjdksa] mudh fLFkfr ,oa izHkko dh mi;ksxh le> izLrqr djrk gSA ;g bdkbZ lekthdj.k ls tqM+s 

vU; vo/kkj.kkvksa dh Hkh le> nsxkA vr% vU; vo/kkj.kkvksa dh ckr rks ;gka gksxh ysfdu dsoy lekthdj.k ls tksM+dj vkSj 

mlesa f’k{kk dh Hkwfedk dks js[kkafdr djrs gq,A lekthdj.k dh laLFkk,a ewrZ Hkh gSa vkSj vewrZ Hkh vr% nksuksa dh lesfdr le> blesa 

izLrqr dh tk,xhA fdlh O;fDr dh lkekftd vfLerk dks lekthdj.k dh laLFkk,a fdl izdkj fufeZr djrh gSa] mldh laf{kIr 

le> Hkh ;gka izkIr dh tk,xhA 

 
Unit-5 

f'k{kkfFkZ;ksa esa fofo/krk dh le> Understanding diversity in learners 

 Ekkuoh; fofo/krk dh izd`fr ,oa vo/kkj.kk% fHkUurk] 

fotkrh;rk rFkk foy{k.krk dks lEeku nsuk( lkekftd 

,ao lkaLd`frd fofo/krk(  

 euksoSKkfud fo’ks"krkvksa ds vk/kkj ij fHkUurkvksa ds 

vk;ke % ckSf)drk] {kerk] vfHk:fp] vfHkof̀Ùk] 

l`tukRedrk] O;fDrRo 

 fofo/k lanHkksZa ds f’k{kkfFkZ;ksa dh le> % lkekftd] 

lkaLdf̀rd] leqnk;] /keZ] tkfr] oxZ] ts.Mj] Hkk"kk vkSj 

HkkSxksfyd fLFkfr] ehfM;k] cktkj] rduhd o oS’ohdj.k 

 fo|ky; esa fofo/krk dh le> 

 Nature and Concept of Human Diversity: Variation, 

Heterogeneity and Celebrating Uniqueness; Social 

and Cultural Diversity;  

 Dimensions of differences: Intelligence, abilities, 

interest, aptitude, creativity, personality 

 Understanding children and adolescents from diverse 

contexts: Social, cultural, community, religion, caste, 

class, gender, linguistic and geographic location  

 Understanding Diversity in School  

    fo|ky; esa dbZ rjg ds cPPks vkrs gSa ysfdu fo|ky; lcdks ,d tSlk gh ekurk jgk gSA ;g n`f"Vdks.k ,d izdkj ls bl 

ckr dh vuns[kh djrk gS fd cPps vyx&vyx i`"BHkwfe ls vkrs gSa vkSj lHkh cPpksa dk lh[kus dk viuk vyx rjhdk gks ldrk 

gSA rHkh] fdlh Hkh fo|ky; ds dksbZ Hkh fo|kFkhZ ,d nwljs ds leku ugha gksrs gSa] lcesa fHkUu&fHkUu vfHk:fp;ka] {kerk,a ,oa lksap 

gksrh gSA vr% f’k{kd dks f’k{kkfFkZ;ksa dh fofHkUurkvksa dks igpkuus vkSj mlds vuq:i dke djus dh le> t:j gksuh pkfg,A bl 

bdkbZ esa f’k{kkfFkZ;ksa dh dqN cqfu;knh fofHkUurkvksa dh ppkZ dh xbZ gSA bdkbZ ds fofHkUu fo"k;oLrqvksa ds varxZr dqN rduhdh 

'kCnksa dk iz;ksx Hkh fd;k x;k gS ftuds izfr tkx:drk de vkSj Hkzkfr;ka T;knk gSaA ;g bdkbZ mudks Li"V djus dk iz;kl 

djsxhA lkFk gh] f’k{kkfFkZ;ksa dh fofHkUurkvksa dks dsoy le>uk gh t:jh ugha gS cfYd muds izfr fo|ky;] lekt vkSj f’k{kd D;k 

utfj;k viukrk gS] bldk fo’ys"k.k djuk rFkk vko’;drkuq:i ml esa lq/kkj ykus ds izfr laosnu’khyrk egRoiw.kZ gS ftlij ;g 

bdkbZ dsfUnzr gSA 
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C-2 

Contemporary India and Education 

 

Unit-1 
Hkkjr esa f’k{kk % vrhr ls orZeku rd  Education in India: From Past to Present 

• gM+Iik] oSfnd] ckS)] tSu ,oa laxe dky ds f’k{kk 

O;oLFkk ij fparu&euu( izkphu f’k{kk dsUnz 

• e/;dky esa f’k{kk  ¼edrc] enljk o laLd`r 

f’k{kk½ ,oa vBkjgoha “krkCnh ds nkSjku dh ns’kt 

f’k{kk O;oLFkk 

• fczfV’k vkSifuosf’kd dky ds nkSjku mHkj dj 

vk;h f’k{kk O;oLFkk % fe’kujh Ldwy] fczfV’k jkt 

ds varxZr xfBr vkSipkfjd f’k{kk dh O;oLFkk( 

Hkkjrh;ksa }kjk xfBr “kSf{kd laLFkk,a ,oa vkanksyu 

¼tSls fd ;ax caxky vkanksyu] nsocan] vk;Zlekt] 

vyhx<+] lR;’kks/kd lekt] tkfe;k Ldwy] 

cqfu;knh f’k{kk½ 

• Lora=rk i'pkr] Hkkjr esa f’k{kk dk fodkl 

¼fcgkj esa f’k{kk ds ,sfrgkfld fodkl dks /;ku 

esa j[krs gq,½ 

 Reflecting on Education during Harrapan, Vedic, Buddhist, 

Jain and Sangam period; ancient education institutions 

 Education during medieval period (Maktab, Madarsa and 

Sanskrit Education), and Indigenous System of Education 

during eighteenth century 

 Education system emerged during British imperialism: 

Missionaries, Formal education system under British 

administration, Different Education systems or movements 

founded by Indians (i.e. Young Bengal Movement, 

Deoband, Aryasamaj, Aligarh, Satya Shodhak Samaj, 

Jamia school, Basic education) 

 Post-Independence development of Education System in 

India (including historical development of Education in 

Bihar) 
   vkt Hkkjr esa ftl izdkj dh 'kSf{kd O;oLFkk gS og dsoy orZeku dh nsu ugha gS cfYd mldk viuk vrhr Hkh gS ftldks 

tkuus ls ,d izf’k{kq ds le> ds nk;js dk foLrkj gksxkA vius vrhr dh f’k{kk dks le>uk blfy, Hkh egRoiw.kZ gS D;ksafd mlls 

f’k{kk ds le`) laLd`fr dk Hkh cks/k gksrk gS vkSj f’k{kk ds ,sfrgkfld egRo dk Hkh Kku gksrk gSA bu lc ckrksa dks /;ku esa j[krs 

gq, bl bdkbZ esa ;g dksf’k’k dh xbZ gS fd izf’k{kqvksa dks Hkkjr ds 'kSf{kd bfrgkl ds O;kid Lo:i ls fo’ys"k.kkRed ifjp; djk;k 

tk,A bl fn’kk esa] flQZ vkSifuosf’kd gh ugha cfYd mlls igys ds dkyksa ds lanHkZ esa Hkh f’k{kk dks le>us dk iz;kl gSA f’k{kk ds 

bfrgkl dks ;gka gM+Iik lH;rk ls 'kq: fd;k tk jgk gS tks fd Lo;a esa f’k{kk ds izfpfyr bfrgkl esa ,d u;k iUuk tksM+us tSlk 

gSA gkykafd blds vfrizkphu gksus ds dkj.k miyC/k lk{;ksa ,oa vuqekuksa ds vk/kkj ij gh laf{kIr fo’ys"k.k fd;k tk,xk ysfdu og 

fo’ys"k.k gekjs f’k{kk;h fparu ds izLFkku fcUnq dks le>us ds fy, vge gSA izkphu 'kSf{kd O;oLFkk dks le>us ds fy, oSfnd] ckS) 

vkSj tSu dky dh f’k{kk ij Hkh ppkZ dh tk,xhA ,d vkSj u;k i{k tks ;gka tksM+k x;k gS og gS laxe dky dk] tksfd eq[;r% 

nf{k.k Hkkjr ds 'kSf{kd bfrgkl dks le>us ds fy, egRoiw.kZ gSA gekjs bfrgkl esa dbZ 'kSf{kd laLFkkvksa o O;oLFkkvksa dh Hkh mRifr 

gqbZ gS mudk Hkh laf{kIr ifjp; bl bdkbZ ls izkIr gksxkA bl bdkbZ es ns’kt 'kSf{kd O;oLFkk ij fo’ks"k ckr dh tk,xhA lkFk gh] 

vkSifuosf’kd dky ds mu reke 'kSf{kd  iz;klksa dh Hkh ppkZ dh tk,xh ftldk vlj vkt dh f’k{kk O;oLFkk esa gh O;kIr gSA bl 

bdkbZ esa Lora=rk i'pkr ds 'kSf{kd fodkl dh ppkZ foLrkj ls dh tk,xh ftlesa fcgkj ds 'kSf{kd fodkl dk fo’ks"k mYys[k fd;k 

tk,xkA ckfd] vU; fcUnqvksa ij la{ksi esa gh ppkZ gksxhA 

 

Unit-2 
f'k{kk dh vo/kkj.kk The Concept of Education 

• f'k{kk % egRo ,oa izd̀fr( ^f’kf{kr O;fDr dkSu gS^ 

bldk fo’ys"k.kkRed le> 

• Hkkjrh; fpardksa ds f’k{kklEca/kh fopkjksa dk 

fo’ys"k.kkRed le> %  lS;n vgen [kka] T;ksfrck 

Qqys] Lokeh foosdkuUn] Jh vjfoUnks] iafMr enu 

eksgu ekyoh;] MkW- tkfdj gqlSu] ekSykuk vcqy 

dyke vktkn] MkW- ,l- jk/kkd̀".ku] MkW- ch-vkj-

vEcsMdj] ts- d`".keqfrZ 

• Ikk’pkR; fpardksa ds 'kSf{kd fopkjksa dk fo’ys"k.kkRed 

le> % IysVks] :lks] tkWu Mhoh] ikWyks Qzsjs 

• Xkak/kh ds ^fgUn LOkjkt^ vkSj VSxksj ds ^f’k{kk^ ds 

ek/;e ls f’k{kk dh le> 

 

 Education: Need and nature; analytical understanding of 

the notion of an educated person  

 Analysing the thoughts of various Indian thinkers: Sir 

Syed Ahmad Khan, Jyotiba Phule, Swami Vivekananda, 

Sri Aurobindo, Pandit Madan Mohan Malviya, Dr. Zakir 

Hussain, Maulana Abul Kalam Azad, Dr. S. 

Radhakrishnan, Dr. B.R. Ambedkar and J. Krishnamurti 

 Analyzing the thoughts of various western thinkers: 

Plato, Rousseau, John Dewey, Paulo Freire 

• Understanding of Education through‘Hind Swaraj’  by 

Gandhi and ‘Shiksha’ by Rabindranath Tagore 

  f'k{kk dh izd̀fr D;k gks] ;g D;ksa egRoiw.kZ gS rFkk ^f’kf{kr O;fDr dkSu gS^ bu rhuksa lokyksa dk tokc dky vkSj lanHkZ ds 

vuqlkj lnSo cnyrk jgk gS vkSj vkxs Hkh cnyrk jgsxkA ysfdu veweu ge bUkds mÙkjksa dks “kk"kk”or ekurs gSA blhfy, bl 

bdkbZ dh 'kq:vkr esa f’k{kk dh cnyrh izd̀fr ftlesa vkSipkfjd&vukSipkfjd&fujkSipkfjd] ikjEifjd&uokpkjh vkfn ds egRo 

rFkk ^f’kf{kr^ gksus ds ek;us ij foe’kZ fd;k tk,xkA vkxs mlh foe’kZ dks c<+kus ds fy, reke Hkkjrh; fpardksa ds fopkjksa dk 

fo’ys"k.k Hkh blesa fd;k tk,xkA blds varxZr lj lS;n vgen [kka] T;ksfrck Qqys] iafMr enu eksgu ekyoh;] MkW- tkfdj gqlSu] 
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ts- d̀".kefrZ ,sls fopkjd gq, ftUgksaus vius }kjk LFkkfir laLFkkuksa ds ek/;e ls f’k{kk dks ,d vyx utfj, ls ns[kus dh dksf’k’k 

dhA mu laLFkkuksa esa mUgksaus ^f’k{kk D;k] D;ksa vkSj dSls^ ij lEiw.kZ foe’kZ fd;kA lkFk gh] ekSykuk vcqy dyke vktkn tks Lora= 

Hkkjr ds igys f’k{kk ea=h jgs rFkk u, Hkkjr ds f’k{kk dh dYiuk esa Hkwfedk fuHkk;h] MkW- ,l- jk/kkd̀".ku tks vktknh ds ckn f’k{kk 

ij cus igys vk;ksx ds v/;{k Fks rFkk Hkkjrh; n’kZu ds Kkrk Fks bl ukrs mUgksaus f’k{kk dks ,d vyx utfj, ls ns[kus dh dksf’k’k 

dhA MkW- ch-vkj-vEcsMdj ds 'kSf{kd fparu dk izHkko lafo/kku ds izko/kkuksa ij Hkh iM+k gS] blfy, mlls :c: gksuk vius vki esa 

egRoiw.kZ gSA ;fn Lokeh foosdkuUn vkSj Jh vjksfcUnksa dh ckr djsa rks bUgksaus f’k{kk ds Hkkjrh; n’kZu dks izLrqr fd;k vkSj bUgksaus 

Hkh vius n’kZu ij vk/kkfjr 'kSf{kd laLFkkuksa dk fuekZ.k fd;kA ;gka Li"V djuk gS fd bl bdkbZ esa bu lc fpardksa ds f’k{kk 

lEca/kh p;fur fopkjksa dks dsoy iz/kku ekuk x;k gS u fd mudh thofu;kas dksA f’k{kk dks ysdj dbZ egRiw.kZ ifjizs{; ik’pkR; 

fpardksa ds ek/;e ls Hkh fn;k x;k] vr%muds fopkjksa dks Hkh la{ksi esa ;gka 'kkfey fd;k x;k gSA bdkbZ ds var esa xka/kh }kjk jfpr 

^fgUn Lojkt^ vkSj VSxksj dh d̀fr ^f’k{kk^ ds ekSfyd v/;;u ds ek/;e ls f’k{kk dh izd̀fr dks le>k tkuk gSA bu nksuks fopkjdksa 

dh jpuk dks blfy, vyx ls fy;k x;k gS D;ksafd bUgksaus Hkkjr esa 'kSf{kd fparu dks cgqr gh xgjkbZ ls izHkkfor fd;k gSA 

 

Unit-3 
f'k{kk dk laoS/kkfud ,o lkekftd lanHkZ Constitutional and Social Context of Education 

 laoS/kkfud lanHkZ % Hkkjrh; lafo/kku esa lkekftd U;k; ds lk/ku ds 

:i esa f’k{kk  

laoS/kkfud ewY;ksa ,oa f’k{kk ¼izLrkouk]ekSyd vf/kdkjksa ,oa drZO;ksa ½] 

fu%’kqYd ,oa vfuok;Z f’k{kk 2010 ¼vkj0 Vh0 bZ0 ½ dk vf/kdkj ,oa 

lekos’ku] leoÙkhZ f’k{kk ,oa blds fufgrkFkZ  

 lkekftd lanHkZ % Hkkjrh; lekt dh lajpuk rFkk f’k{kk ds fufgrkFkZ 

% Hkk"kk] /keZ]tkfr] oxZ]fyax]{ks= ,oa vlkekU; f’k{kkFkhZ;ksa ds lanHkZ esa 

vlkekU; f’k{kkFkhZ;ksa ds lanHkZ esa vlekU;rk] HksnHkko ¼i{kikr½] ¼v 

o½otZu rFkk gkf’k;s ¼ik’oZ½ij jg jgs f’k{kkfFkZ;ksa ds tkuus dh  

le>Anfyrksa]vfrfiNM+ksa] vuqlwfpr tutkfr;ksa] ckfydkvksa ,oa 

/kkfeZd vYila[;dksa ds lanHkZ esa eqÌs ,oa pqukSfr;ksaA 

 fo|ky;h vlkekUkrk ¼ljdkjh]fuft Ldwy]xzkeh.k&’kgjh Ldwy½A 

mi;qZDr of.kZr leqgksa dh f’k{kk esa f’k{kdksaa ,oa f’k{kk vfHkdj.kksa dh 

HkwfedkA fofo/k lkekftd&lkaLd`frd ,oa vkfFkZd i`"BHkwfe ls cPpksa 

ds utfj;s ls tk¡p ds ,d {ks= :i esa d{kkd{k izd̀fr dh le>A 

  

 

• Constitutional Context: Education as a means of 

social justice in the Indian Constitution; 

Constitutional values and education (Preamble, 

Fundamental rights and duties); The Right to 

Free and Compulsory Education2010 (RTE) and 

inclusion; Education in the concurrent list and its 

implications 

• Social Context: Composition of Indian society 

and its implications for education: Inequality, 

discrimination, exclusion and marginalization in 

the context of language, religion, caste, class, 

gender, region, and disability; Issues and 

challenges in the education of Dalits, OBCs, the 

Scheduled Tribes, girls and religious minorities; 

Inequality in schooling (Govt.-private schools, 

rural-urban schools); the role and agency of 

teachers in the education of above mentioned 

groups; Classroom ethos as an area of enquiry 

from the perspective of children from diverse 

socio-cultural and economic backgrounds.  
  bl bdkbZ esa esa f’k{kk ds mu eqÌksa dh le> cuk;h tk,xh ftlls vkt ds f’k{kd tq> jgs gSaA ;s eqÌs blfy, Hkh egRoiw.kZ gS D;ksafd 

blls f’k{kd ds dk;Z ij fo’ks"k izHkko iM+rk gSA vr% ;s eqÌs D;ksa vk,a] budh ì"BHkwfe D;k gS vkSj buds izfr ,d f’k{kd dh D;k Hkwfedk gS] 

bu lc fcUnqvksa dh ppkZ ij gh bl bdkbZ dks dsfUnzr j[kk x;k gSA buesa ls dbZ eqÌs ,sls gSa tks f’k{kk ds lkdkjkRed i{k dks fn[kkrs gSa 

rks dqN ,sls Hkh eqÌs gSa tks gekjh f’k{kk O;oLFkk ds detksfj;ksa dks mtkxj djrs gSaA gekjs ns’k ds reke fo|ky;ksa ds vly lp dks Hkh bl 

bdkbZ esa le>k tk,xkA  

 

 

 

 

 

 

 

 

 

 
Unit-4 

uhfr;ksa ds vkyksd esa f’k{kk dh le> Understanding Education  in relation to Policies 
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 uhfrxr ifjizs{; esa fo|ky; dk fodkl%  

Hkkjr ,oa fcgkj ds fo|ky;ksa esa 'kSf{kd izfØ;kvksa 

¼ikB~;p;kZ] f’k{kd] leqnk;½,oa rRdkyhu f’k{kk lajpuk 

ds L=ksr dh le>A 

 vk;ksx ds izfrosnuksa ,oa uhfrxr nLrkostksa dks 

fo"k;d nf̀"V ls vkykspukRed ij[kA rRdkyhu lanHkZ 

ds vkyksd esa Lora=rk ls gh mudh fo’ks"krkvksa ij 

foe’kZ % ;Fkk% eqnkfy;j vk;ksx] dksBkjh vk;ksx] 

,u0ih0 bZ0 1986] jkeewfrZ dkfeVh  1990] ;’kiky 

fjiksZV 1993] vfUre nks ,u0 lh0 ,Q0] lh0 lh0 

,l0 fjiksZV 2007- 

 f’k{kd ,oa f’k{kk&uhfr;k¡% dksBkjh vk;ksx ds lanHkZxr 

v/;k;] 1983&85 ds jk"Vªh; vk;ksx] ,u0 lh0 ,Q0 

Vh0 bZ0 2009] tfLVl oekZ vk;ksx dk fjiksZV ,oa 

vU; v/;r~u nLrkost dh le>A 

 

 Development of School in the light of Policy perspectives: As 

a source to understand the contemporary structure and 

education process (curriculum, teacher, community) of 

schools in India as well as Bihar 

• A critical review of commission reports and policy documents 

through a thematic focus, linking the contemporary context 

with salient debates since independence: Mudaliar 

Commission, Kothari Commission, NPE 1986, Ramamurthy 

Committee 1992, Yashpal Report 1993, Last two NCFs, CCS 

report 2007 

• Teacher and education policies: Special reference to relevant 

chapter in Kothari Commission, National Commission on 

Teacher 1983-85, NCFTE 2009, Justice Verma Commission 

Report and  other recent documents. 

     bl bdkbZ dk mís'; çf'k{kqvksa dks fo|ky; ds fofHkUu vk;keksa dk fo'ys"k.k bl çdkj djus dk volj çnku djuk gS ftlls mUgsa ns'k dh 

çeq[k f'k{kk uhfr;ksa rFkk muds fodklØe dk Kku viuh laLFkk ds lanHkZ esa fey ldssA vkerkSj ij f'k{kd çf'k{k.k laLFkkukas esa ^f'k{kk dk 

bfrgkl* ,d 'kq’d fo"k; ds :i esa i<+k;k tkrk gSA blesa f'k{kk ls lacaf/kr ,sfrgkfld rF;ksa dks çeq[krk ls fpfUgr fd;k tkrk gS] ijUrq ;s rF; 

fdlh lanHkZ ls ugha tqM+ ikrs vkSj bl dkj.k ns'k dh f'k{kk uhfr;ksa dks ysdj ,d fogaxe rFkk laosfnr n`f"V dk fodkl djus esa vleFkZ jgrs gSaA 

,d vU; vke izo`fr ns'k dh 'kSf{kd uhfr;ksa dks flQZ mudh çeq[k laLrqfr;kas ds niZ.k esa ns[kus dh gSA fdlh Hkh f'k{kk uhfr ds cuk;s tkus dh 

çfØ;k] ml le; dh vko';drk,¡ rFkk ck/;rkvksa dks Hkh tkuuk egÙoiw.kZ gSA ,d f'k{kk uhfr ls nwljh f'k{kk uhfr dk lQj miyfC/k;ksa vkSj 

v/kwjs jg x;s y{;ksa dh feyhtqyh dFkk dgrk gSA vr% f'k{kk uhfr;ksa dks fdl jhfr ls i<+k;k tk,] ;g egÙoiw.kZ gSA ;g bdkbZ bl ckr dk 

ç;kl djrh gS fd çf'k{kq fdlh ,d fo|ky; dks vk/kkj cukdj f'k{kk uhfr;ksa ,oa vk;ksxks a dh vuqla'kkvksa dks ykxw fd;s tkus esa fufgr pqukSfr;ksa 

dks le> ldsA fdlh fo|ky; dk uke] mldh LFkkiuk ls ysdj vkt rd esa fd;s x;s ifjorZu Lo;a esa f’k{kk uhfr ds fodkl Øe dk ladsr 

gksrs gSaA fo|ky; dk Hkou Lo;a esa fo|ky; ds fodkl dh dgkuh lesVs jgrk gSA fo|ky; esa i<+k, tk jgs fo"k;ksa dk lewghdj.k vFkok foHkktu 

fdl ikB~;p;kZ ds vk/kkjksa ij fd;k x;k gS] bls uhfr;ksa ds vkyksd esa tkuuk pkfg,A lkFk gh] fo|ky; esa gksusokyh ewY;kadu O;oLFkk dk D;k 

bfrgkl jgk gSA bl lec ds le> ls izf’k{kq fofHkUu 'kSf{kd uhfr;ksa dks fo|ky; ds Hkhrj le> ikus esa l{ke gks ldsaxsA mijksDr fcUnqvksa dks 

fcgkj ds lanHkZ esa Hkh fo’ks"k :i ls le>k tk,xkA 

 
Unit-5 

fo|ky; laxBu dh ledkyhu i)frA 

 

The contemporary system of School orgnaisation  

• fo|ky; laxBu] vo/kkj.kk vkSj izeq[k vOk;o] leqnk; ,oa 

egRoiw.kZ vo;o ds :i esaA fo|ky; laxBu ds dk;Z 

lEcU/kh vk/kkjHkwr fl)karA fo|ky; ,d “laxBu” vkSj 

“laxBu ds vax” ds :i esaA 

 fo|ky; vkSj vU; 'kSf{kd laxBuksa ds chp laca/k% f’k{kd & 

f’k{kk laLFkku] jkT; ,oa jk"Vªh; Lrj ds LkaLFkku ¼,l0 lh0 

bZ0 vkj0 Vh0],u0 lh0 bZ0 vkj0 Vh0] ,u0 lh0 Vh0 bZ0] 

;q0 th0 lh0] ,u0 ,Pk0 vkj0 Mh0½ 

 fo|ky; izca/ku esa ;kstuk fuekZ.k% okf"kZd vdknfed 

dSys.Mj] nSfud dk;ZØe dh :i js[kk] le; lkj.kh] 

dehZ;ksa dh cSBd] xfr fof/k;k¡] f’k{kkfFkZ;ksa dh leL;k,¡] 

xfrfof/k;k¡] fo|ky;h laLFkkuksa dk izca/ku ¼fo|ky; Hkou] 

fo|ky; dk ctV] iz;ksx’kkyk]iqLrkdky;~] [ksy dk eSnku] 

Nk=kokl] fo|ky; dk dk;kZy;] LoNrk izca/ku ,oa 

vf/kdre mi;ksfxrk]fo|ky; dk vfHkys[k½ vkink izca/ku 

,oa lqj{kk dh f’k{kk 

 School Organization: Concept and  major Components; 

Community as an important component; Basic Principles 

for the functioning of school organization; School as an 

‗organization‘ and as a ‗part of organization‘ 

 Relation between Schools and other educational 

organizations: Teacher education institution, State and 

National level bodies (such as SCERT, NCERT, NCTE, 

NUEPA,UGC, MHRD) 

 Planning in school management: Annual school calendar, 

Day to day schedules, Time table, Staff meetings, 

Activities, Student issues, Monitoring, Managing school 

resources (the school Building, School budget, 

Laboratory, Library, Sports ground, Hostel, School 

office; Cleaniness, Maintenance and optimum utility, 

School records), Disaster management and safety 

education. 
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C-3 

Learning and Teaching 

 

 

Unit-1 
vf/kxe ls lEcaf/kr vo/kkj.kk,a Concepts related to Learning 

• vf/kxe@lh[kuk % fofHkUu fopkjksa ls ifjp; 

• vf/kxe dks izHkkfor djusokys izeq[k dkjd 

• lh[kus esa ,dkxzrk dh Hkwfedk ,oa bldk lao/kZu 

• varlZEca/kksa dh fo’ys"k.kkRed le> % vf/kxe vkSj 

fodkl] vf/kxe vkSj vfHkizsj.kk] vf/kxe vkSj cqf) 

 Learning: Introduction to multiple views 

 Major factors affecting learning 

 Role of concentration in learning and its enhancement 

• Analytical understanding of relations:  Learning and 

Development; Learning and Motivation; Learning and 

Intelligence 
      vf/kxe ;k lh[kus dks fdlh ,d <ax ls ifjHkkf"kr ugha fd;k tk ldrk D;ksafd blds fo"k; esa vyx&vyx lekt ,oa 

laLd`fr;ksa esa fHkUu&fHkUu ekU;rk,a gSa tks yksdlaLd`fr;ksa] yksdksfDr;ksa] jhfr&fjokt] laLdkj ;k fQj lkekftd ijEijkvksa ds :i esa 

ogka fo|eku gSaA bl fo"k; esa] vyx&vyx O;fDr;ksa dh Hkh viuh&viuh ekU;rk,a gks ldrh gSa tSls fd f’k{kkFkhZ] v/;kid] 

vfHkHkkod] vkfnA vr% bl bdkbZ dh 'kq:vkr vf/kxe ls lEcaf/kr mu lkekU; izpfyr ekU;rkvksa dks tkuus ls dh tk,xhA mu 

ekU;rkvksa dk dqN gn rd fo’ys"k.k Hkh fd;k tk,xkA ysfdu muds iw.kZ fo’ys"k.k ds fy, dqN lS)kafrd vk/kkjksa dh t:jr gksxh 

ftudh ppkZ vxyh bdkbZ esa gSA blfy, bl bdkbZ esa mudk lkekU; lk fo’ys"k.k gh gksxkA bl bdkbZ esa vf/kxe dks izHkkfor 

djusokys dkjd ;Fkk O;fDrxr] lkekftd] laLFkkxr] ewrZ o vewrZ vkfn dh Hkh lkekU; le> izkIr dh tk,xhA ;gka ,d egRoiw.kZ 

dkjd  ^,dkxzrk^ dh fo’ks"k ppkZ dh tk,xh D;ksafd Hkkjrh; ns’kt ijEijk esa bl dkjd dks fo’ks"k LFkku fn;k tkrk jgk gSA lkFk 

gh bl bdkbZ esa vf/kxe ls lEcaf/kr vU; vo/kkj.kkvksa dh Hkh ckr dh tk,xhA vf/kxe dh izfØ;k dk fodkl] vfHkizsj.kk vkSj cqf) 

ls D;k varlZEca/k gS bldks fo’ks"k :i ls bl bdkbZ esa le>k tk,xkA vf/kxe vkSj fodkl ds varlZEca/k dh ekU;rkvksa ij ppkZ] 

vfHkizsj.kk ds fl)kar ¼vkarfjd o’ckg~; vfHkizsj.kk] izfdz;k vkfn½ dk fooj.k vkSj cqf) ls lEcaf/kr fodklkRed fl)karksa ¼fcus] 

fxyQMZ] xkMZuj½ dk fo’ys"k.k ;gka fd;k tk,xkA  

 

Unit-2 
vf/kxe ds lS)kafrd ifjizs{; Theoretical perspectives on Learning 

• vf/kxe ls lEcaf/kr fl)karksa ds fodkl dk ,sfrgkfld 

ifjisz{;  

• vf/kxe ls lEcaf/kr fl)karksa dh le> % O;ogkjoknh] 

ekuorkoknh] laKkuoknh] lwpuk&izfØz;kdj.k er] 

lkekftd&ltZuoknh nf̀"Vdks.k 

- f’k{kkFkhZ vkSj vf/kxe lEca/kh vk/kkjHkwr ekU;rk,a 

- fofo/k 'kSf{kd fLFkfr;ksa esa mudh mi;ksfxrk 

- fl)karksa dh vkykspukRed le>  

 Reflecting on the development of theories on learning: 

Historical perspective 

 Theories related to Learning: Behaviourist, 

Cognitivist, Information-processing view, Humanist, 

Social-constructivist  

- Basic assumptions about learners and learning 

- applicability for different learning situations 

- critical understanding of the theories 
     bl bdkbZ dh 'kq:vkr vf/kxe ds fl)karksa ds ,sfrgkfld fodkl ds laf{kIr ifjp; ls dh tk,xh ftlesa euksfoKku ls 

vf/kxe ds fl)karksa ds fo’ks"k lEca/k ij ppkZ dh tk,xhA blds ckn vf/kxe ls lEcaf/kr fofHkUu fl)karksa dh O;k[;kRed ,oa 

fo’ys"k.kkRed le> izLrqr dh tk,xhA bl bdkbZ esa nks fcUnq gh fy;s x;s gSa D;ksafd nwljk fcUnq Lo;a esa cgqr foLr`r gS ftlds 

varxZr fn, x, fofHkUu fl)karksa dh ppkZ dh tk,xhA gkykafd vc rd ;g ns[kk x;k gS fd mu fl)karksa dks cgqr gh 'kq’d :i esa 

gh izLrqr fd;k tkrk jgk gS ftlesa muls lEcaf/kr iz;ksxksa dk fooj.k ek= gh fn;k tkrk gS ftlls izf’k{kqvksa dh ^lh[kus^ dks ysdj 

dksbZ mi;ksxh n`f"Vdks.k ugha cu ikrk FkkA vr% fofHkUu fl)karksa dh ppkZ dks mi;ksxh cukus ds fy, rhu funsZ’kd fcUnq Hkh 

fu/kkZfjr dj fn;k x;k gSA ;fn fl)karksa dh ckr djsa rks O;ogkjoknh esa iSCyo ,oa Ldhuj] ekuorkoknh esa eSLyks] laKkuoknh es 

fi;kts] lwpuk&izfØz;kdj.k er eas ,Vfdalu] lkekftd&ltZuoknh ǹf"Vdks.k esa okbxksRldh ,oa cS.Mqjk tSls euksoSKkfudksa dh fo’ks"k 

ppkZ dh tk,xhA vf/kd tksj laKkuokn vkSj lkekftd&ltZuokn ds fl)karksa dks foLrkj ls le>us ij gksxkA 
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Unit-3 
vf/kxe vkSj f’k{k.k Learning and Teaching 

• vf/kxe&f’k{k.k izfØz;k ls lacaf/kr fofo/k nf̀"Vdks.kksa dh 

le> % f’k{kd&dsfUnzr] fo"k;&dsfUnzr ,oa 

cky&dsfUnzr(  ^Kku ds lEizs’kd^] ^vkn’kZ^] ^lqxedrkZ^ 

,oa ^lg&vf/kxedrkZ^ ds :i esa f’k{kd 

• f’k{k.k ds lkekftd&ltZuoknh izfjisz{; ,oa blds 

fufgrkFkksZa dh le> 

• l`tukRed vf/kxe % vo/kkj.kk ,oa f’k{k.k’kkL=h; 

fufgrkFkksZa dh le> 

• vf/kxe&f’k{k.k ds fy, lqxe ekgkSy dk fuekZ.k % 

izeq[k fcUnq ,oa pqukSfr;ka 

 Understanding multiple views for learning-teaching 

process: teacher centric, subject centric and learner 

centric; Teacher as ‗transmitter of knowledge‘, 

‗model‘, ‗facilitator‘, ‗co-learner‘ 

 Understaning Social-constructivist perspective of 

teaching and its implications 

 The idea of Creative Learning: Concept and its 

pedagogical implications 

• Creating facilitative learning-teaching environments:  

major points and concerns 
     bl bdkbZ esa vf/kxe vkSj f’k{kd dks ,d lkFk ns[kus ij cy fn;k x;k gSA fiNyh bdkbZ esa vf/kxe ds fl)karksa dh le> 

ij tksj fn;k x;k Fkk ysfdu mu fl)karksa dh le> rc rd mi;ksxh ugh gS tc rd fd izf’k{kq }kjk mudk d{kk;h ekgkSy esa 

iz;ksx u fd;k tk,A ;gka bl ckr ij tksj fn;k x;k gS fd izf’k{kq vius+ }kjk lh[ks x, 'kSf{kd fl)karksa dh mi;ksfxrk dks Lo;a ls 

ij[kdj ns[ksaA dksbZ Hkh fl)kar f’k{k.k esa fdl izdkj ls ennxkj gS bldh xgu le> izf’k{kqvksa dks vo’; feysA lkFk gh] f’k{k.k 

dks ysdj tks fofo/k n`f"Vdks.k fn, x, gSa] mudk fl)karksa ls fdl izdkj tqM+ko gS] bls Hkh ;gka le>k tk,xkA vkt ds 'kSf{kd 

foe’kZ esa lkekftd&ltZuokn dk fo’ks"k egRo gS] blfy, bldks fo’ks"k rkSj ij le>k tk,xkA vf/kxe&f’k{k.k ds nkSjku d{kk esa 

dbZ ,slh ?kVuk,a ?kVrh gS ftudks f’k{kd le> ugha ikrs gaS vkSj mldh vuns[kh dj nsrs gSa tSls fd cPpksa dh l`tukRed lksap ,oa 

izfrHkkA vr% bl bdkbZ esa l`tukRedrk dks Hkh vf/kxe&f’k{k.k dk vfHkUu vax ekurs gq, ppkZ dh x;h gS rkfd oSls cPps NwV u 

tk,A lkFk gh] vf/kxe&f’k{kd dh pqukSfr;ksa dh lS)kafrd le> Hkh bl bdkbZ esa izkIr dh tk,xhA 

 

Unit-4 
d{kk;h izfØ;k,a ,oa lh[kus dh ;kstuk Classroom processes and Learning Plan 

• d{kk;h izfØ;k,a % izHkkoh dkjd( izeq[k pqukSfr;ka] le; 

izca/ku] f’k{kd dk lEizs’k.k dkS’ky] f’k{kkfFkZ;ksa dh 

Hkwfedk 

• fofHkUu d{kk;h xfrfof/k;ksa ds vuqlkj d{kkd{k dh 

cSBd O;oLFkk 

• d{kk;h xfrfof/k;ksa dks ikB~;p;kZ] f’k{k.k’kkL= ,oa 

f’k{k.k lalk/kuksa ds lkFk tksM+uk 

• d{kkd{k f’k{k.k ds lanHkZ esa ekbdzks&Vhfpax vkSj CywEk 

dh VsDlksukseh dk vkykspukRed le> 

• ^lh[kus dh ;kstuk^ dh vo/kkj.kk dks le>uk % 

ikjEifjd ikB ;kstuk dks cnydj lh[kus dh ;kstuk 

dk iz;ksx 

 Classroom processes: Factors affecting ; major 

challenges; time management, Communication skills 

of teacher, role of learners 

 Seating arrangements for various classroom practices 

 Relating Classroom practices with Curriculum, 

pedagogy and teaching resources 

 Critical understanding of micro-teaching and Bloom‘s 

taxonomy for classroom practices 

• Understanding the concept of ‗Learning plan‘: 

replacing the traditional lesson plan of classroom 

teaching 

 

Unit-5 
vf/kxe] f’k{k.k % izeq[k eqÌs ,oa pqukSfr;ka Learning, Teaching and Assessment: major issues 

and challenges 

• vf/kxe vkSj f’k{k.k % fo|ky;h izfØz;kvksa dh 

ledkyhu okLrfodrk 

• izeq[k eqÌs % ekfdZax cuke xzsfMax] cPpksa dks Qsy u 

djus dh uhfr ¼vuojks/k dh uhfr½] oLrqfu’Brk cuke 

fo"k;fu’Brk 

• vf/kxe vkSj f’k{k.k dk tqM+ko % ;qfDr;ka ,oa pqukSfr;ka( 

f’k{kd dh Hkwfedk 

 Learning and Teaching: Contemprorary realities of 

school practices 

 Major issues : Marking vs Grading, Non-detention 

policy, Objectivity vs subjectivity 

 Relating learning and teaching: Strategies and 

challenges, Role of a teacher 

    bl bdkbZ esa fiNys lHkh bdkbZ;ksa esa lh[kh xbZ vo/kkj.kkvksa dks ,d nwljs ls tksM+dj ns[kk x;k gSA lkFk gh] ;gk a mUgsa 

fo|ky; ds okLrfod ifjn`"; esa le>us ij Hkh cy fn;k x;k gSA fo|ky;h izfØz;kvksa esa vf/kxe] f’k{k.k vkSj vkdyu dks ,d 

lesfdr izfØ;k ds :i esa dSls cuk;k tk, rFkk bldh D;k lhek,a gSa] bl ij ;gka ppkZ dh tk,xhA [kkldj] buls lEcaf/kr tks 

O;kogkfjd eqÌs gSa mudks le>k tk,xkA lkFk gh] vf/kxe] f’k{k.k vkSj vkdyu O;oLFkk dks csgrj cukus ds fy, D;k ;qfDr;ka gksuh 

pkfg, vkSj mlesa f’k{kd dh D;k Hkwfedk gks ldrh gS] blij fo’ks"k ppkZ dh tk,xhA 
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C-4 
Language across the Curriculum 

 

 

Unit-1 
f'k{kkFkhZ vkSj mudh Hkk"kk Learners and their languages 

• Hkk"kk dk vFkZ % fofo/k :i] O;oLFkk] lajpuk ,oa 

fo’ks"krk,a(Hkk"kk ^vftZr^ djus vkSj Hkk"kk ^lh[kuŝ  esa varj 

• f'k{kkfFkZ;ksa esa Hkk"kk ds Kku dks le>uk( f’k{kkfFkZ;ksa dh  

'kf’kd iwath( ekrH̀kk"kk dk egRo 

• cPps Hkk"kk dSls lh[krs gSa% pkSELdh] czquj] fi;kts vkSj 

okbZxksRldh ds fl)karksa dks /;ku esa j[krs gq, 

 Meaning of Language: Various forms, Systems and 

properties; Difference between acquiring language and 

learning language 

 Understanding the knowledge of language in learners; 

Language capital of learners; importance of mother 

language 

• How children learn language: With special reference 

to  Chomsky, Bruner, Piaget and Vygotsky 
     bl bdkbZ dk mÌs’; izf’k{kqvksa dks **Hkk"kk D;k gS** ;g le>us esa enn djuk gSA Hkk"kk dh lcls çpfyr ifjHkk"kk ;g gS fd 

Hkk"kk laisz"k.k dk ek/;e gSA ijUrq ;g Hkk"kk dh cgqr gh lhfer ifjdYiuk gSA bl bdkbZ esa ge Hkk"kk ds fofHkUu igyqvksa ds ckjs esa 

ckrphr djrs gq, ;g le>us dk ç;kl djsaxs fd Hkk"kk dks fdu&fdu :iksa esa le>k tk ldrk gS\ lkFk gh lkFk] O;kdj.k ds 

n`f"Vdks.k ls /ofu] okD; ,oa laokn ds /kjkry ij Hkk"kk dh lajpuk ,oa fo’ks’krkvksa dks le>us dk Hkh ç;kl djsaxsA ge ;g ns[krs 

gSa fd cPps vius ifjos’k ds lkFk lgt vUr%fØ;k djrs gq, Hkk"kk lh[k tkrs gSA ;fn ge Hkk"kk lh[kus dh bl çfØ;k ij /;ku nsa 

rks gesa ;g le>us esa enn feysxh fd d{kk esa Hkk"kk lh[kus dh çfØ;k dSlh gksuh pkfg,\ bl bdkbZ esa cPpksa dh Hkk"kk lh[kus dh 

{kerk] Hkk"kk lh[kus dh çfØ;k o mlesa fofHkUu dkjdksa ds ;ksxnku ij foLrkj ls ppkZ dh tk,xhA Hkk"kk lh[kus dh çfØ;k ds ckjs 

esa f’k{kkfonksa eq[;r%] pkWeLdh] czquj] fi;kts] ok;xksRldh ds n`f"Vdks.k ls Hkh izf’k{kqvksa dk bl bdkbZ esa ifjp; gksxkA bl bdkbZ esa 

izf’k{kq ;g Hkh le> ik,axs fd Hkk"kk dSls le> ds fuekZ.k esa lg;ksx djrh gSA  

 

Unit-2 
Hkk"kkvksa dk lanHkZ vkSj cgqHkkf’kdrk Context of languages and Multilingualism 

• Hkk"kk] cksyh vkSj fyfi 

• cgqHkkf’kdrk dh vo/kkj.kk( Hkkjr vkSj fcgkj dk 

cgqHkkf’kd ifjn`’; 

• Hkk"kk dk lkekftd] lkaLd`frd ,oa jktuhfrd lanHkZ 

• Hkk"kk dks vfLerk] lÙkk vkSj ts.Mj ls tksM+dj ns[kuk 

• Hkkjr esa Hkk"kk lEca/kh laoS/kkfud izko/kkuksa dh le> 

 Language, dialect and script. 

 Concept of Multilingualism: Multilingual perspective 

of India and Bihar . 

 Social, Cultural and political context of language. 

 Relating Language with Identity, Power and Gender. 

• Constitutional provisions related to languages in India. 
      gekjs ns’k esa dbZ çdkj dh fofo/krk,¡ gSaA Hkk"kk;h fofo/krk Hkh muesa ls ,d gSA iwjs fo’o esa yxHkx 5000 Hkk"kk,¡ gSa muesa ls 

djhc 1600 ls vf/kd Hkk"kk,¡ Hkkjr esa cksyh tkrh gSaA Hkkjr ds lanHkZ esa ;g dguk xyr ugha gksxk fd ;gk¡ vf/kdka’k O;fDr 

de&ls&de nks Hkk"kk,¡ tkurs gSaA ;g tkurs gq, Hkh fd Hkkjr ,d cgqHkkf"kd ns’k gS Ldwyksa esa Hkk"kk f’k{k.k esa t+ksj fdUgha ,d ;k nks 

fo’ks"k Hkk"kkvksa ¼veweu fgUnh o vaxzsth½ ij gh gksrk gSA cPpksa dh Hkk"kkvksa] tks fd bruh fofo/krk fy;s gq, gksrh gS] mudks Hkk"kk o 

cksyh] 'kq) Hkk"kk] ekudh‟r Hkk"kk tSls eqn~nksa ds chp nck fn;k tkrk gSA ;g bdkbZ] Hkk"kk;h fofo/krk o cgqHkkf"kdrk dks le>us esa 

enn djsxhA bdkbZ esa fcgkj ds cgqHkkf"kd ifjn`”; dks /;ku esa j[krs gq, foLrkj ls ;g ppkZ dh tk,xh fd ge bl Hkk"kk;h 

fofo/krk dks Lo;a o cPpksa ds Hkk"kk ds fodkl ds fy, ,d lalk/ku ds :i esa mi;ksx dSls dj ldrs gSaA Hkk"kk balku dh 

lkekftd vko’;drkvksa dks iwjk djus ds fy, balku }kjk l`ftr dh xbZA balkuksa rFkk mudh vko’;drkvksa esa vUrj gksrk gS bl 

otg ls mudh Hkk"kk esa Hkh vUrj gksrk gSA bl dkj.k Hkk"kk esa fofo/krk rFkk Lrjhdj.k dk xq.k ik;k tkrk gSA lkekftd lajpuk 

“kfDr dh ladYiuk dk lgkjk ysrh gSA yksx 'kfDr’kkyh rFkk detksjksa esa caVs gSaA yksx mRihfM+r rFkk mRihM+dksa esa caVs gSaA yksx 

vusd vFkksZ esa ,dtqV rFkk laonsu’khy gksrs gSaA bu vko’;drkvksa dh iwfrZ ds fy, yksx Hkk"kk dk vyx&vyx mi;ksx djrs gSaA 

Hkk"kk leqnk;ksa dh igpku dks cukus esa egÙoiw.kZ Hkwfedk fuHkkrh gSA yksxksa dh oS;fDrd igpku x<+us esa Hkk"kk xgjkbZ ls enn djrh 

gSA lkekftd Lrjhdj.k dk ,d :i L=h rFkk iq:"k ds chp fyax ds vk/kkj ij fd;k tkus okyk Hksn Hkh gSA Hkk"kk ds tfj, Hksn 

dks Lohdkjus rFkk vkRelkr djus dk okrkoj.k cuk;k tkrk gSA lkfgR; bl çdkj ds Hksn dks c<+kus ;k de djus dk dke dj 

ldrk gSA lerkewyd fopkjksa dks Hkh igq¡pkus rFkk LohÑr djokus ds fy, Hkh Hkk"kk dk mi;ksx fd;k tkrk gSA bu lc ds 

lkFk&lkFk] Hkk"kk ds laoS/kkfud izko/kkuksa dh Hkh ;gka ppkZ dh tk,xhA 
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Unit-3 
fo|ky;h ikB~;p;kZ esa Hkk"kk Language in School Curriculum 

• Hkk"kk ,d ^fo"k;^ vkSj ,d ^ek/;e^ ds :i esa 

• ikB~;p;kZ esa Hkk"kk dh Hkwfedk ,oa egRo( ekr`Hkk"kk dk 

LFkku( ikB~;iqLrdksa dh Hkk"kk 

• Hkk"kk lh[kus ds mÌs’;ksa dh le> % dYiuk’khyrk] 

l`tukRedrk] laosnu’khyrk] dkS’ky fodkl 

• ek/;e Hkk"kk % fofHkUu vk;ksxksa o lfefr;ksa ds lq>koksa 

dh ppkZ 

• d{kk;h foe’kksZa esa Hkk"kk dks ysdj izeq[k eqÌs % 

cgqHkkf’kdrk ds izfr nf̀"Vdks.k] Hkk"kk f’k{k.k dks ysdj 

pqukSfr;ka ¼fcgkj ds fo’ks"k lanHkZ esa½ 

 Language as a ‗subject‘ and as a ‗medium‘ in school 

 Role and importance of language in the curriculum: 

Place of mother language 

 Understanding the objectives of learning languages: 

imagination, creativity, sensitivity, skill development 

 Medium of instruction: suggestions of difference 

commissions. 

• Major issues about languages in classroom discourse: 

attitude towards multilingualism;  Challenges of 

teachers in teaching language subjects (with special 

focus on Bihar) 
    f'k{kkFkhZ tc fo|ky; vkrs gSa rc os vius lkFk viuh Hkk"kk Hkh ykrs gSaA d{kk esa os viuh Hkk"kk esa O;fDr;ksa ds lkFk laokn 

djrs gSA nwljh rjQ] os d{kk esa Hkk"kk dks i<+rs Hkh gSaA vr% Hkk"kk  dks ysdj f’k{kkfFkZ;ksa ds vuqHko cgqr le`) gksrs gSa] vU; fo"k;ksa 

dh rqyuk esaA vr%] ;g egÙoiw.kZ gS fd Hkk"kk;h :i ls ifjiDo cPpksa ds Hkk"kk;h mi;ksx ,oa Lrj ds fodkl esa f’k{kd viuh 

Hkwfedk ds ckjs esa le> cuk, ,oa mldk mi;ksx djsaA bl bdkbZ esa fo|ky;h ikB~;p;kZ ds vUnj Hkk"kk ds LFkku dks le>us dh 

fo’ks"k dksf’k’k dh xbZ gS ftlesa ikB~;iqLrdksa dh Hkk"kk dk fo’ys"k.k rFkk ekr`Hkk"kk ds LFkku] nksuksa ds fo"k; esa izf’k{kq le> cuk 

ik;saxsA ;gka ;g Li"V djuk gS fd bl fo"k; esa Hkk"kk dks iwjh ikB~;p;kZ ds lanHkZ esa ns[ks tkus ij tksj fn;k x;k gS vkSj blfy, 

izf’k{kqvksa dks ;g le>us dk volj fn;k x;k gS fd muds }kjk i<+s ;k i<+k, x, fo"k; dk egÙoiw.kZ lzksr Hkk"kk gSA bldh enn 

ls og vius fo"k; esa Kku dk l`tu] Hk.Mkj.k] lEçs"k.k] ewY;kadu ,oa la’kks/ku djrs gSaA blh dkj.k Hkk"kk dk LFkku Ldwyh f’k{kk ds 

iwjs ikB~;Øe esa lcls egÙoiw.kZ ekuk tkrk gSA Hkk"kk u flQZ lEisz’k.k dk ek/;e gS cfYd ;g viuh dYiuk] l`tukRedrk] laosnuk 

vkSj dkS’kyksa dh vfHkO;fDr dk Hkh l’kDr ek/;e gSA bl lc ckrksa dh foLr`r ppkZ bl bdkbZ esa dh tk,xhA 

 

Suggested Readings: 

 
Agnihotri, R. K. (1996). Kaun Bhasha Kaun Boli. Sandarbh 13, 37-43  

Agnihotri, R.K. (1995). Multilingualism as a classroom resource. In K. Heugh, A. Siegrühn, & P. Plüddemann 

(Eds.), Multilingual education for South Africa (pp. 3–7). Heinemann Educational Books. 

Agnihotri, R.K., & Kumar, S.  (2001).   Bhasha, boli aur samaj.  Deshkal Publications. 

Anderson, R.C. (1984). Role of the reader‘s schema in comprehension, learning and memory. In R.C. Anderson, 

J. Osborn, & R.J. Tierney (Eds.), Learning to read in American schools: Basal readers and content texts. 

Psychology Press. 

Atwell, N. (1987).  In the Middle:  Writing, reading, and learning with the adolescents. Portsmouth:.Heineman. 

Grellet, F. (1981). Developing reading skills: A practical guide to reading comprehension exercises. Cambridge 

University Press. 

Kunwar, N. (2015). 'Right writing' in Indian classroom: learning to be artificial. Language and language 

teaching.Vol 4, No. 1, Issue 7. 

NCERT. (2006d). Position paper-National focus group on teaching of Indian language (NCF 2005). New Delhi: 

NCERT. 

Rai, M. (2015). Writing in Indian schools: the product priority. Language and language learning. Vol 4, No 1, 

Issue 7, 32-36 

Sinha, S. (2009), Rosenblatt‘s theory of reading: Exploring literature, Contemporary Education  

Sinha, S. (2012). Reading without meaning: The dilemma of Indian classrooms. Language and  
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C-6 

Gender, School and Society 

 
 

    fdlh Hkh lekt ds ekuoh; gksus dh dlkSfV;ksa esa ls ,d egRoiw.kZ dlkSVh ;g gS dh mlesa L=h vkSj iq#"k 

ds chp lEcUèk fdrus lerkewyd gSaA L=h vkSj iq#"k ds chp vlekurk dks jpus ds ç;kl cgqr iqjkus gSaA 

vusd dkj.kksa ls buds chp vlekurk jpus okys dkjdksa dks igpkuus ds ç;kl fd;s x;sA Hkkjrh; lekt rFkk 

f'k{kk esa bl çdkj dh vlekurkvksa ds gksus dks le;&le; ij js[kkafdr fd;k tkrk jgk gSA blh çdkj ds 

ç;klksa esa fHkUurk ds gksus rFkk vlekurk dks jps tkus ds chp Q+dZ dks le>k x;kA ;g le> esa vkus yxk fd 

L=h vkSj iq#"k ds chp fHkUurk çk‟frd gS ysfdu vlekurk lekt }kjk l`ftr gSA 

   bl fo"k; ds ekè;e ls izf'k{kq ;g le> cuk,¡xs fd fHkUurk dks vlekurk esa :ikarfjr djus ds rjhd rFkk 

çfØ;k,a dkSu&dkSu lh gSaA os dkSu ls rjhds gSa ftuls enZ vkSj vkSjr dh Nfo;ksa dks x<+k tkrk gSA os bu 

Nfo;ksa dks x<+us ds rdksZa dh leh{kk djus esa Lo;a dks l{ke cuk,¡xsA izf’k{kq] enZ vkSj vkSjr fd x<+h tk jgh 

Nfo;ksa ds f'k{kk ds lkFk lEcUèk ds ckjs esa le> cukrs gq, Nfo;ksa dk yksdrka=hdj.k vkSj ekuohdj.k djus ds 

ç;klksa ds ckjs esa le> cuk,¡xsA os enZ vkSj vkSjr dh Nfo;ksa dks jpus dh çfØ;kvksa dks le>dj f'k{kk ds 

tfj;s ySafxd&lekurk LFkkfir djus dh fn'kk esa Lo;a rFkk vU; ,tsafl;ksa dh Hkwfedk ds ckjs esa le> cuk;saxsA 

 

 

Unit-1 
ts.Mj dh le> Gender Issues: Key Concepts 

• ts.Mj vkSj fyax dh vo/kkj.kk 

• ts.Mj i{kikr] ts.Mj lEca/kh :<+hxr ekU;rk,a] ts.Mj 

l’kfDrdj.k dh le> 

• Hkkjr esa ts.Mj dk ,sfrgkfld ifjizs{; 

• ts.Mj vkSj firl̀Ùkk 

 Concept of Gender and Sex 

 Understanding Gender bias, gender stereotyping and 

gender empowerment 

 Historical perspective of Gender in India 

 Gender and Patriarchy  

 
Unit-2 

ts.Mj vkSj lekthdj.k Gender and Socialization 

• vkSjr vkSj enZ dk cuuk 

• ts.Mj lEca/kh lS)kafrd ifjizs{; % lekthdj.k dk 

fl)kar] ts.Mj foHksn] lajpukRed fl)kar] 

iqujZpukRed fl)kar 

• ts.Mj vfLerk vkSj lekthdj.k dh izfØz;k,a %  /keZ] 

ifjokj] lekt] ehfM;k vkfn dh Hkwfedk  

 Making of woman and man. 

 Theoretical perspectives related to Gender: 

Socialization theory, Gender Difference, Structural 

Theory, Deconstructive theory. 

 Gender Identities and Socialization Practices: Role of 

religion, family, society, media and School. 

 
Unit-3 

ts.Mj v/;;u %ifjiz{;ksa dk fodkl Gender Studies: perspective development 

• L=h v/;;u ls ts.Mj v/;;u dh rjQ fodkl 

• ts.Mj ls lacaf/kr 'kks/kksa dk lanHkZ 

• ts.Mj lEca/kh izeq[k lkekftd lq/kkj vkanksyuksa dh 

le> 

• ts.Mj lEca/kh laoS/kkfud] dkuwuh ,oa uhfrxr iz;kl 

 Paradigm shift from women‘s studies to gender studies.  

 Context of researches related to gender. 

 Landmarks from social reforms movements,focus on 

women‘s experiences of education, legistlative.  

• Constitutional, legal and policy perspectives about 

Gender issues. 
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Unit-4 
ts.Mj vkSj f’k{kk % ikB~;p;kZ] f’k{k.k’kkL= ,oa f’k{kd Gender and Education: Curriculum, Pedagogy and 

Teacher 

• fo|ky; vkSj ikB~;p;kZ % ts.Mj laosnu’khyrk dk 

iz’u] ts.Mj vkSj izPNUu ikB~;p;kZ] fo|ky; ds 

txgksa ,oa izfØz;kvksa dk ts.Mj ds n`f"Vdks.k ls 

fo’ys"k.k 

• ikB~;iqLrdksa ,oa f’k{k.k’kkL= esa ts.Mj % 

ikB~;iqLrdksa rFkk d{kk f’k{k.k esa ts.Mj dh Nfo 

dh leh{kk 

• ts.Mj lekurk esa f’k{kk dh Hkwfedk % yM+fd;ksa ds 

f’k{kk dk egRo 

• f’k{kd dh ifjorZudkjh ,oa ts.Mj laosnu’khy 

Hkwfedk 

 School and Curriculum: The question of gender 

sensitivity; gender and hidden curriculum; Analyzing 

school spaces and processes from the perspective of 

gender 

 Gender in text and pedagogy: Analyzing the ‗Construction 

of gender‘ in textbooks and classroom practices 

 Role of Education for gender equality: Importance of 

schooling girls 

• Teacher: as an agent of change; gender sensitive 

professional 
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C-8 

Knowledge and Curriculum 

 

 
Unit-1 

Kku vkSj f’k{kk Knowledge and Education 

• f’k{kk] Kku vkSj n’kZu ds chp vUrZlaca/k dh 

le>A 

• f’k{kk ds n’kZu esa cqfu;knh vo/kkj.kk f’k{kkFkhZ 

dh izd`fr] òf) ,oa fodkl ds lanHkZ esa 

f’k{k.k]izf’k{k.k] vf/kxe ,oa f’k{kk]Kku ds laca/k 

esa lwpuk /kkj.kk vkSj lR; dh vo/kkj.kk rFkk 

mudk Kku ds lkFk laca/k 

• Kku ds vk/kkj ds :i esa f’k{kk dk iz;kstu 

O;fDrxr ;k lkekftd fodkl] Kku ;k 

lwpuk iznku] HkkSfrd ;k vk/;kfRed fodkl] 

mi;ksfxrk dh dlkSBh ,oa f’k{kk dk jktuSfrd 

,tsaMk 

• foKku]f’k{kk ,oa eqY;% f’k{kk ds iz;kstu esa 

ewY;ksa dk LFkku] ewY; D;k gS\ os lkis{k gS ;k 

fujis{k\ ewY;ksa dk l`tu dkSu djrs gS\ lanHkksa 

ds lkFk ewY;ksa esa ifjorZu dSls gksrk gS vkSj os 

fdl izdkj f’k{kk ds iz;kstu dks izHkkfor djrs 

gSA 

 

• Understanding relation between education, knowledge 

and philosophy. 

• Basic Concepts in Philosophy of Education: teaching, 

training, learning and education in the context of the 

child‘s nature, growth and development; Concept of 

information, belief and truth in relation to knowledge. 

 Purpose of Education as a basic of knowledge: 

individual or social development, providing knowledge 

or information, materialistic or spiritual development; 

criteria for worthiness and political agenda of 

education. 

 Knowedge, Education and Value: Place of value in the 

purpose of education; what are values? Are they 

relative or absolute? Who creates values? How values 

change according to context and how they impact the 

purpose of education. 

 

 

 

 

Unit-2 
Kkuehekalk vkSj f’k{kk Epistemology and Education 

 f’k{kk dk Kkuehekalh; vk/kkj% Kku]rdZ ,oa ekU;rk] 

¼rkfdZdrk½% fo|ky;h fo"k;ksa ds lanHkZ esa vuqHko ,oa 

tkx:drk] ewY;ksa ,oa vkn’kksZa dh le>A 

 Kkuehekalk% izeq[k fopkj/kkjk,¡ ¼okn½ vkSj Hkkjrh; n’kZu ds 

{ks= esa i)fr dk fopkj % fodYi] ekuoh; izfØfr ds laca/k 

esa ekU;rk,¡] O;ogkjoknh dh lekykspuk ,oa blds rhu 

fodYi% xfrfof/k% ¼v½ xk¡/kh th dh “ubZ rkfye” ,oa 

vf/kxe ij fMoh ds fopkj vkSj xk¡/kh ds ubZ rkfye ds 

lanHkZ esa  

¼c½ [kkst% cPpksa ds cksf/kd fodkl ds fy, eksuVs’ojh fopkj 

 Epistemological Basis of Education: knowledge, 

reason and belief, rationality; experience and 

awareness, values and ideals with reference to school 

subjects 

• Epistemology: Schools of thought (isms) and Indian 

Philosophy  
 

• Methodological Options in Education: Assumptions 

about human nature; critique of behaviorism and its 

three alternatives:  (a) Activity: With reference to 

Dewey‘s ideas on learning and Gandhi‘s NaiTalim; (b) 

Discovery: With reference to Montessori‘s description 
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dk o.kZu ,oa fMoh ds ftKklk dh vo/kkj.kk ds lanHkZ esa 

[kkstA 

¼bZ½ laokn% IysVks ¼,yxksjh vkWu n dsHk½] mifu"knksa 

¼ukfpdsrk&;e laokn½] f’k{kd ,oa Nk=ksa ds chp oqcj ds 

laoknh; fopkj ¼eSa vkSj rqe½ rFkk f’k{kd dh ewfedk ds lanHkZ 

esa foe’kZA 

 

of children‘s intellectual growth and Dewey‘s concept 

of inquiry; (c) Dialogue: With reference to Plato 

(Allegory of the Cave), the Upanishads(The 

Nachiketa-Yama dialogue) and Buber‘s idea of a 

dialogue between teacher and student (‗I and Thou‘) 

along with a discussion on the role of a teacher 

 

 

 
 

Unit-3 
 Understanding Curriculum 

 ikB~;p;kZ dh le> 

 ikB~;p;kZ % vo/kkj.kk ,oa egRo% ikB~;p;kZ dh 

:ijs[kk]ikB~;Øe ,oa ikB~;iqLrdksa dh vo/kkj.kk 

ds e/; Li"Vr;kA 

 Kku ,oa ikB~;ppkZ ds chp laca/k% nk’kZfud ,oa 

lekt 'kkL=h; igywA 

 ikB~;p;kZ ds fu/kkZjd% y{; ,oa m)s’;] fu;e]Kku 

dk oxhZdj.k] oSpkfjd ǹf"Vdks.k] f’k{kkFkhZ dk 

lkekftd lkaLdf̀rd lanHkZ] fo|ky;h o jk"Vªh; 

Lrj ds dkjd izNUu ikB~;p;kZ ds dkjdA 

 

 Curriculum: Concept and importance; Clarity among 

curriculum framework, curriculum, syllabus and 

textbook 

 Relation of knowledge and Curriculum: Philosophical 

and sociological aspects.  

 Curriculum determinants: Vision and objectives, 

Criteria, knowledge categories, ideological stances, 

Socio-cultural context of learners, Nation and school 

level determinants; factors of hidden curriculum  

 

 

 

Unit-4 
 Approached to Curriculum Development 

• ikB~;p;kZ fodkl ds izfr fofo/k mikxe% izeq[k fl)kar 

fo"k; & dsfUnzr mikxe] lanHkZ dsfUnzr mikxe] 

O;ogkjoknh mikxe] ;ksX;rk& vk/kkfjr mikxe] cky 

dsfUnzr mikxe ,oa ltZuoknh mikxeA 

 fo|ky;& f’k{kk ds ekStwnk ikB~;p;kZ dh vkykspukRed 

le>% Kku ds Lo:i  ds laca/k esa] tkuuk vkSj lekt 

ds lkekftd&lkaLdf̀rd igywvksa esa budk laca/kA 

   fo|ky; ikB~;p;kZ dk fodkl% izeq[k vo;o rFkk mudh 

izdf̀r] f’k{kd ,oa f’k{kkFkhZ dh Hkwfedk] fØ;kUo;u dh izeq[k 

pqukSfr;k¡A 

 

• Different approaches towards curriculum development: 

major principles; Subject-centered; context-centered; 

behaviourist; competency-based, learner-centered and 

constructivist. 

• Critical Understanding of existing curriculum of school 

education: in relation to form of knowledge, knowing 

and its relation to socio-cultural aspects of society 

• Developing School Curriculum: Major components and 

their nature; role of teacher and learner; challenges of 

its transaction 

     fo|ky; esa lh[kus&fl[kkus dh tks izfØ;k pyrh gS] mldk vk/kkj ewyr% ikB~;p;kZ gksrh gSA cPpksa dks fo|ky; esa D;k 

lh[kuk gS] D;ksa lh[kuk gS vkSj dSls lh[kuk gS] bu lc lokyksa ij ikB~;p;kZ ckr djrh gS] vr% bls le>dj ,d f’k{kd vius 

dk;Z dks csgrj cuk ldrs gSaA ysfdu] ikB~;p;kZ dh vo/kkj.kk ds izfr dbZ ckj Hkze Hkh gks tkrk gS vkSj bls fdlh vU; lacaf/kr 

vo/kkj.kk ds lerqY; eku fy;k tkrk gSA blhfy,] bl bdkbZ dh 'kq:vkr lcls igys ikB~;p;kZ rFkk vU; lEcaf/kr inks ads e/; 

Li"V le> ls dh tk jgh gS rkfd 'kCn vkSj vFkZ ds vnyk cnyh ls cpk tk ldsA ikB~;p;kZ ds ^D;k lh[kuk gS^ vkSj ^D;ksa 

lh[kuk gS^ ij fparu djus ds fy, blds fu/kkZjd dkjdksa ,oa izeq[k mikxeksa dh ckr ;gka dh tkuh gSA ysfdu ^dSls lh[kuk gS^ 

okyh ckr dh NksVh >yd gh ;gka fn;k tk ldrk gS D;ksafd bl iwjs ch-,M- dk;ZØe dks ^dSls^ okys i{k dks ysdj gh cuk;k x;k 

gSA 

 

Unit-5 
fo|ky; % Kku] ikB~;p;kZ vkSj f’k{kk dk lanHkZ School : The Context of knowledge, Curriculum and 

Education 
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• fo|ky; esa ^Kku^ vkSj ^tkuuk^ % Lo:i] LFkku vkSj 

izfØ;k,a( iSjkMkbe f’k¶V ¼Kku&Qyd esa cnyko½ 

• fo|ky; esa Kku dks vkdkj nsus esa ikB~;p;kZ ,d 

izeq[k fu/kkZjd ds :i esa  

• fo|ky; ds ckgj ds ifjos’k ls f’k{kk dk tqM+ko 

• Kku] ikB~;p;kZ vkSj f’k{kk % f’k{k.k’kkL= dh le> ds 

lkFk f’k{kd dh Hkwfedk 

 Knowledge and knowing in school: Forms, sites and 

processes; paradigm shift. 

 Curriculum as key determinants of knowledge in 

School. 

 Linkage of Education with outside school experiences.  

• Knowledge, Curriculum and Education: Role of 

teacher as a critical pedagogue. 
     Kku] ikB~;p;kZ vkSj f’k{kk dk foe’kZ cgqr O;kid gSA ysfdu ,d f’k{kd ds fy, os rHkh mi;ksxh gks ik,axs tc mudh ppkZ 

fo|ky; ds lanHkZ esa dh tk,A bl bdkbZ esa fiNys pkj bdkbZ;ksa ds foe’kksZa dks fo|ky; ls tksM+dj ns[kus dh dksf’k’k dh xbZ gSA 

tSls fd fo|ky; esa Kku dk tks ,d vyx Lo:i gksrk gS] mlds l`tu ds D;k rjhds vkSj lhek,a gSaA lkFk gh] ftl izdkj ls 

Kku dk Lo:i yxkrkj cnyrk jgk gS] D;k fo|ky; us Hkh mls le>k vkSj viuk;k gS] blij le> cukuk Hkh bl bdkbZ dk 

mÌs’; gSA mnkgj.k Lo:i vc rd dh ikB~;p;kZ esa cPpksa ds fo|ky; ds ckgj ds Kku dks dksbZ fo’ks"k LFkku ugha fey ik;k gS 

vkSj muds fdrkch Kku dks vR;f/kd egRo fn;k tkrk jgk gS] ,slk D;ksa gksrk jgk gS le>uk t:jh gS rkfd mlls vkxs c<+k tk 

ldsA bl bdkbZ esa Kku] ikB~;p;kZ vkSj f’k{kk ds varlZEca/kksa dks Hkh le>k tk,xkA dksbZ Kku ikB~;p;kZ dk fgLlk D;ks a curk gS 

vkSj fo|ky; esa mldh f’k{kk D;ksa nh tkrh gS] bldks f’k{k.k’kkL=h; ut+fj, ls ns[kuk ,d f’k{kd ds fy, vfr vko’;d gS ftl ij 

bl bdkbZ es ppkZ dh tkuh gSA 
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C-9 

Assessment and Learning 

 

Unit-1 
 Basics of Assessment 
 • Basic Concepts: assessment, evaluation, 

measurement, test, examination, formative and 

summative evaluation, continuous and 

comprehensive assessment mandated under RTE, 

and grading. 

• Purpose of assessment in different paradigms: (a) 

behaviourist (with its limited view on learning as 

behaviour), (b) constructivist paradigm and (c) 

socio-culturalist paradigm; distinction between 

'assessment of learning' and 'assessment for 

learning'; assessment as a basis for taking 

pedagogic decisions 

 

 

 

 

Unit-2 
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 Analyzing existing practices of Assessment 
  A  critical review of current evaluation practices 

and their assumptions about learning and 

development; examination for selection or 

rejection; role of traditional examinations in 

maintaining social and cultural hierarchy; impact 

of examination-driven teaching on school culture 

and on pedagogy; content-confined testing; 

critique of prevailing quiz culture and popular 

tests such as ASSET and Olympiad; 

commercialization of testing 

 Impact of the prevailing assessment practices on 

students‘ learning, their motivation and identity; 

detrimental effects of labeling students as slow or 

bright or declaring them failures; perspective 

behind no-detention policy in elementary grades 

under RTE 

 

 

 
Unit-3 

 Assessment in Classroom 
  Expanding notions of learning in a constructivist 

perspective; ability to develop indicators for 

assessment; tasks for assessment: projects, 

assignments, formulating tasks and questions that 

engage the learner and demonstrate the process of 

thinking; scope for original responses, observation 

of learning processes by self, by peers, by teacher; 

organising and planning for student portfolios and 

developing rubrics for portfolio assessment, 

teachers‘ diaries, group activities for assessment 

 Dimensions and levels of learning, assessing 

conceptual development, recall of facts and 

concepts, application of specific skills, problem-

solving; application of learning to diverse and new 

situations. 

 Assessment of meaning-making propensity, 

abstraction of ideas from experiences, identifying 

links and relationships; inference, analysis and 

reflection, originality and initiative, flexibility. 
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Unit-4 
 Assessment in Classroom 
  Feedback as an essential component of 

assessment; types of teacher feedback (written 

and oral); feedback to students and feedback to 

parents; peers‘ feedback, scores, grades and 

qualitative descriptions,  

 Developing and maintaining a comprehensive 

learner profile; challenges of assessment 
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C-10 

Creating an Inclusive School 

 

Unit-1 
Lkekos’kh fo|ky; dk fuekZ.k Concept of Special needs and Inclusion 

• fofo/krkvksaa dh le> vo/kkj.kk% izdkj] ¼fofo/krkvksa ds 

vk;ke ds :i esa fodykaxrk½A 

• lkekftd lajpuk ds :i esa fodykaxrk] fodykaxrk 

dk oxhZdj.k vkSj blds 'kSf{kd fufgrkFkZ] ¼d½raf=dk 

laca/kh&nqcZyrk] ¼Jo.k nqcZyrk]n`f"V nqcZyrk] vkSj ewd 

cf/kj]nf̀"Vghu½] ¼[k½ laKkRed v;ksX;rk,¡% ¼Loyhurk 

o.kZØe fodkj] ckSf)d v;ksX;rk½ ¼x½ 'kkjhfjd 

v{kerk,¡ ¼fnekxh i{kk?kkr vkSj pyu vPerk ;k 

xfrghurk½A 

• fodykax cPpksa ds fof’k"V lanHkZ% esa lekos’kh n’kZu% 

¼lHkh Lrjksa ij vPNs fodYi ds :Ik esa lekos’kh &f’k{kk 

ij fopkj&foe’kZ vkSj fodykaxrk dh Js.kh;k¡½] 

• fodykax cPpksa ds fy, fof’k"V vkSj lekos’kh fo|ky;ksa 

ds LFkkiu dk egRo] lekos’kh Hkk"kk& igys O;fDr dks 

izkFkfedrk nsuk pkgs og fodkykax O;fDr gks 

• lekos’kh dh izfØ;k% fodykaxrk ls lEcfU/kr % fofo/k 

f’k{kkfFkZ;ksa ds lekos’ku dk lanHkhZdj.k% vkdyu lfgr 

ikB~;Øe dk lq/kkj% f’k{k.k vf/kxe izfØ;k dh 

lkoZHkkSfyd :ijs[kk% vfpr vkokl% vuqns’kkRed 

vuqdwyu 

 

• Understanding diversities: concept, types (disability 

as a dimension of diversity) 

• Disability as a social construct, classification of 

disability and its educational   implications: (a) 

Sensory Impairment (Hearing Impairment, Visual 

Impairment and Deaf Blind); (b) Cognitive 

Disabilities:  (Autism Spectrum Disorder, Intellectual 

Disability and  Specific Learning Disability); (c) 

Physical Disabilities: (cerebral palsy and loco motor) 

• Philosophy of inclusion with special reference to  

children with disabilities: (Discussion on Inclusive 

education as the best alternative across all levels and 

categories of disabilities); The significance of the 

positioning of special schools and inclusive schools in 

the education of children with disabilities; The 

language of inclusion- putting people first rather than 

the disability a person may have)  

• Process of inclusion: Concerns and issues across 

disabilities; Contextualization of inclusion for diverse 

learners; Modification of curriculum including 

assessment; Universal design for teaching learning 

process;  Reasonable accommodations;  Instructional 

adaptations 

 
 

 

Unit-2 

,frgkfld ifjis{; vkSj ledkyhu izo`fŸk;k¡ Towards Inclusion: Paradigm and policy 

perspectives 

 ,frgkfld ifjis{; vkSj ledkyhu izo`fŸk;k¡( 

/kekFkZ laxBu }kjk ;k=k]fpfdRlk ]ekuo] 

vf/kdkj ;k vk/kkfjr lkekftd vkn’kZ] 

mŸkjkf/kdkj ls i`FjDdj.k ] ,dhdj.k vkSj 

leko’khdj.k ]laoS/kkfud  izko/kku vkSj vU; 

uhfr;ksa]ih-MCY;w -Mh- Lor% ¼1995½]f’k{kk vf/kdkj 

¼2006½] fodykaxrk ds lkFk fo|kfFkZ;ksa ds fy, 

jk"Vªh; f’k{kk uhfr ¼1986½ ] lykekdk 

dFku¼1994½ vkSj ;w-,u-lh-vkj-ih-Mh-¼2006½]vkbZ-

bZ-Mh-,l-,l-¼2000½ 

 fodykax fo|kfFkZ;ksa ds fy, laLFkkvksa dh 

fof’k"V Hkwfedk( vkj- lh- vkbZ-¼2002½] 

fodykaxrk ds jk"Vªh; laLFkku ¼Hkkjrh;½] jk"Vªh; 

U;kl ¼1999½  

 

 Historical perspective and contemporary trends:  

Journey from charity , medical, social towards human 

rights based  model; Succession from segregation, 

integration and inclusion  

 Constitutional provisions and other policies: PWD 

Act  (1995), RTE (2006), NPE of Students with 

Disabilities (1986); Salamanca Statement (1994) and 

UNCRPD (2006), IEDSS (2000),  

 Special role of institutions for education of Children 

with Disabilities: RCI (2002), National Institutes of 

disabilities (Indian), National Trust (1999) and 

NGO‘s 
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    izf'k{kqvksa dks lekos’kh f’k{kk dh le> blfy, gksuh t:jh gS rkfd os vius fo|ky; esa vkusokys gj rjg ds fo|kFkhZ ds lkFk 

U;k; dj ldsaA vkt lekos’kh f’k{kk ds izfr gj fo|ky; dh izfrc)rk dks etcwr fd;k tk jgk gS rkfd dksbZ Hkh cPPkk lh[kus ds 

okLrfod volj ls oafpr u jg tk,A ysfdu] ;g izfrc)rk ges’kk ls ugha FkhA bl vo/kkj.kk ds fodkl dk viuk ,d bfrgkl 

jgk gS ftldh le> ge bl bdkbZ esa cuk,axsA lekos’kh f’k{kk ls lEcaf/kr dqN uhfrxr nLrkostksa ds dqN va’kksa dk fo’ys’k.k Hkh 

bl bdkbZ esa fd;k tk,xkA ysfdu lcls egRoiw.kZ gS lekos’kh f’k{kk ds fparu dks fo|ky;h Lrj ij mrkj ikus dk utfj;kA vr% 

,d lekos’kh fo|ky; dh ladYiuk D;k gks ldrh gS] blds ewrZ ,oa vewrZ i{kksa ds ckjs esa ppkZ dh tk,xhA lkFk gh] lekos’kh f’k{kk 

dks ysdj fo|ky;ksa dh ledkyhu fLFkfr vkSj pqukfr;ka D;k gSa] bldh ckr Hkh ;gka dh tk,xhA 

 

Unit-3 
 Inclusive practices in Classrooms 

  School readiness (infrastructural including 

technologies, pedagogical and    attitudinal) for 

addressing the diverse needs of children with 

disabilities 

 Role of Teachers (both regular and special) 

 Pedagogical strategies: cooperative learning 

strategies in the classroom, peer tutoring, social 

learning, buddy system, reflective teaching, 

multisensory and  multidisciplinary approach  

 Supportive services required for meeting special 

needs in school and collaboration required for 

meeting special needs in the classroom: general 

teacher, special teacher, speech therapist, 

occupational therapist, child and clinical 

psychologist and other outsourced experts, family, 

multi disciplinary team (along with child in the 

decision making process) 

 Collaboration between  teacher and special educator, 

parents, outsourced experts, students and others as a 

continuous process 

      izzf’k{kqvksa dks lekos’kh f’k{kk dh le> blfy, gksuh t:jh gS rkfd os vius fo|ky; esa vkusokys gj rjg ds fo|kFkhZ ds lkFk 

U;k; dj ldsaA vkt lekos’kh f’k{kk ds izfr gj fo|ky; dh izfrc)rk dks etcwr fd;k tk jgk gS rkfd dksbZ Hkh cPPkk lh[kus ds 

okLrfod volj ls oafpr u jg tk,A ysfdu] ;g izfrc)rk ges’kk ls ugha FkhA bl vo/kkj.kk ds fodkl dk viuk ,d bfrgkl 

jgk gS ftldh le> ge bl bdkbZ esa cuk,axsA lekos’kh f’k{kk ls lEcaf/kr dqN uhfrxr nLrkostksa ds dqN va’kksa dk fo’ys"k.k Hkh 

bl bdkbZ esa fd;k tk,xkA ysfdu lcls egRoiw.kZ gS lekos’kh f’k{kk ds fparu dks fo|ky;h Lrj ij mrkj ikus dk utfj;kA vr% 

,d lekos’kh fo|ky; dh ladYiuk D;k gks ldrh gS] blds ewrZ ,oa vewrZ i{kksa ds ckjs es a ppkZ dh tk,xhA lkFk gh] lekos’kh f’k{kk 

dks ysdj fo|ky;ksa dh ledkyhu fLFkfr vkSj pqukfr;ka D;k gSa] bldh ckr Hkh ;gka dh tk,xhA 

 

 

 

 

 

 

 

 

 

 

 

 

 

Enhancing Professional Capacities (EPC) Courses 
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Code Course Title Marks 

Practicum Theory Total 

EPC-1 Reading and Reflection on Texts 1
st
  year 10 40 50 

EPC-2 Drama and Art in Education  1
st
  year 10 40 50 

EPC-3 Critical Understanding of ICT 1
st
  year 10 40 50 

EPC-4 Understanding the Self 2
nd

 year 10 40 50 
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EPC-1 

Reading and Reflection on Texts 
 

     f'k{kk ds lkfgR; ls rkRi;Z gS ,sls lkfgR; ls ifjp; tks f'k{kk ds fofHkUu vk;keksa ij fo'ks"k çdk'k Mkyrk 

gksA oSlk lkfgR; tks f'k{kk ls lacaf/kr reke eqíksa dks le>us ds fy, ,d n`f"Vdks.k nsrk gks rFkk ftls i<+dj 

gekjh n`f"V laosfnr gksrh gSA ,d f'k{kd ds fy, ,slk lkfgR; dgha vf/kd egÙoiw.kZ gSA f'k{kk ds lkfgR; ds 

ek/;e ls çkIr gksus okyh vkykspukRed le> }kjk ,d f'k{kd fofHkUu 'kSf{kd foe'kks± dks dgha csgrj <ax ls 

le> ldrk gSA vyx&vyx dky[kaMksa esa f'k{kk ds Lo:i ,oa mlesa gq, ifjorZuksa dks tkuuk vkSj lkFk gh ml 

nkSjku lekt ds cnyrs utfj;s dks lexzrk ls le>uk Hkh f'k{kdkssa ds fy, vifjgk;Z gSA budh Nfo fofHkUu 

Hkk"kkvksa esa jfpr lkfgfR;d jpukvksa esa ns[kh tk ldrh gS tks vius le; dh f'k{kk O;oLFkk ls tqMs+ fofHkUu eqíksa 

dk dkO;] ys[kksa] dgkfu;ksa] O;aX; vkfn ds ek/;e ls ifjyf{kr djrs gSaA ,slh jpuk,a f'k{kk ds Lo:i esa vk, 

çeq[k cnykoksa ds fofHkUu igyqvksa dks tkuus ,oa le>us ds fy, vkt Hkh çklkafxd gSaA ;s jpuk,¡ vkt ds 

f'k{kk'kkL= dh fo"k;oLrq ds vyx&vyx igyqvksa ij ,d fo'ks"k rjg dk çdk'k Mkyrh gSaA buds }kjk f'k{kk ds 

n'kZu] lekt'kkL= ,oa euksfoKku dh vkilh le> ij gq, çHkkoksa dks tkuk o le>k tk ldrk gSA bls tkuus 

vkSj le>us dk ç;kl çf'k{kqvksa dh fpUru çfØ;k dks O;kid djus esa lgk;d fl) gksxkA ;g fo"k; muds 

fy, laosnukvksa ds çf'k{k.k dk ekxZ ç'kLr djsxkA bl fo"k; esa pkj fcUnq cgqr egRoiw.kZ gSaA igyk gS ^jpuk 

dk dky lanHkZ^ ftldk rkRi;Z gS jpuk ds fo"k;oLrq@çlax dks dky&[k.M esa LFkkfir djds le>uk( le; ds 

vuqlkj f'k{kk ds cnyrs Lo:i dks le>uk( dky&fo'ks"k esa f'k{kk ls lkekftd vis{kkvksa o çHkkoksa dh leh{kk 

djukA nwljk fcUnq gS ^jpuk dh ehekalk^ ftlls rkRi;Z gS fd fdlh lkfgR; ls f'k{kk ds fdl igyw ij çdk'k 

iM+rk gS] bls le>ukA mnkgj.kr% leo; lewg lEca/k] f'k{kd dh ç‟fr] lekt dh f'k{kk ds Åij n`f"Vdks.k] 

cky ekul] bR;kfnA rhljk fcUnq gS ^jpuk ls vuqHkwfr^ ftlls rkRi;Z gS fd ikBd ds :i esa og vkidh fdu 

vuqHkwfr;ksa vFkok Le`fr lanHkks± dks txkrh gSa vFkkZr ,sls çlax tks vkids vuqHkoksa ls esy [kkrs gksA pkSFkk fcUnq gS 

^foospuk dh cgqvk;kferk^ ls rkRi;Z gS Lora= foospuk dk gdA ;kfu] çR;sd ikBd vius vuqlkj i<+s x;s 

jpukvksa dk foospuk djsA fdlh Hkh çdkj dk ekud foospuk ikBd ij vkjksfir u dh tk;sA 

 

 

Unit-1 
izkphu ,oa e/;dkyhu lkfgR; Ancient and Medieval Literature 

  bl bdkbZ esa izkphu ,oa e/;dky ds dqN oSls 

lkfgR;ksa dk iBu fd;k tk,xk tks ml le; dh f’k{kk 

dks n’kkZrs gSaA bl fn’kk esa] fuEufyf[kr lkfgR;ksa dks ewy 

v/;;u ds fy, pquk x;k gS % 

 

• mifu’knksa ls laokn va’k 

• iapr= dh dgkfu;ka 

• ckS) lkfgR; ls dFkk,a ¼tkrd] Fksjh ,oa Fksj xkFkk½ 

• tSu lkfgR; ls dFkk,a 

• xqfyaLrk&cksLrk ls dFkk,a ,oa vU; lkfgR; 

 

bl bdkbZ esa vkSj Hkh dbZ izkphu ,oa e/;dkyhu 

lkfgR;ksa dks tksM+dj loaf/kZr fd;k tk ldrk gSA 

This unit is focused on reading some ancient and 

medieval literatures which are relevant to understand 

education of their time. The following literatures are 

identified as key readings: 

 Dialogue from Upanishada 

 Stories from Panchtantra 

 Stories from Buddhist  literature (Jataka, Theri & Ther 

Gatha) 

 Stories from Jain literature 

 Stories from Gulinsta-Bosta and other related 

literature 

The unit is flexible in nature. Many more ancient and 

mediaval literatures can be added to this unit to make it 

more enriched. 
   bl bdkbZ esa ftu izkphu ,oa e/;dkyhu lkfgR;ksa dk mYys[k fd;k x;k gS] muls flQZ dqN p;fur va’kksa dk gh bl 

ikB~;Øe ds varxZr v/;;u fd;k tk,xk ftlls ml dky dh f’k{kk dks le>us esa enn feyrh gSA 
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Unit-2 
vk/kqfud vkSj ledkyhu lkfgR; Modern and Contemporary Literature 

  bl bdkbZ esa oSls vk/kqfud o ledkyhu lkfgR;ksa dks 

i<+us ij tksj gS] ftlesa f’k{kk ds eqÌksa dks lkFkZd rjhds 

ls mBk;k x;k gSA bl bdkbZ esa fofHkUu Hkk"kkvksa o 

lkekftd&lkaLd`frd lanHkksZa ls lkfgR;ksa dks izLrqr fd;k 

x;k gSA bl fn’kk esa] fuEufyf[kr lkfgR;ksa dks ewy 

v/;;u ds fy, pquk x;k gS % 

• fcuksok Hkkos dh jpuk ^f’k{kd^ 

• izks- Mh- ,l- dksBkjh }kjk jfpr ^f’k{kk vkSj thou ewY;^ 

• egknsoh oekZ d̀r ^f’k{kk dk mÌs’;^ 

• Jhyky 'kqDy }kjk jfpr ^jkxnjckjh^ ds va’k 

• d`".k dqekj }kjk jfpr ^pqM+h ckt+kj esa yM+dh^ ls 

^vfHkeU;q dh f’k{kk^ okyk va’k 

• izks- vfuy ln~xksiky dk ys[k ^lk{kjrk% jk"Vªh; /;s; 

;k 'kSf{kd ekin.M^ 

• vo/ks’k izhr }kjk jfpr ^rkyhe^ 

• rqylhjke }kjk jfpr ^eqnZfg;k^ 

• MkW- Kkunso ef.k f=ikBh dk ys[k ^,d Ldwy dk 

c;ku^ 

• fcjsUnz flag jkor dk ys[k ^D;k dgrs gSa loky^ 

 

   mijksDr lkfgR;ksa ds vykok vkSj Hkh lkfgR;ksa dks bl 

bdkbZ esa tksM+us dh iwjh NwV gSA 

This unit is related to read some modern and 

cotemporary literatures which have reaised the issues of 

education meaningfully. The unit contains literatures 

from different languages and socio-cultural contexts, so 

that it will provide an enriched space for reflection. The 

following literares are identified as key readings 

 ‘Shikshak’ by Binova Bhave 

 ‘Shiksha aur Jeevan Mulya’ by Prof. D.S. Kothari 

 ‘Shiksha ka Uddeshya’ by Mahadevi Verma 

 Excerpts from ‘Ragdarbari’  by Shrilal Shukl 

 ‘Abhimanyu ki Shiksha’ from ‗Churi Bazaar mein 

Ladaki‘ written by Krishna Kumar 

 ‘Saksharata: Rashtriya Dhyey ya Shaikshik 

Maapdand’ by Prof. Anil Sadgopal 

 ‘Taleem’ story written by Avdhesh Preet 

 ‘Murdahiya’ written by Tulsiram 

 ‘Ek School ka Bayan’ by Dr. Gyandeo Mani Tripathi 

 ‘Kya kahate hain Savaal’ by Birender Singh Rawat 

The development of contemporary literatures is 

limitless. Therefore, besides these key readings, there is 

ample space to add many more new contemporary 

literatures in this unit. 
    f'k{kk dh ledkyhu le> ds utfj, ls ;g bdkbZ fo’ks"k egRo dk gSA blesa ftu lkfgR;ksa dks fy;k x;k gS] muds v/;;u 

ls f’k{kk vkSj lekt ds fHkUUk&fHkUu eqÌksa dh le> feysxhA 

 

Unit-3 
LFkkuh; lkfgR; Local Literature (Bhojpuri) 

  ;g bdkbZ f’k{kk ds eqÌksa ls lEcaf/kr LFkkuh; lkfgR;ksa 

ds iBu ij vk/kkfjr gS] tks fuEufyf[kr gks ldrs gS % 

 LFkkuh; dFkk,a 

 yksdksfDr;ka 

 yksd xhr 

 thou dFkk,a 

 

  laLFkku vius Lrj ij bu lkfgR;ksa dk ladYku djsxh 

ftlesa blds f’k{kd ,oa izf’k{kqvksa dh Hkwfedk gksxhA  

This unit is focused on collecting and reading local 

literatures related to education and its issues. 

The literatures can be : 

 local stories 

 folktales  

 folk songs 

 life stories 

The institution will make a collection of above 

mentioned literatures at its level with the help of the 

trainee teachers and faculties. They will search the local 

literature resources. 
    f'k{kd dks vius LFkkuh; laLd`fr ds izfr lxt cukus rFkk LFkkuh; Lrj ds f’k{kk;h eqÌksa dks vdknfed :i ls le>us ds 

mÌs’; ls bl bdkbZ dh dYiuk dh xbZ gSA blfy,] ;g ,d ,slh bdkbZ gS ftldh lkexzh dks f’k{kdksa ,oa izf’k{kqvksa }kjk Lo;a 

[kkstdj vkSj fQj mudk ladyu djds v/;;u djuk gSA bles mu reke LFkkuh; lkfgR;ksa dks 'kkfey djus dh lEHkkouk gS tks 

lekt esa rks ekStwn gS ysfdu f’k{kd ds fparu dk fo"k; ugha cu ik, gSaA  
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EPC-2 

Drama and Art in Education  

 

    gekjs lekt dks izkphu dky ls gh bldk xgjk cks/k gS fd ekuo dh f’k{kk esa dyk dk fo’ks"k LFkku gS vkSj 

cPpksa ls rks bldk xgjk laca/k gSA IysVks us fy[kk gS fd ^^gesa ,sls dykdkjksa vkSj f’kYidkjksa dh [kkst djrs 

jguk pkfg, tks bl tkudkjh ds ekfgj gSa fd izd`fr esa D;k lqUnj gSA rHkh gekjs uo;qod LoLFk okrkoj.k esa 

jgdj le>saxs fd thou esa og D;k gS tks muds okrkoj.k dks LoLFk cukrk gSA gesa ;g ns[kuk gS fd mUgsa 

cpiu ls gh igpku gks fd D;k lqUnj gS vkSj D;k mfprA------vkSj blhfy, f’k{kk dk pj.k cM+k fu.kkZ;d gSA^^ 

bl izdkj dyk ,oa dyk f'k{kk 'kSf{kd izfØ;k dk ,d egÙoiw.kZ vk;ke gS vkSj blds egÙo dks vc f’k{kk ds 

gj Lrj ij Lohdkj fd;k tkus yxk gSA blds ckotwn fcgkj ;k ns'k ds vU; fdlh Hkkx esa bls O;ogkj esa 

mrkjus dk dksbZ xaHkhj iz;kl ugha fd;k x;k gSA vkerkSj ij] dyk dks ikB~;srj xfrfof/k le>k tkrk gS] og 

Hkh cxSj fdlh egÙo ds] ftldk bLrseky dqN [kkl voljksa ij egt fn[kkus Hkj ds fy, gksrk gSA vf/kdka'k 

ekrk&firk vkSj f'k{kd@f'kf{kdk dyk vkSj [ksy dks v/;;u ls vuko';d fopyu ekurs gSa] exj f'k{kkfFkZ;ksa 

dk eu lkekU;r% vkdknfed fo"k;ksa ds v/;;u ls dgha T;knk bUgha nksuksa esa yxrk gSA blds l`tukRed ;k 

lkSan;Z'kkL=h; igyw lnk misf{kr jg tkrs gSaA ;fn ns[kk tk, rks dyk vkSj f'kYi dh f'k{kk] f'k{kkfFkZ;ksa ds 

O;fDrRo ds fodkl dk mi;ksxh tfj;k gks ldrh gSA O;fDrRo ds fodkl] lkSan;Zcks/k ds fodkl vkSj izòfÙk;ksa o 

ewY;ksa ds fuekZ.k esa dyk dk izR;{k ;ksxnku gksrk gSA f'k{kk'kkL=h; mís'; ls dyk] f'kYi vkSj laLÑfr dk vusd 

rjhds ls mi;ksx fd;k tk ldrk gS& lalk/ku ds :i esa] ek/;e ds :i esa vkSj fodflr fd, tk ldus okys 

dkS'ky ds :i esaA dyk,¡ tgk¡ gekjs thou vkSj vf/kxe dks le`) cukrs gSa] ogha budk mi;ksx f'k{k.k&vf/kxe 

izfØ;kvksa dks ljy] lqxe] vkuUnnk;h vkSj jkspd cukus esa Hkh fd;k tk ldrk gSA bl fo"k; ds fofHkUu 

bdkb;ksa ds ek/;e ls ge ukV~; vkSj dyk f’k{kk ds ckjs esa ppkZ djsaxsA ukV~; ,d ,slh fo/kk gS tks f’k{k.k dks 

thoUr vkSj ljy cuk ldrh gS vr% izf’k{kqvksa dh bldh lS)kafrd ,oa O;kogkfjd le> igyh bdkbZ es nh 

tk,xhA blds vykok vU; n`’; dykvksa o f’kYiksa dks Hkh le>uk rFkk f’k{kk esa muds iz;ksx dks lqfuf’pr djus 

ij Hkh nwljh ,oa rhljh bdkbZ esa ppkZ dh tk,xhA lkFk gh ;g Li"V djuk gksxk fd ;g ,d izk;ksfxd fo"k; 

gS vr% flQZ fl)karksa dks le>us ek= ls dke ugha pysxk cfYd mudk iz;ksx t:jh gSA 

Unit-1 
izn’kZu dyk ds :i esa ukV~; Drama as Performing Art 

• ukV~; % vo/kkj.kk dh le> vkSj f’k{kk esa bldk egRo 

• ukV~; ,d f’k{k.k’kkL= ds :i esa 

• ukV~; dk vk;kstu % rS;kjh vkSj lalk/ku] MªSesfVd 

lkslkbZVh ;k ukV~; lewg dk fuekZ.k  

• UkkV~; ds Lo:i % ,dy] lewg 

• ukVd djuk % dgkuh] laokn] pfj=] ladsr] eap dh 

ltkoV] jkS’kuh] fHkUu&fHkUu fLFkfr;ksa dk fuekZ.k djuk 

• Hkkjrh; vkSj {ks=h; ukV~; ijEijkvksa dk Kku 

• f'k{kkfFkZ;ksa esa ukV~; dyk dks izksRlkfgr djuk 

• ukV~; izn’kZu dh leh{kk vkSj vkdyu 

 Understanding the concept of Drama and its relevance 

for Education 

 Drama as a pedagogy 

 Organizing Drama: preparatory activities and 

resources, dramatic society 

 Forms of Drama: Solo, group 

 Playing Drama: Story, dialogue, characters, symbols, 

decoration of floor, lighting, creating different 

situations. 

 Knowledge of Indian and regional drama traditions 

 Appreciating art of Drama in learners 

• Review and assessment of performing art ‗Drama‘ 
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Unit-2 
n`’; dyk ,oa f’kYi Visual Arts and Crafts 

• n`’; dyk ,oa f’kYi dh le> rFkk f’k{kk esa mudk 

egRo 

• n`’; dyk ,oa f’kYi ,d f’k{k.k’kkL= ds :i esa 

• n`’; dyk ,oa f’kYi % fofo/k Lo:i] cqfu;knh lalk/ku 

rFkk mudh mi;ksfxrk 

• {ks«kh; yksd dykvksa ,oa f’kYi ijEijkvksa dk Kku  

• Lkedkyhu n’̀; dykvksa] f’kYiksa ,oa dykdkjksa dk Kku 

• f'k{kkfFkZ;ksa esa n`’; dyk ,oa f’kYi dks izksRlkfgr djuk 

• n`’; dyk ,oa f’kYi dh leh{kk vkSj vkdyu 

 Understanding visual Arts and Crafts with their 

relevance for Education. 

 Visual Arts and Crafts as pedagogy. 

 Visual Arts and Crafts: different forms, basic 

resources and their use. 

 Knowledge of Indian Craft Traditions and regional 

folk arts. 

 Knowledge of Indian Contemporary Visual Arts & 

Crafts and Artists. 

 Appreciating visual arts and crafts in learners. 

• Review and assessment of visual arts and crafts. 

 

Unit-3 
dyk&vk/kkfjr vf/kxe vkSj f’k{kd dh Hkwfedk Art-aided Learning and role of a teacher 

• ukV~; dyk dks fo|ky;h ikB~;p;kZ ds lkFk tqM+ko 

• n`’; dyk ,ao f’kYi dks fo|ky;h ikB~;p;kZ ds lkFk 

tqM+ko 

• fo|ky; vkSj d{kkd{k dks dyk&vk/kkfjr vf/kxe ds 

txg ds :i esa ns[kuk 

• dyk vk/kkfjr vf/kxe ds fy, f’k{kd dh rS;kjh  

 Integrating Drama with School Curriculum 

 Integrating Arts and Crafts with School Curriculum 

 Visualizing School and Classroom as a space for art 

aided learning 

 Preparation of teacher for art aided learning 
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EPC-3 

Critical Understanding of ICT  

 

 

     orZeku le; esa lwpuk ,oa lapkj rduhdh gekjs lkekftd var%fØ;k dk ,d vko';d vax cu pqdh gSA 

f'k{kk esa rduhdh dk bLrseky dksbZ ubZ ckr ugha gSA lapkj çkS|ksfxdh ds fofHké vUos"k.kksa ds }kjk f'k{kk 

O;oLFkk esa ØkfUrdkjh cnyko yk;s tk jgs gSaA vkt vusd çdkj ds lwpuk o lapkj rduhd lefFkZr f'k{kk o 

v/;kiu fof/k;ksa dk ç;ksx f'k{kkfFkZ;ksa ds O;fDrxr vuqHko] vH;kl vkSj Kku dks loaf)Zr djus ds fy;s fd;k 

tk jgk gSA bu rduhdksa ds dkj.k f'k{kk esa gks jgs uokpkj ds lkFk&lkFk lwnwj {ks=ksa rd f'k{kk dk çlkj Hkh gks 

jgk gSA lwpuk o lapkj rduhd ds fofHké ek/;eksa }kjk lwpukvksa ds laxzg.k] lap;u] lqxe mi;ksx rFkk rsth 

ls vknku&çnku dh lqfo/kk gSA f'k{kk ds {ks= esa ubZ lapkj rduhdksa ds mi;ksx us f'k{kd dh Hkwfedk dks 

loaf/kZr] f'k{k.k esa v|ru Kku ds lekos'ku] cPpksa esa izHkkodkjh vf/kxe dks mRlkfgr djus dk dke fd;k gSA 

lkFk gh lkFk] rduhdh ds iz;ksx us f'k{kd ds vU; dk;ksZa tSls ewY;kadu] fjdkMksZa ds lqxe la/kkj.k] vfHkHkkodksa 

ls lEidZ] vkfn dks ljy ,oa izHkkodkjh cuk;k tk ldrk gSA fof'k"V vko';drk okys cPpksa dh f'k{kk ds fy, 

Hkh lwpuk o lapkj rduhd dk fo"ks’k egÙo gSA ,d v/;kid bl rduhd ds dq'ky ç;ksx }kjk vius dk;ksZa 

dks O;ofLFkr rFkk vius f'k{k.k dks çHkkoh cuk ldrk gSA vkbZ-lh-Vh- rduhdh dk f'k{k.k vf/kxe dk;ksZa esa 

mi;ksx ds fy;s ;g vko';d gS fd f'k{kdksa esa blds iz;ksx ls f'k{k.k dkS'ky dh {kerk fodflr dh tk;sA bl 

fo"k;i= ds fo"k;oLrq ds ek/;e ls izf'k{kq uohu vkbZ-lh-Vh- lalk/kuksa dks 'kSf{kd izfØ;kvksa esa iz;ksx djus dh 

le> fodflr dj ik,axsA ;gka ;g Li’V djuk gS fd ;g ewyr% ,d izk;ksfxd fo"k; gS vr% blds fy, 

lS)kafrd le> ds lkFk&lkFk iz;ksxksa dks djuk cgqr egRoiw.kZ gS ftldh vis{kk izf’k{kqvksa ls gSA 

 
Unit-1 

lwpuk ,oa lapkj rduhdh ¼vkbZ-lh-Vh-½ ls ifjp; Introduction to Information & Communication 

Technology (ICT) 

• lwpuk ,oa lapkj rduhdh ¼vkbZ-lh-Vh-½ % vo/kkj.kk ,oa 

f’k{kk ds fy, egRo 

• Hkkjr esa fo|ky;h f’k{kk ds fy, lwpuk ,oa lapkj 

rduhdh dh jk"Vªh; uhfr ds y{;ksa ,oa mÌs’;ksa dh le> 

• vkbZ-lh-Vh- lalk/kuksa ds izdkj rFkk fo|ky; esa mudh 

mi;ksfxrk % vkWfM;ks&fotqvy ¼JO;&ǹ”;½ ,oa dEI;wVj 

ehfM;k 

• fo|ky;ksa esa vkbZ-lh-Vh- dks lekosf’kr djus dh pqukSfr;ka % 

fcgkj ds fo|ky;ksa dh fLFkfr ij fo"ks’k /;ku nsrs gq, 

 Concepts of ICT and its relevance for education 

 Aims and Objectives of National Policy on 

Information and Communication Technology (ICT) 

in School Education in India 

 Types of ICT resources and their utility in schools: 

audio-visual  and computer media 

• Challenges of Integrating ICT in School; the 

scenario of schools in Bihar 

 
Unit-2 

vkWfM;ks&fotqvy ,oa dEI;wVj ehfM;k dh le> Understanding Audio-Visual and Computer 

media 

• jsfM;ks ,oa vkWfM;ks ehfM;k dk mi;ksx % laokn fy[kuk] 

dgkuh okpu] xhr&laxhr] vkfn 

• f’k{kk esa Vsfyfot+u ,oa fofM;ks dh mi;ksfxrk 

• f’k{kk esa lekpkj i= dh mi;ksfxrk 

• fofo/k izdkj ds izkstsDVjksa dks pykus dk Kku 

• dEI;wVj pykus dk Kku % pkyw o cUn djuk] blds fofHkUu 

gkMZos;j ds dk;Z dh lkekU; tkudkjh(  

dEI;wVj ds MsLdVkWi vkSj eseksjh ds dk;ksZa dh lekU; 

tkudkjh( oMZ izkslsflax] ikoj IokbZaV dk iz;ksx] ,Dlsy] 

LizsM’khV] isUV( QkbZy] MkWD;wesaV] lkW¶V dkWih] vkfn dk vFkZ 

 Use of radio and audio media: Script writing, 

storytelling, songs, etc. 

 Use of television and video in education 

 Use of newspaper in education. 

 Functional knowledge of operating projectors of 

various types 

 Functional knowledge of operating computers: 

on/off, simple knowledge of hardwares; simple 

knowledge of the function of desktop and 
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,oa dk;Z 

• dEI;wVj ,d ^yfuZax Vwy^ ds :i esa % viuk bZ&esy vkbZ-Mh- 

cukuk] bZ&esy Hkstuk] bUVjusV ij mi;ksxh lwpukvksa dh 

[kkst djus ds rjhds dks le>uk rFkk mldk mi;ksx djuk] 

MkWmuyksfMax lh[kuk] vkWuykbZu QkeZ Hkjuk] vkfn lh[kuk( 

bZ&yfuZax] eksckbZy&yfuZax] vkWuykbZu&yfuZax] eSlhHk vksisu 

vkWuykbZu dkslsZt] ohDdhfifM;k  

• 'kSf{kd lk¶Vos;jksa dks f’k{k.k&vf/kxe ds nkSjku iz;ksx esa ykus 

dh {kerk dk fodkl 

memory; word processing, use of power point, 

excel, spreadsheet, paint; meaning of file, 

document, soft copy, etc.  

 Computer as a learning tool: making own email 

ID, sending emails; Effective browsing of the 

internet for selecting relevant information; 

Downloading relevant material, online forms 

filling; general Introduction to E-learning,  

Mobile-learning,  Wikipedia, On-line learning, 

Massive Open Online Courses 

• Competencies in handling educational softwares 

in teaching-learning process 

 

 

Unit-3 
vkbZ-lh-Vh- lefFkZr d{kk dh ladYiuk Visualizing ICT-Supported classroom 

• yfuZax Iyku dks cukus esa mi;ksx 

• vkWfM;ks&fotqvy lkefxz;ksa ds iz;ksx ls d{kk esa lh[kus 

dks jkspd o lgt cukuk 

• d{kkf’k{k.k ds fy, ih-ih-Vh- LykbZM~l cukuk vkSj 

mudk izstsUVs'ku djuk 

• fo"k;lEca/kh lk¶Vos;jksa dk iz;ksx djuk 

• fo|kfFkZ;ksa ls vkbZ-lh-Vh- dk iz;ksx djokrs gq, iznÙk 

dk;Z ;k izkstDV cuokuk 

• vkbZ-lh-Vh- dh enn ls xzqi yfuZax djuk % osc xqzi 

cukuk] CykWx cukuk] lks’ky usVofdZax lkbZV~l] 

eslsftax ,sIi] vkfn 

• vyx&vyx fo"k;ksa esa fdu&fdu izdkj ds vkbZ-lh-Vh- 

lkefxz;ka fo’ks"k enn dj ldrh gSa] bldh le> 

• vkbZ-lh-Vh- ds uokpkjh iz;ksxks ls lEcaf/kr dsl LVMh 

 Utility in preparing learning plans 

 Use of audio-visual materials for making classroom 

learning more interesting and easy 

 Developing PPT slide show for classroom use 

 Generating subject-related demonstrations using 

computer software 

 Enabling students to plan and execute projects (using 

computer based research) 

 Group learning through ICT: Participation in web 

groups, creation of ‗blogs‘, social networking sites, 

common messaging apps 

 Understanding the subject specific utility of ICT 

materials 

 Innovative usage of technology: Some case studies 
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EPC-4 

Understanding the Self   

 

 

     ledkyhu f’k{kk;h foe’kZ esa ,d u, fo’k; us fo’ks"k LFkku cuk;k gS] og gS& Lo dh vo/kkj.kk ftls 

vè;kid dh vfLerk ls tksM+dj ns[kk tk jgk gSA bl fo"k; ds vkus ds ihNs ;g le> gS fd v/;kid vius 

fo|ky; esa ftl izdkj dk f’k{k.k djrs gSa mlesa mudh viuh ekU;rkvksa ,oa /kkj.kkvksa dh fo’sk"k Hkwfedk gksrh gS 

tks v/;kid ds O;fDrxr ,oa lkekftd thou ds vuqHko ij vk/kkfjr gksrs gSaA bl izdkj] v/;kidksa ds f’k{k.k 

dh le> vkSj muds thou ds e/; vVwV tqM+ko gSA vr% ;fn fo|ky;ksa ds fy, l{ke v/;kidksa ;k f’k{kdksa dks 

fufeZr djuk gS rks v/;kid dh vfLerk dks egRo nsuk cgqr egRoiw.kZ gSA bl lksap ds lkFk ledkyhu 

v/;kid f’k{kk dk;ZØzeksa esa v/;kid ds vfLerk ds foe’kZ dks  'kkfey fd;k x;k gSA bl fo"k; i= dh ekU;rk 

gS fd ,d ^O;fDr^ ls ^f’k{kd ;k f’kf{kdk^ cuus dh izfØz;k Lo;a esa dbZ ifjorZuksa dks fy;s gq, gS ftldh le> 

izfa’k{kqvksa dks gksuh pkfg, rkfd os vius cnyrh vfLerk dks vkRelkr dj ldsa rFkk blds vuq:i viuh lksap 

,oa /kkj.kk esa cnyko yk ldsaA vDlj f’k{kdksa }kjk Hkh viuh vfLerk dh vuns[kh dh tkrh jgh gS D;ksafd os 

blds izfr ltx ugha gSa] ftlds dkj.k os ,d lfØz; vfHkdrkZ ds :i eas rS;kj ugha gks ikrs gSaA vkt] lekt esa 

f’k{kd dh izfr"Bk dk tks gzkl gks jgk gS mlds ihNs Hkh f’k{kd dh vfLerk dh mis{kk ,d cM+k dkj.k gSA vr% 

vko’;drk gS fd f’k{kdksa dh vfLerk dks xgjkbZ ls le>k tk,A f’k{kdksa dh vfLerk dks ysdj 'kks/kksa dk ,d 

foLr`r ifjizs{; gS ftlesa f’k{kd ds thou] mldh fnup;kZ] mlesa gksuokys cnykoksa ,oa mldks izHkkfor djusokys 

mu reke dkjdksa dk v/;;u fd;k tk jgk gS ftlls fd f’k{kd ds dk;Z dks le>us dh fn’kk fey ldsA lkFk 

esa] ;g blfy, Hkh fo’ks"k gS D;ksafd Hkkjrh; lanHkZ esa f’k{kdksa dh vfLerk esa le;kuqlkj ,d cM+k cnyko vk;k gS 

tks fd dbZ izdkj ds lkekftd] lkaLd`frd] jktuhfrd ,oa vkfFkZd dkjdksa dk izHkko gSA vr% gekjs ns’k ;k 

jkT; esa f’k{kd ftl izdkj ls vius dk;Z dks le>rs jgs gaS vkSj lekt f’k{kdksa ds dk;Z dks ftl utfj, ls 

ns[krh jgh gS] mlesa dbZ ifjorZu gq, gSA bldk ,d mnkgj.k gS f’k{kd dk ^xq:^ ls ^izksQs’ky^ cuus rd dh 

;k=k] ftldk fo’ys"k.k bl fo"k;i= esa fd;k tk,xkA ;gk¡] v/;kid dh vfLerk dh ladYiuk dks le>us ds 

fy,s ewyr% blds rhu izeq[k vk;ke& oS;fDrd] lkekftd ,oa o`fŸkd ij è;ku fn;k x;k gSA ;s rhuksa vk;ke 

okLrfod :i esa ,d&nwljs ls varlZEcaf/kr ,oa ,d nwljs ls vfr izHkkfor gksrs gSaA buesa ls fdlh Hkh vfLerk 

dh ladYiuk ge ,dkadh :i ls ugha dj ldrs gSaA vr% ;fn v/;kid dks ,d lfØ; vfHkdrkZ ds :Ik esa 

rS;kj djuk gS rks ;g vko’;d gS fd mldh vfLerk ds egRo dks le>k tk, rFkk o`fŸkd fodkl ds lanHkZ esa 

mldh Lo;Ùkrk dks LFkkfir fd;k tk,] ftldh le> bl fo’k; ls izkIr dh tk,xhA  

Unit-1 
Lo dk cks/k vkSj bldk vfLerk ls laca/k Understanding Self and its relation to Identity 

 Lo dh vo/kkj.kk dh le> vkSj vfLerk ds lkFk 

blds laca/k;  

 O;fDrxr] lkekftd rFkk ¼o`frd½is’ksoj Lo dk 

izR;;; vioR; ¼vusd½ vfLerk dh le>% O;fDr ds 

lanHkZ esa ,oa oS;fDrd fo’okl dk cks/k 

 Lo],oa vfLerk ds fuek.kZ esa Lo;a vius lekftdj.k 

izfØ;kvksa dk izHkko  

 lS)kafrd ifj;s{k.k% f’k{kd Lo ledkyhu okÙkkZyki] 

,d vkn’kZ f’k{kd ds fopkj 

 Hkkjrh; ifjn`’; esa f’k{kdksa ds Lo esa ifjoÙkZu% xq: ls 

izksQsluy rdA 

 Understanding the concept of self and its relation with  

identity; Concept of personal, Social and professional 

Self; Understating of multiple identities: the context of 

the person understanding personal beliefs.  

 The impact of one‘s own socialization processes on 

the making of self and identity. 

 Thereotical perspectives: Teachers‘ self-contemporary 

discourse, Notion of an ideal teacher 

 Transition of teachers‘ self in Indian  scenario: From 

Guru to Professional. 
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Unit-2 
f'k{kdksa esa Lo dk fuekZ.k Consturction of „Self‟ in Teachers 

 Nk=] O;Ld vkSj Nk=k/;kid ds :Ik esa] vius cnyrs 

vfLerk dh tkx:drk 

 ,d f’k{kd cuus esa viuh Lo;a dh vkdka{kkvksa dks 

izfrfcfEcr djuk rFkk vfLerk ds fuek.kZ esa bldh 

HkwfedkA 

 f'k{kdksa ds Lo vkSj vfLerk dks izHkkfor djus okys 

fofHkUu dkjd% lkekftd lkaLd`frd] jktuSfrd] vkfFkZd 

lanHkZ% f’k{kd f’k{kk dk;ZØe dh HkwfedkA 

 f’k{kdks ds o`rkar¼pfj=½ dks mRiUu djuk vkSj mlesa 

izfrfcfEcr djuk A 

 Kku vkSj òfrd uhfr’kkL= dk vH;klA 

 f'k{kdksa ds Lo’kklu% vfLerk fodkl dk fodkl 

 Awareness of one‘s own shifting identities as 

student adult and student-teacher. 

 Reflection on one‘s own aspirations in becoming a 

teacher and its role in identity formation. 

 Major factors affecting teachers‘ self and identity: 

socio-cultural, political, economical context: Role 

of Teacher Education Programmes. 

• Creating case narratives of teachers and reflecting 

on them. 

 Knowledge and practice of professional ethics. 

 Teacher‘s autonomy : Significance of an identity 

development. 

• Visualizing an enriching space for the development 

of teacher‘s identity. 

 
Unit-3 

 Teachers‟ Self and Leadership Quality 
usr`Ro dk izR;;% ewyHkwr fl)kar vkSj Ldwy esa fu.kZ; djukA  Concept of Leadership: Basic theories and decision 

making in schools. 

 Idea of Democratic and Distributive leadership in the 

schools; effective leadership skills. 

• Leadership style and its impact on Teachers‘ self and 

role in school. 
     dksbZ Hkh fo|ky; fcuk dq’ky usr̀Ro ds mUufr ugha dj ldrkA gj fnu fo|ky; esa dbZ xfrfof/k;ksa ls lEcaf/kr fu.kZ; ysus gksrs gSa 

vkSj dbZ leL;kvksa dk lek/kku Hkh djuk gksrk gSA bu lHkh ifjfLFkfr;ksa esa dq’ky usr̀Ro djusokys O;fDr;ksa dh vko’;drk gksrh gS 

ftuesa izca/ku dh le> vkSj mlds fØ;kao;u dh {kerk gksA bl lanHkZ esa] f’k{kd dh Hkwfedk lcls egRoiw.kZ gS D;ksafd mls gj jkst cgqr 

lkjs xfrfof/k;ksa dk usr`Ro djuk gksrk gSA ysfdu] bl bdkbZ esa fdlh ,d f’k{kd ;k f’kf{kdk esa usr`Ro xq.k ds fodkl ij dsoy tksj 

ugha gS cfYd fo|ky; dh lEiw.kZ laLd`fr esa dq'ky usr`Ro ds xq.k dks dSls yk;k tk,] bldh fo’ks"k ppkZ gSA ,slk blfy, Hkh gS D;ksafd 

u, foe’kksZa ds vuqlkj] usr̀Ro {kerk gj O;fDr esa gksrh gS vkSj usr`Ro djus ds volj ls ml O;fDr ds O;fDrRo esa vkSj fodkl gksrk gSA 

vr% fo|ky; ds vyx&vyx {ks=ksa esa usr`Ro ds dk;Z dk fdl izdkj ls izca/ku djsa fd lHkh dks vius usr`Ro {kerk ds iz;ksx dk ekSdk 

fey lds vkSj lkFk gh fo|ky; dk izca/ku lgt vkSj ljy cu ldsA bu lc ckrksa ij bl bdkbZ esa foLrkj ls ppkZ dh tk,xhA 

Suggested Readings: 
 

Andy Hargreaves (2000). Four Ages of Professionalism and Professional Learning. Teacher and Teaching: 

History and Practice, Vol. 6, No.2 pp 151-182 

Batra, P. (2005). Voice and agency of teachers: Missing link in national curriculum framework 2005. Economic 

and Political Weekly, 4347–4356. 

Beijaard, D, Meijer, P.C. & Verloop, N. (2004). Reconsidering research on teachers‘ professional identity. 

Elsevier: Teaching and Teacher Education, 20, pp. 107-128 

Korthagen, Fred A. J. & Kessels Jos P.A.M. (1999). Linking Theory and Practice: Changing the Pedagogy of 

Teacher Education. Educational Researcher, Vol. 28, No. 4, pp. 4-17 

Prawat, Richard S. (1992). Teachers‘ Beliefs about Teaching and Learning: A Constructivist Perspective. 

American Journal of Education, Vol. 100, No.3, pp.354-395 

 

 

 

 

Courses related to Subject and Pedagogy 
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Course 

Code 

Course 

Title 

Marks 

Internal External Total 

C-5 Understanding Disciplines and Subjects 1
st
 year 10 40 50 

     ;g fo"k;i= izf’k{kqvksa dks f’k{k.k ds fy, rS;kj djus esa vk/kkj dk dk;Z djsaxsa ftlesa izf’k{kqvksa dks vius }kjk 

pqus x, nks f’k{k.k fo"k;ksa ds Ldwyh ikB~;p;kZ ,oa ikB~;iqLrdksa dk v/;;u djuk vfuok;Z gksxkA bl fo"k;i= dks 

j[kus ds ihNs nks izeq[k mÌs’; gSaA igyk ;g fd izf’k{kqvksa esa mu Ldwyh fo"k;ksa ds Kku dks etcwr djuk] ftuds 

Hkkoh f’k{kd os cuusokys gSaA nwljk ;g fd vius }kjk f’k{k.k fd, tkusokys fo"k; ds v|ru Kku ls mudks voxr 

djkuk D;ksafd mUgksaus igys tc ml fo"k; dks i<+k gksxk vkSj vkt ml fo"k; esa tks u, Kku tksM+s x;s gSa] muds 

chp dbZ vUrj vk pqds gksaxsA bl fo"k;i= ds varxZr izf’k{kq fo"k;ksa dh ikB~;p;kZ dks le>saxs vkSj lkFk esa muls 

lEcaf/kr ek/;fed Lrj dh d{kkvksa ds ikB~;iqLrdksa ls egRoiw.kZ vo/kkj.kkvksa dk v/;;u djsaxsaA blds fy, fcgkj 

cksMZ vFkok lh-ch-,l-bZ cksMZ es pyus okyh ikB~;p;kZ ,oa ikB~;iqLrdksa ¼,l-lh-bZ-vkj-Vh-@,u-lh-bZ-vkj-Vh-½ dks 

fy;k tk ldrk gSA  

 

 

 

Course 

Code 

Course 

Title 

Marks 
Internal External Total 

C-7a Pedagogy of School Subject- Part I    1
st
 year 10 40 50 

C-7b Pedagogy of School Subject- Part II  2
nd

 year 10 40 50 
 

 

 
 

Social Sciences  Sciences 

C-7a C-7b C-7a C7b 
 

Social Science 
Stream based Pedagogy 

History  

Science 
Stream based Pedagogy 

Physics 

Geography Chemistry 

Civics Biology 

Economics Mathematics 

Home Science Home Science 
 

Commerce   

C-7a C-7b   
Accountancy Business Studies  

 

Languages 

C-7b  C-7a 
Hindi  English Sanskrit Social Science 

Stream based Pedagogy 

 

Maithili Angika Bengali 

Urdu Arabic Persian 
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Stream: Social Sceinces 
 

Aims : 

 To develop an understanding of the nature of Social Sciences, both of individual disciplines 

comprising Social Sciences, and also of Social Sciences as an integrated/ interdisciplinary area of 

study. 

 To acquire a conceptual understanding of the processes of teaching and learning Social Sciences; 

 To enable student teachers examine the prevailing pedagogical practices in classrooms critically 

and to reflect on the desired changes. 

 To acquire basic knowledge and skills to analyse and transact the Social Sciences curriculum 

effectively following wide-ranging teaching learning strategies in order to make it enjoyable and 

relevant for life. 

 To sensitise and equip student teachers to handle social issues and concerns in a responsible 

manner, e.g., preservation of the environment, disaster management, promoting inclusive 

education, preventing social exclusion of children coming from socially and economically 

deprived backgrounds, and saving fast depleting natural resources (water, minerals, fossil fuels 

etc.). 

 

 

PC: Pedagogy of Social Sciences 
Unit-1 The Context of Social Sciences 

 Distinguishing between Natural and Social Sciences  

 Social Sciences: Concept of Social Science and Social Studies and major Social Sciences 

disciplines in Schools; Cross Cultural Perspectives and Issues in Social Science 

 Aims and objectives of teaching Social Science at secondary level 

 Social Sciences: Uniqueness of disciplines I interdisciplinarity; multiple perspectives/plurality 

of approaches for constructing explanations and arguments. 

 

Unit-2 Teaching-Learning Resources in Social Sciences 

 People as resource: The significance of oral data. 

 Types of Primary and Secondary Sources: Data from field, textual materials, journals, 

magazines, newspapers, etc. 

 Using the library for secondary sources and reference material, such as dictionaries and 

encyclopaedias. 

 Various teaching aids: Using atlas as a resource for Social Sciences; maps, diagrams, globe, 

charts, models, graphs, Audio-visual aids, CD-Rom, multimedia, internet. 

 Importance of excursion in Social Sciences 

 Learning Plan for Social Sciences: Nature and Structure 

 

Unit-3 Social Sciences Curriculum and Textbooks for Schools in India 

 Curriculum development process: National and State levels. 

 Studying the Social Sciences syllabus – aims and objectives, content 46 sys46ing46on and 

presentation of any State Board and CBSE for different stages of school education. 

 Analysing textbooks in Social Sciences in the light of the syllabus and from the perspective of 

the child (Textbooks of the same class may be taken up for all subjects in Social Sciences) 

 

Unit-4 Assessment for Learning in Social Sciences 

 Characteristics of Assessment in Social Sciences: Types of questions best suited for 

examining/assessing/understanding the different aspect of Social Sciences; Questions for 

testing quantitative skills, Questions for testing qualitative analysis; Open-ended questions 
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 Open-book tests: Strengths and limitations 

 Evaluating answers: What to look for? Assessing projects: What to look for? 

 Continuous and Comprehensive Evaluation (CCE) in Social Sciences. 

 Analysing question papers of any State Board/CBSE and NCERT‘s textbooks in the light of 

the subject specific requirements in terms of understanding and skills. 

 

Unit-5 Inter-Disciplinarity in Social Sciences 

 Geography and Economics: Transport and communication in a region – assessing current 

position with reference to development needs 

 History and Civics: Socio-political systems 

 Economics and History: Agrarian change in India; Industrialisation in India 

 History and Geography: Migration of people in a particular region—past and present trends 

 Civics and Geography: Sharing resources between regions/states and nations (e.g. water) 

 Economics and Civics: Family budget and impact of change in prices of essential 

commodities. 

 

 

Suggested Readings:  
 

Batra, P. (Ed 2010). Social Science Learning in Schools: Perspective and Challenges. Sage Publications India 

Pvt. Ltd. New Delhi. 

Bining, A.C. &Bining, D.H.( 1952), Teaching of social studies in secondary schools, Tata McGraw Hill 

Publishing Co. Ltd. Bombay. 

Crotty, M., (1998), The foundations of social research: Meaning and perspective in the research process, 

London: Sage Publication. 

Edgar, B.W. &Stanely (1958), Teaching social studies in high school, Heath and company, Boston D.C. 

Gallanvan&Kottler, Ellen (2008), Secrets to success for social studies teachers, Crowin Press, Sage 

Publication, Thousand Oaks, CA 91320. 

George, A., M. &Madan, A. (2009). Teaching Social Science in Schools. Sage Publications India Pvt. Ltd. 

New Delhi. 

Hamm, B. (1992).Europe – A Challenge to the Social Sciences. International Social Science Journal (vol. 44). 

Haralambos, M. (1980). Sociology Themes and Perspectives. New York. O.U.P. 

Haydn Terry,Arthur James and Hunt Martin. (2002),Learning to Teach History in the secondary school : A 

companion to school experience, Routledge, Falmer, (Taylor and Francis group), London, New York. 

Kirkpatrick, Ecron, (1997). Foundation of Political Science: Research, Methods and Scope, New York, The 

free press. 

Kochhar, S.K. (1985), Methods and Techniques for teaching History, Sterling Publishers Pvt. Ltd, New Delhi. 

Kumar, Sandeep (2013).Teaching of Social Science, Project Report, University of Delhi, Delhi. 

Mayor, F. (1992). The role of the Social Sciences in a changing Europe. International Social Science Journal 

(vol. 44). 

Misra, Salil and Ranjan, Ashish (2012).Teaching of Social Sciences: History,Context and Challenges in 

VandanaSaxena (ed.),Nurturing the Expert Within, Pearson, New Delhi 

NCERT (2006). Position Paper by National Focus Group on Teaching of Social Sciences. N.C.E.R.T. New 

Delhi  

Popper, Karl. (1971). The Open Society and its Enemies. Princeton University Press. 

UNESCO (2013). World Social Science Report. 
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Wagner, P. (1999). The Twentieth Century – the Century of the Social Sciences? World Social Science 

Report. 

Wallerstein, I, et al., (1996). Open The Social Sciences: Report of the Gulbenkian commission on the 

Restructuring of the Social Sciences. Vistaar Publications, New Delhi. 

Webb,Keith (1995). An Introduction to problems in the philosophy of social sciences, Pinter, London, New 

York. 

Winch,Peter (1958).The idea of a Social Science and its relation to Philosophy Routledge and Kegan Paul, 

London, New York: Humanities Press. 

Zevin, J., (2000), Social studies for the twenty first century, Lawrence Erilbaum Associates Publishers, 

London. 

 

PC: Pedagogy of Geography 
 

Unit-1 Geography Education:  Perspective and Development 

 Meaning, nature and Importance of Geography . 

 Reflecting on the aims and objectives of teaching Geography. 

 Geography and Human beings: Sustainability and cultivation of organic relationship. 

 Relationship of Geography with other social and natural science subjects. 

 Basic Principles and Approaches for the construction and thematic organization of Geography 

curriculum at secondary level. 

 

Unit-2 Developing Skills in Geography 

Observation, recording and interpretation of physical and social features and phenomena; 

Reading and interpreting geographical information through tables, figures, diagrams, 

photographs; Use of Globe; Map reading and interpreting using scale (distance), direction, 

symbols, point, line and area; Visual-to-verbal and verbal-to-visual transformation leading to 

mental mapping; Identifying, constructing and asking geographical questions; Developing and 

gathering relevant information and data and 48 sys48ing them to answer geographical questions 

and offering explanations and interpretations of their findings; applying acquired knowledge and 

skills for understanding the wider world and taking personal decisions; taking up activities to 

study environmental degradation in the local area and its preservation methods; studying any 

disaster involving all factors at the local/global levels; Importance of excursion for developing 

skills in Geography 

 

Unit-3 Pedagogy and Assessment in Geography 

 Methods: Questioning; Collaborative strategies; Games, simulations and role plays; Problem-

solving and decision-making; Interactive verbal learning; Experiential learning through 

activities, experiments; Investigative field visits based on students‘ own interests with 

teacher‘s support as facilitator; Engagement with ‗places‘ at an emotional or sensory level 

using art, poetry and literature. 

 Techniques: Using textbooks and atlas as a part of oral lessons, non-oral working lessons; 

using medium and large scale maps; using pictures, photographs, satellite imageries and aerial 

photographs; using audio-visual aids, CDs, multimedia and internet; case study approach. 

 Learning Plan for Geography: Nature and Structure 

 Evaluation & Assessment Modes: formative-summative evaluation, Continuous and 

Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment, 

Learners‘ profile, Open-book exams, Learners‘ portfolio. 
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Suggested Readings: 
 

Armstrong, D. and T. V. Savage (1994) Secondary education, Macmillan, New York.  

Arora & Awasthy (2003), Political theory, Haranand Publication Pvt. Ltd. New Delhi.   

Digumarti B.R. & Basha S.A., Methods of Teaching Geography, Discovery Publishing House, N. Delhi. 

Dubey, S.K.,  Advanced Geography teaching, Book Enclave, Jaipur.  

Ellis, A. K.  (1995), Teaching and learning elementary social studies, Boston: Allyn and Bacon.   

Hunt & Metcalf (1968), Teaching high school social studies, Harper & Row Publishers, New York, London. 

Hussain Majid, Ed. Methodology of Geography  

Keith, Webb (1995) An Introduction to problems in the Philosophy of Social Sciences,Pub.- Pinter, London, New 

York. 

Kochhar, S.K.(1985), Methods and Techniques for teaching, Sterling Publishers Pvt. Ltd, New Delhi. 

Martorella, Peter H. (1996), Teaching social studies in middle and secondary schools, Englwood Cliffs, N. J: 

Prentice Hall.  

Nachmias, D.,Nachmias, C. F.(1996), Research methods in social science, St. Martin‘s Press, Inc, New York. 

Negi Vishal, New Methods of Teaching Geography, Cybertech Publications New Delhi.  

Philip, C. (1963). The Teaching of Geography, London: George Philip & Sons Ltd., 1963.  

Rai, B. C., Teaching of Geography, Prakashan Kendra, Lucknow.  

Savage, Tom V. and Armstrong, David G. (1992) Effective teaching in elementary social studies, Macmillan 

Publishing Co., New York  

Shaida, B.D. and Shaida A.K.(1983), Teaching social science, Arya Book Depot, New Delhi. 

UNESCO. Source Book for Geography Teaching, Long-mans.  

Winch, Peter (1958), The Idea of a Social Science and its relation to Philosophy by, Pub.- Routledge and Kegan 

Paul, London, New York: Humanities Press. 

Zaidi, S.M.; Modern Teaching of Geography, Anmol Publication, N. Delhi. 

Zevin,J.,(2000), Social studies for the twenty first century, Lawrence Erilbaum Associates Publishers, London. 

 

 

 

 

 

 

 

 

 

PC: Pedagogy of History 
Unit-1 History: Principles and Practices 

 Understanding history: Conceptual basis of history as a discipline, historical sources, 

objectivity and truth. 

 Philosophy of history- Speculative, Analytic, The end of history- the post modernist challenge. 

 Need and importance of history at school level. 

 Correlation of History with other social and natural sciences. 

 Basic Principles and Approaches for the construction and thematic organization of History 

curriculum at secondary level 
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Unit-2 Developing Skills in History 

Observation of skills relating to primary and secondary data; Observing coins, inscriptions (if 

available), the material remains of the past and visuals; Helping children to read passages from 

primary sources; Thinking about what all these sources might or might not reveal; Learning to 

analyse critically and to argue; Observing how arguments have been made in the standard 

secondary sources and how these muster facts and evidences; Helping children to develop oral 

and written expression; Importance of excursion in developing skills in History 

 

Unit-3 Pedagogy and Assessment in History 

 Historical Method: Evidence, facts, arguments, categories and perspective; Distinctions 

between fact and opinion and between opinion, bias and perspective; Evidence-based History 

teaching; primary sources and the construction of History; Thinking in terms of problems for 

analysis in History. 

 Pedagogical Concerns Regarding School History:  Interactive, constructivist and critical 

pedagogies in History; Going beyond the textbook; Getting children to craft little nuggets of 

History from primary sources;  

 Learning Plan for History: Nature and Structure 

 Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and 

Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment, 

Learners‘ profile, Open-book exams, Learners‘ portfolio. 

 

 

Suggested Readings: 

 
Arthur, James and Phillips,Robert (2004),Issues in History Teaching, Routledge Falmer ,London 

Bhasin,Kamla  (1994).What is Patriarchy?Kali for Women,New Delhi 

Carr, E. H. (1961). What is History, University of Cambridge and Penguin, India. (Also available in Hindi as 

Itihaaskyahai Published by McMillan) 

Das,Veena  (1989). Subaltern as Perspective in Ranajit Guha(ed.)Subaltern Studies No.6 Writings on South Asian 

History and Society,Oxford University Press,London 

Gallanvan&Kottler, Ellen (2008), Secrets to success for social studies teachers, Crowin Press, Sage Publication, 

Thousand Oaks, CA 91320. 

Habib,Irfan (1995).Essays in Indian History – Towards a Marxist Perception.TulikaBooks,Delhi 

Kochhar, S.K. (1985), Methods and Techniques for teaching History, Sterling Publishers, New Delhi. 

Kumar,Krishna (2001),Prejudice and Pride: School Histories of the freedom Struggle in India and 

Pakistan,Penguin,New Delhi (Also available in Hindi as MeraDeshTumharaDesh published by Rajkamal  in 

2007). 

Lemon, M. C. (2003), Philosophy of History, Routledge, Oxon, New York. 

Menon,N.(2010),History,truth and Nation:Contemporary debates on education in India. 

Misra, Salil and Ranjan, Ashish (2012).Teaching of Social Sciences: History,Context and Challenges in 

VandanaSaxena (ed.),Nurturing the Expert Within, Pearson,Delhi 

Nambiar, Jayashree (2010).Beyond Retention:Meaningful Assessment in Social Science  

Nawani, Disha (2015). Re-thinking Assessments in Schools,Economic& Political Weekly,Jan 17, Vol L, No. 3, 37-

41. 

Pathak, S.P. (2005), Teaching of History- The Paedo Centric Approach,  Kanishka Publishers, New Delhi. 

Phillips, Robert (2002), Reflective Teaching of History, 11-18, Continuum Studies, in Reflective Practice and 

Theory, Continuum, London, New York. 

Phillips,Ian (2008),Teaching History.Sage,South Asia Edition,Delhi 
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Ranjan, Ashish (2009), ''History curriculum'' in T.Geetha (ed.) A Comparative Study of Curriculum inI.B., 

C.I.S.C.E.  And C.B.S.E. Boards,Project Report of The International Baccalaureate,Singapore 

Sreedharan, E. (2004), A Textbook of Historiography 500 B.C. to A.D. 2000, Orient Longman, New Delhi. 

Thapar,Romila (1975).The Past and Prejudice (Sardar PatelMemorial Lectures), National Book Trust, New Delhi 

Thapar,Romila (2014).The Past As Present: Forging Contemporary Identities Through History, Aleph,New Delhi 

Tyagi, Gurusharan Das (1995).Itihas Shikshan,VinodPustakMandir,Agra.(In Hindi) 

 

PC: Pedagogy of Civics 
Unit-1 Civics: Principles and Practices 

 Meaning, nature and scope of Civics and its philosophical and theoretical basis. 

 Concept of Civics and Political Science. 

 Need and importance of Civics at school level. 

 Critical appraisal of existing curriculum of Civics and text book at school level.  

 

Unit-2 Issues and Challenges of Teaching Civics  

 Construction of knowledge and process of knowledge generation in Civics. 

 Pre-conceptions and misconceptions in Civics  

 Critical pedagogy in Civics  

 Development of Teacher as a Reflective Practitioner and a Researcher  

 Teaching Civics to the learners with special needs (differently abled and gifted). 

 

Unit-3 Pedagogy and Assessment in Civics 

 Aims and objectives of teaching Civics in a Democratic Country. 

 Approaches of teaching Civics: Inductive, Deductive, Interdisciplinary and Constructivist 

approaches. 

 Methods of Teaching Civics: story telling, lecture, question-answer, discussion, text-book; 

problem solving, project, source, activity methods, observation, excursion, dramatization, 

current events, community recourses, mass media.  

 Material and Aids for Teaching- Learning Processes: Typologies and Justification. 

 Learning Plan for Civics: Nature and Structure 

 Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and 

Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment, 

Learners‘ profile, Open-book exams, Learners‘ portfolio. 

 Application of ICT in a Civics classroom  

 
 

Suggested Readings: 

Arora, P  (2014). Exploring the Science of Society. Journal of Indian Education. NCERT, New Delhi. 

Arora, P (2014).  A Democratic Classroom for Social Science, Project Report,  University of Delhi, Delhi. 

Bining, A.C. & Bining, D.H.( 1932), Teaching of political science in secondary schools, Tata McGraw 

Hill Publishing Co. Ltd. Bombay. 

Edgar, B.W. & Stanely (1938), Teaching social studies in high school, Heath and  company, Boston D.C. 

George, A., M. &Madan, A. (2009).Teaching Social Science in Schools. Sage Publications India Pvt. 

Ltd. New Delhi. 

Hamm, B. (1992).Europe - A Challenge to the Social Sciences. International  Social Science Journal 

(vol. 44). 

http://en.wikipedia.org/wiki/Sardar_Patel
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Kirkpatrick, Ecron, (1997). Foundation of Political Science: Research, Methods and Scope, New York, The 

free press. 

Kumar, Sandeep (2013). Teaching of Social Science, Project Report, University of Delhi, Kirkpatrick, Ecron, 

(1997). Foundation of Political Science: Research, Methods and Scope, New York, The free press. 

Mayor, F. (1992).The role of the Social Sciences in a changing Europe. International Social Science Journal 

(vol. 44). 

Popper, Karl.  (i9yi).The Open Society and its Enemies. Princeton University  Press. 

Prigogine, I., & Stengers I. (1984). Order Out of Chaos: Man's New Dialogue with Nature. Batnam Books. 

Wagner, P. (1999). The Twentieth Century - the Century of the Social Sciences? World Social Science 

Report. 

Wallerstein, I, et al., (1996). Open The Social Sciences: Report of the Gulbenkian commission on the 

Restructuring of the Social Sciences. Vistaar Publications,  New Delhi. 

 
 

 

PC: Pedagogy of Economics 
Unit-1 Economics: An introduction 

 Economics and Commerce 

 Meaning, nature and scope of Economics 

 Need and importance of teaching Economics at schools (Secondary and Senior Secondary 

level) 

 Relationship and sharing of Economics with other disciplines and its role and position in 

constituting inter-disciplinarily. 

 Economics teaching at micro and macro level. 

 

 

Unit-2 Curricular Content of Pedagogy 

 Aims and objective of learning and teaching of Economics at school (Secondary and Senior 

Secondary level). 

 Approaches/Perspectives and principles of constructing curriculum for school Economics 

(With respect to independent or integrated or inter disciplinary). 

 Critical understanding of Curriculum, Syllabus and textbooks of school Economics. 

 

Unit-3 Pedagogy and Assessment in Economics 

 Teaching-Learning Methods in Economics: In addition to usual methods like lecture, 

discussion, storytelling, other methods like problem-solving, simulation games, use of media 

and technology, concept mapping, project and activities like field visits (e.g. visit to a 

construction site for data on wages and employment), collection of data from documents (e.g. 

Economic Survey, Five Year Plan), analyzing and interpreting data (using simple tables, 

diagrams and graphs) can be undertaken. Self-study and collaborative learning activities 

should be encouraged. 

 Teaching-Learning Materials: Using textbook, analysis of news (Newspaper, TV, and Radio); 

documents (e.g. Economics Survey, Five Year Plan), Journals and News Magazines. 

 Learning Plan for Economics: Nature and Structure 

Evaluation & Assessment Modes: Formative-Summative Evaluation, Continuous and 

Comprehensive Evaluation Programme, Self-assessment, Peer assessment, Group assessment, 

Learners‘ profile, Open-book exams, Learners‘ portfolio 

 

 

Sugested Readings:  
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Agarwal Manju (2011), 'Economics as a Social Science' National Seminar on Economics in Schools. NCERT 

(Follow the link http://www.ncert.nic.in/departments/nie/dess/publication/print_material/ teaching-economics-in-

india.pdf). 

Agarwal Manju (2012) 'Teaching a Topic of Indian Economy using Unit Plan Approach'. Teaching Economics in 

India -  A Teacher's Handbook, NCERT Delhi Follow the link 

http://www.ncert.nic.in/departments/nie/dess/publication/print_material/ teaching-economics-in-india.pdf). 

Agarwal Manju, 'Consumer Education',  (2013) Study Material for Secondary Level Economics' – NIOS, Delhi. 

Agarwal, Manju (2012), "Planning for Effective Economics Teaching: Teaching economics in India-  A Teachers' 

Handbook' NCERT Delhi. 

Agarwal, Manju, Arora, N. (2014), 'Concept Learning in Economics, at Secondary Level: A Curricular 

Dimension'.A report of National Seminar on Economic Curriculum in Schools. Emerging Trends and Challenges, 

NCERT, (Follow the link – http://www.ncert.nic.in/departments/nie/ dess/publication/non print/seminars.pdf). 

Hutchings,A N S.Assistant Masters Association 1971.Teaching of Economics in Secondary schools 

Katty R Fox (2010), "Children making a difference : Developing Awareness of Poverty Through Service 

Learning". The Social Studies',Vol. 101, Issue 1, 2010. 

Lutz,Mark A (1999). Economics for the Common Good-Two Centuries of Social Economic Thought in the 

Humanistic Tradition,Routledge: London. 

Shiva Vandana (1998) Biodiversity, A Third World Perspective, RFSTE, Navdanya. 

 Shiva Vandana (1998), 'Towards the Real Green Revolution, RFSTE, Navdanya.. 

Shiva Vandana, Jain Shreya (2011): The Young Ecologist Imitative, Garden's of Hope Lesson Plan for Cultivating 

Food Democracy. RFSTE, Navdanya. 

Shiva Vandana, Singh Vaibhav (2011), Health per acre, Organic Solutions to Hunger and Malnutrition. Pub. 

byNavdanya, Research Foundations for Science, Technology and Environment. 

Shiva Vandana; Kester Kevin, Jain Shreya (2007): The Young Ecologist Initiative, Water Manual, Lesson Plans 

for Building Earth Democracy'. Pub. by Navdanyas, Research Foundation for Science Technology and 

Environment. 

Thomas Misco and James Shiveley (2010). Seeing the Forest Through the Trees : Some Renewed Thinking on 

Dispositions Specific to Social Studies Education", The Social Studies, Vol. 101, Issue 3, May/June 2010, 

Routledtge, Taylor and Francis Group. 

Walstad,WilliamB,Sopar JohnC.1994.EffectiveEconomic Education in the Schools:Reference and Resource 

series.Joint Council on Education and the National Educational Association:New York. 

 
 

 

PC: Pedagogy of Commerce 

 To develop an understanding of pedagogical processes and critical issues related to the teaching-

learning of Commerce.  

 To enable students appreciate the relevance of studying Commerce at senior secondary level.  

 To help evolve a national and international perspective through comparative analysis of curricula. 

 To enable the students to become effective teachers of Commerce. 

 To prepare the students for leadership roles in schools and other educational institutions. 

 To orient them to research and exploration in the field of teaching of Commerce.   

 

 

 

http://www.ncert.nic.in/departments/nie/dess/publication/print_material/
http://www.ncert.nic.in/departments/nie/dess/publication/print_material/
http://www.ncert.nic.in/departments/nie/%20dess/publication/non%20print/seminars.pdf
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Unit-1 Commerce Education: Issues and Concerns 

 Nature of Commerce and its evolution as an area of study. 

 Generation of knowledge in Commerce: Understanding the role of Research, Role of Business 

institutions, Legal dimensions, Trade practices and Industry. 

 Relationship of Commerce with other disciplines such as History, Geography, Law, 

Psychology, Sociology and Economics. 

 Commerce Education in everyday life. 

 

Unit-2 Commerce Curriculum: Issues and Concerns 

 Place of Commerce in school curriculum. 

 Aims, objectives of teaching Commerce 

 Structure of Commerce curriculum. 

 Organization of content in Commerce. 

 Policy perspectives. 

 Analyses of commerce syllabus:  focusing on their structure and organization of content. 

 

Unit-3 Pedagogy and Assesment in Commerce 

 Teaching-learning Process: Lecture, Interaction, Question-Answer technique, Discussion, 

Seminar, Case Study, Role-Playing, Report-back sessions, Project and Problem solving. 

 Planning the Teaching-Learning process: Development of Unit plans and Learning plans. 

 Learning Materials: Relevance, selection and use. 

 Role of ICT in Commerce Education:  Need, function and techniques; E-commerce,         

E-learning environments and Commerce pedagogy. 

 Related pedagogic issues: Reflective teaching;  Inclusion and culturally responsive 

pedagogy; Action research in commerce classroom. 

 Assessment in Commerce: Quantitative techniques of test construction and statistical analysis 

of test results; Assessment modes: Self-assessment, Peer Assessment, Group Assessment, 

Learners‘ profile, Open-book exams, Learners‘ Portfolio; Enrichment after Assessment. 

 

 

Suggested Readings: 

 
Afzal, M. (2005). Analytical Study of Commerce Education at Intermediate Level in Pakistan. Doctoral Thesis. 

University of Punjab, Lahore. 

Armitage, A. (2011). Critical Pedagogy and Learning to Dialogue: Towards Reflexive Practice for Financial 

Management and Accounting Education, Journal for Critical Education Policy Studies. 9(2). 104-124. 

Bhatia, S.K. (2012). Teaching of Business Studies and Accountancy. New Delhi: Arya Book Depot. 

Bonk, C.J. and Smith, G.S. (1998). Alternative Instructional Strategies for Creative and Critical Thinking in the 

Accounting Curriculum. Journal of Accounting Education. 16 (2), 261-293. 

Carmona, S., Ezzamel, M., Gutiérrez, F. (2004). Accounting History Research: Traditional and New 

Accounting History Perspectives, Spanish Journal of Accounting History. 1, 24-53. 

Cherunilam, F. (2000). Business Environment. (11
th
ed.). New Delhi: Himalaya Publishing House. (Chapter-4: 

Social Responsibility of Business) 

Dymoke, S. and Harrison, J. (Ed.) (2008). Reflective Teaching and Learning. New Delhi: Sage. (Chapter- 1: 

Professional Development and the Reflective Practitioner) 

Holtzblatt, M. and Tschakert, N. (2011). Expanding your accounting classroom with digital video technology. 

Journal of Accounting Education. 29, 100-121. 

Lal, J. (2002). Accounting Theory. (2
nd

ed.). New Delhi: Himalaya Publishing House. (Chapter-2 Classification 

of Accounting Theory. 
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Mingers, J. and Syed, J. and Murray, P.A. (2009) Beyond Rigour and Relevance: A Critical Realist Approach to 

Business Education. Working paper. University of Kent Canterbury, Canterbury. 

National Council of Educational Research and Training (2005). Position Paper (2.2) National Focus Group on 

Systemic Reforms for Curriculum Change. New Delhi: NCERT. 

NCERT (n.a.). In Service Teacher Education Manual for Teachers and Teacher Educators in Commerce 

(higher secondary stage). New Delhi: NCERT. 

Wadhwa, T. (2008). Commerce Curriculum at Senior Secondary Level: Some Reflections. MERI Journal of 

Education. III (2), 52-59 

Stream: Sceinces 

Aims : 

 To develop a critical understanding about the nature of science and its interface with society 

 To develop an understanding about the nature of science curriculum and its transactional 

implications 

 To acquire a conceptual understanding of the processes in learning of science and pedagogical 

issues  

 To develop competencies in assessment of learning in science 

 To Address the major concerns relating to science education 

 To acquaint with need and processes for professional development and become a reflective 

practioner in science education 

 

PC: Pedagogy of Sciences 
Unit-1 Nature of Science and Science Education 

 Nature of Science: Science as a process and science as a body of knowledge 

 Science-Technology-Society interface 

 Aims of teaching Science: Objectives of teaching as secondary and senior secondary level.  

 Science Education in the context of India: policy perspectives 

 

Unit-2 Curriculum in Science 

 Nature of curriculu in Scince and general principles of curriculum construction in Science, 

organization of content in sciene curriculum, integrated approach to teaching of science;  

 National and International perspectives in science curriculum frameworks;  

 Analysis of existing school science curriculum and science textbooks;  

 Science Curriculum evaluation: observation of science related processes in schools. 

 

Unit-3 Teaching-learning in Science 

 Cognitive development of learners and teaching of science, constructivist approach to teaching 

of science, pre-conceptions and misconceptions of learners in science,  

 Thinking Skills in Science: development of inquirey skills, inductive, deductive logic and 

problem solving skills 

 Process Skills in Science: Experimentation, observation, inferring, predicting.  

 Role of demonstration and activities in learning in science, creative expressions in science, 

science projects, science fairs and field visits, science clubs. 

 Understanding Learning plan for Science: Nature and structure 

 

Unit-4 Evaluation in Science 

 Evaluation of learning outcomes in Science: Thinking skills and process skills; Portfolios as a 

means for contimuous and comprehensive assessment.  

 Assessment of projects  and creative expressions; Remedial programmes and activities 



56 
 

 

Unit-5 Major Issues in Science Education 

 Science Education for Children with Special needs (challenged as well as gifted);  

 indigenous pedagogy, critical pedagogy in science, socio-cultural dimension in science 

teaching, gender issues;  

 Need of professional development of the Science Teachers 

 
Suggested Readings:  
 
Aikenhead, W. W. (1998). Cultural aspects of learning science. Part one , pp 39-52. (B. F. Tobin, Ed.) 

Netherlands: Kluwer academic Publisher. 

Barba, H.R. (1997).Science in Multi-Cultural Classroom: A guide to Teaching and Learning. USA: Allyn and 

Bacon. 

Bevilacqua F, Giannetto E, & Mathews M.R., (eds.). Science Education and Culture: The Contribution of History 

and Philosophy of Science. The Netherlands: Kluwer Academic Publishers. 

Cobern, W. W. (1998). Socio-Cultural Perspectives on Science Education. London: kluwer Academic Publisher. 

Deo, M.G. & Pawar, P.V. (2011), General Article: Nurturing Science Talent in Villages, In Current Science, Vol. 

101, No. 12, pp1538-1543. 

Hines, S. M. (Ed.). (2005). Multicultural science Education: Theory, Practice, and Promise (Vol. 120). New York, 

U.S.A: Peter Lang. 

Kuhn, T. S. (1970, 2nd Ed )The Structure of Scientific Revolutions.  Chicago: the University of Chicago  

Lee, E. & Luft, J. (2008), Experienced Secondary Science Teachers' Representation of Pedagogical Content 

Knowledge. International Journal of Science Education 30(10), 1343-1363(21), August 

Lee, O. (2003). Equity for Linguistically and Culturally Diverse Students in Science Education. Teachers College 

Record , 105 (3), pp 465-489. 

Lynch, S. J. (2000). Equity and Science Education Reform. Mahwah, NJ: LawrenceErlbaum Associates, Inc. 

National Curriculum Framework for Teacher Education: Towards Preparing Professional and Human Teacher 

(2009-10), NCERT: New Delhi 

Newsome, J. G. & Lederman, N. G. (Eds.) (1999), Examining Pedagogical Content Knowledge: The Construct 

and its Implications for Science Education. Kluwer Academic Publishers, The Netherlands 

Parkinson, J. (2002). Chapter-1. Learning to Become an Effective Science Teacher. In Reflective Teaching of 

Science 11-18: Continuum Studies in Reflective Practice and Theory. New York: Continuum. pp. 1-12. 

Quigley, C. (2009). Globalization and Science Education: The Implications for Indigenous knowledge systems. 

International Educational Studies , 2 (1), pp 76-88. 

Rivet, A.E. & Krajick, J.S. (2008), Contextualizing Instruction: Leveraging Students‘ Prior Knowledge and 

Experiences to Foster Understanding of Middle School Science, In Journal of Research in Science Teaching, Vol. 

45, No. 1, pp 79-100. 

Sears, J. and Sorensen, P. (Eds.). (2000) Issues in Science Teaching. Routledge Falmer, The Netherlands. 

Tobin, K. (Ed.). (1993). The Practice of Constructivism Science Education . Hillsdale, New Jersey: Lawrence 

Erlbaum Associates, Inc. 

Van Driel, J.H.V., Beijaard, D. & Verloop, N. (2001), Professional Development and Reform in Science 

Education: The Role of Teachers' Practical Knowledge. Journal of Research in Science Teaching, 38(2), 137-158, 

February 

Wallace J. and Louden W. (eds.). Dilemmas of Science Teaching: Perspectives on Problems of Practice. London: 

Routledge Falmer. pp. 191-204. 

Wang, H. A and Schmidt, W. H. (2001). - History, Philosophy and Sociology of Science in Science Education: 

Results from the Third International Mathematics and Science Study. In F. Bevilacqua, E. Giannetto, and M.R. 

http://www.ingentaconnect.com/content/routledg/tsed
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Mathews, (eds.). Science Education and Culture: The Contribution of History and Philosophy of Science. The 

Netherlands:  Kluwer Academic Publishers. pp.83-102. 

 

PC: Pedagogy of Chemistry 
Unit-1 Nature of Chemistry and its role in Society 

 The nature of Chemistry as a discipline in science, majore landmarks in the development of 

knowledge in chemistry.  

 Chemistry in socio-cultural and historical perspective with focus on societal issues and 

concerns which relate to the role of Chemistry in society. 

 Contemporary curriculum and syllabus of Chemistry. 

 

Unit-2 Teaching learning Process in Chemistry 

 Teaching learning process in Chemistry (with reference to the socio-cultural and 

developmental context of the learner): Problem solving, experementaion, peer learning, 

seminar presentation . 

 Simulated teaching and demonstration of activities in Chemistry. 

 Chemistry in daily life of the learners and its utility for enriching classroom learning. 

 Nature and structure of Learning Plan. 

 Assessment in Chemistry. 

 

Unit-3 Laboratory and related work in Chemistry 

 Organisation of chemistry laboratory: Layout and design. 

 Storage of apparatus and Chemicals. 

 Safety measures in Chemistry laboratory. 

 Conduct and assessment of laboratory experiments and project work. 

 

Suggested Readings: 

Tobin, K. (Ed.). (1993). The Practice of Constructivism Science Education . Hillsdale, New Jersey: Lawrence 

Erlbaum Associates, Inc. 

Van Driel, J.H.V., Beijaard, D. & Verloop, N. (2001), Professional Development and Reform in Science 

Education: The Role of Teachers' Practical Knowledge. Journal of Research in Science Teaching, 38(2), 137-158, 

February 

Wallace J. and Louden W. (eds.). Dilemmas of Science Teaching: Perspectives on Problems of Practice. London: 

Routledge Falmer. pp. 191-204. 

Wang, H. A and Schmidt, W. H. (2001). - History, Philosophy and Sociology of Science in Science Education: 

Results from the Third International Mathematics and Science Study. In F. Bevilacqua, E. Giannetto, and M.R. 

Mathews, (eds.). Science Education and Culture: The Contribution of History and Philosophy of Science. The 

Netherlands:  Kluwer Academic Publishers. pp.83-102. 

 

 

PC: Pedagogy of Physics 
Unit-1 Nature of Physics 

 A historical perspective: The development of Physics as discipline. 

 The nature of Physics in the senior secondary school curriculum. 

 Aims and objective os teaching Physics: Linkages with elementary and secondary level. 

 Role of experiments in science with particular reference to Physics. 

 Interface of Physics with Mathematics. 
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Unit-2 Classroom Processes in Physics 

 Lecture cum discussion, problem solving, experimentation, investigatory projet, individually 

paced programmes, guided independent study, peer learning, seminar presentations, 

observation based survey. 

 Physics in daily life of the learners and its utility for enriching classroom learning. 

 Developing unit and learning plans in Physics. 

 Assessment of differential skills and processes while learning physics. 

 

Unit-3 Laboratory Organisaton and Experimentation in Physics 

 Organisation of physics laboratory: layout and design. 

 Storage of apparatus . 

 Maintenance at laboratory records. 

 Conduct and assessment of laboratory experiments and project work. 

 

Suggested Readings: 

Bal, V. (2005). Women scientists in India: Nowhere near the glass ceiling. Current Science: 88(6). pp. 872-878. 

Bevilacqua F, Giannetto E.& Mathews M.R. (Ed.) (2001),  Science Education and Culture The Contribution of 

History and Philosophy of Science . Netherlands: Kluwer Academic Publishers. 

Bowling, J. & Martin, B. (1985). Science: a masculine disorder? Science and Public Policy: 12(6). pp. 308-316 

Cobern W.W.(Ed.) (1998), Socio-Cultural Perspectives on Science Education An international Dialogue.  

Netherlands: Kluwer Academic Publishers. 

Cole, Jonathan R. and Harriet Zuckerman. 1987. "Marriage and Motherhood and Research Performance in 

Science" Scientific American 256: 119-125. 

Hiroko, H. (2012).Modernity, Technology and Progress of Women in Japan: Problems and Prospects.  In D. Jain 

& D. Elson(Ed.), Harvesting feminist Knowledge for Public policy Rebuilding Progress. New Delhi :Sage 

Publication.  

Kumar, N. (Ed.)(2009). Women and Science in India A Reader. India: Oxford University Press. 

Oakes, J. 2007 More than misplaced technology : A normative and political response to Hallinan on tracking in 

Sociology of Education by Alan R. Sadovnik (Ed.). New York: Routledge 

Okebukola, O. J. (1991). The Effect of Instruction on Socio-Cultural beliefs Hindering the Learning of Science. 

Journal of Research in Science Teaching, 28 (3), pp 275-285. 

Osborne, J. F. (1996). Beyond Constructivism. Science Education, 80 (1), pp 53-82. 

Sur, A. (2011). Dispersed Radiance: Caste, Gender and Modern Science in India. Navayana : India 

Taylor, P.C. &Cobern W. W. 1998 Towards a Critical Science Education in Socio-Cultural Perspectives on 

Science Education- An international Dialogue By William W. Cobern (Ed.) Dordrecht: Kluwer Academic 

Publishers.  

Wallace J.& Louden W (Ed.) (2002)Dilemmas of Science Teaching Perspectives on Problems of Practice. 

Routledge: NewYork. 

 

PC: Pedagogy of Biology 
Unit-1 Nature and significance of Biology 

 Nature of Biology as a discipline in science; majore landmarks in the development of 

knowledge in Biology. 

 Understanding contemporary issues in relation to Biology.  

 The changing character of school Biology. 

 The contemporary curriculum and syllabus of Biology. 
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Unit-2 Curricular and Pedagogic issues in Biology 

 Objectives of teaching Biological sciences at secondary and senior secondary level. 

 Pedagogical practices: problem-solving, peer-learning and seminar presentation. 

 Biology in dailiy life of the learners and its utility for enriching classroom learning. 

 Nature and structure of Learning Plan. 

 Role of Biology teacher in curriculum development and transaction. 

 

Unit-3 Laboratory and related work in Biology 

 Biology teacher and organization of the Biology Laboratory 

 Conduct and assessment of laborartory experiments and project works 

 

Suggested Readings: 
 
Collette, Alfred T. and Eugene L. Chappetta, (1994)  Science Education in the Middle and Secondary Schools; 

MacMillan : N. Y.  

Driver, R., Squires, A., Rushworth, P. and Wood- Robinson, V. (2006) Making Sense of Secondary Science: 

Research into Children’s Ideas, London: RoutledgeFalmer.  

Eklavya, BalVigyan – Class 6, 7, 8. (1978)  Madhya Pradesh Pathya Pustak Nigam; Bhopal, (English & Hindi 

Versions both). 

Friedrichsen, P.M. & Dana, T. M. (2005). Substantive-Level Theory of Highly Regarded Secondary Biology 

Teachers‘ Science Teaching Orientations. Journal of research in science teaching vol. 42, no. 2, pp. 218–244 

Lovelock, James (2000) [1979]. Gaia: A New Look at Life on Earth (3rd ed.). Oxford University Press 

Minkoff, E. C. & Baker, P. T.  (2004) Biology Today – An Issues Approach (III Ed.), Garland Science.  

Muralidhar, K., ‗What Organisms Do?’ in Rangaswamy, N. S. (Ed.)  Life and Organism, Vol. XII (Part 6) in 

Chattopadhyaya, D. P. (Gen. Ed.).   History of Science, Philosophy and Culture in Indian Civilization. 

MunshiramManoharlal Publishers Pvt. Ltd., New Delhi.  

Reiss, M. (Ed.).  (1999)  Teaching Secondary Biology. Association for Science Education. 

Siddiqi and Siddiqi. (2002) Teaching of Science Today and Tomorrow, Doaba House, New Delhi.  

Siddiqi and Siddiqi. Teaching of Biology, Doaba House, New Delhi.  

Wellington, J. (2004) Teaching and Learning Secondary Science – Contemporary Issues and Practical 

Approaches, London: Routledge. 

Wilson, E. O. (1999). Consilience: The Unity of Knowledge, Vintage Books. New York. 

 

PC: Pedagogy of Mathematics 

 
Unit-1 Mathematics: An Introduction 

 Meaning, significance and nature of Mathematics.  

 Mathematisation and it domains with reference to children, community and school. 

 Myth and misconception; children mathematisation and school.   

 Pedagogic implications of history of mathematics and some research articles/papers. 

 Critical understanding of significance of mathematical axioms, postulates, propositions, logic, 

proofs algorithm in mathematisation.  

 Aims and objectives of Teaching Mathematics.  

 

Unit-2 Mathematics: Understanding of Pedagogy and Curriculum 

 Critical understanding of inductive-deductive, analytic-synthetic, laboratory method, problem 

solving and constructivist approach (Piaget, Vygostky, Dumo, Heile) with special reference to 
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pedagogic implication for Mathematics. 

 Critical understanding of Mathematics curriculum, syllabus and text books.  

 Hidden curriculum: In the context of democratizing Mathematics classroom and empowering 

learners‘ identity(self) in Mathematics. 

 Nature and structure of Learning Plan in Mathematics. 

 

Unit-3 Pedagogical Implication  

 Threshold concepts of Mathematics   

 Ethno Mathematics and folk Mathematics in the context of socio cultural underpinnings of 

learning-teaching.  

 Material and situation based activities  

 Mathematical kit, mathematical corner, Mathematical laboratory.  

 School building/space, monuments as learning aids.  

 Projects (individual and group)  concept, planning , enactment and organization 

 Issues and possibilities of recreational and learning without burden in Mathematics learning: 

Mathematical club, puzzles, games and magic squares.  

 Issues and possibilities of contextualizing learning-teaching Mathematics 

 Mathematics teacher: qualities and belongings 

 Concept, principles and new trends in planning of pedagogic process and actions/strategies 

 Constructing plan for content/content points and activity   

 Constructing temporal plan and strategies 

 

Unit-4 Assessment of and for Mathematics Learning 

 Concept and issues of measurement, assessment and evaluation in the context of school 

Mathematics   

 Modern trends of evaluation in school Mathematics 

 Continuous and comprehensive evaluation: Concept and tools 

 Concept, types and remedies of erring and deviations in the learning-teaching of mathematics 

 Achievement test: construction, conduction and report-writing 

 Diagnostic test and remedial teaching  

 

 

 

Suggested Readings: 

 
Ball, D. L., & Bass, H. (2003). Making mathematics reasonable in school.In A research companion to principles 

and standards for school mathematics (pp. 27–44). 

Ball. D.L, Hill H.C. & Bass, H.(2005). Knowing mathematics for teaching.American Educator.Fall 2005. 

Bishop, A. J. (1988). The interactions of mathematics education with culture.Cultural Dynamics, 1(2), 145–157. 

Boaler, J. & Humphreys, C. (2005).Connecting mathematical ideas: Middle school video cases to support 

teaching and learning (Portsmouth, NH, Heinemann). 

Boaler, J. (1993). The role of contexts in the mathematics classroom: Do they make mathematics more―real‖? For 

the Learning of Mathematics, 13(2), 12–17. 

Boaler, J. (2010). The elephant in the classroom. Helping children love and learn maths. Souvenir Press Ltd 

Boaler, J. (2013, March). Ability and Mathematics: The mindset revolution that is reshaping education. 

In Forum (Vol. 55, No. 1, pp. 143-52).Symposium Journals. 

Burns, M. (2007).About teaching mathematics: A K–8 resource, Third Ed. Math Solutions Publications. 

Chapin, O‘Connor, & Anderson (2009).Classroom discussions: Using math talk in elementary classrooms. Math 

Solutions. 
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Cirillo, M. (2009).Ten things to consider when teaching proof.Mathematics Teacher, 103(4), 250-257. 

D‘Ambrosio, U. (1985). Ethnomathematics and its place in the history and pedagogy of Mathematics.For the 

Learning of Mathematics, 5(1), 44–48. 

Davis, B. (1995). Why teach Mathematics? Mathematics education and enactivist theory. For the Learning of 

Mathematics, 15(2), 2–9. 

Davis, B. (2001). Why teach Mathematics to all students? For the Learning of Mathematics, 21(1), 17–24. 

Deborah Ball video on eliciting student thinking, MSRI interview of 6th graders. 

http://www.msri.org/workshops/696/schedules/16544 

Dweck, C.S. (2006). Is Math a gift? Beliefs that put females at risk. In W.W.S.J.Ceci (Ed.), Why Aren't More 

Women in Science? Top Researchers Debate the Evidence. American Psychological Association. 

Eccles, J & Jacobs, J.E. (1986). Social forces shape Math attitudes and performance. Signs: Journal of Women in 

Culture and Society, 11(21), 367-380. 

Ernest, P. (2009). New philosophy of mathematics: Implications for mathematics education. In B. Greer, S. 

Mukhopadhyay, A. B. Powell, & S. Nelson-Barber (Eds.), Culturally responsive mathematics education (pp. 43–

64). Routledge. 

Fuller, E., M Rabin, J., &Harel, G. (2011).Intellectual need and problem-free activity in the mathematics 

classroom.Journal International de Estudosem EducaçãoMathemátics 4(1). 

Greer, B., Mukhopadhyay, S., & Powell, A. B. (Eds.). (2009). Culturally responsive mathematics education. 

Routledge. 

Gutstein, E. (2007). ―And that‘s just how it starts‖: Teaching Mathematics and developing student agency. 

Teachers College Record, 109(2), 420–448. 

Gutstein, E., Lipman, P., Hernandez, P. & de los Reyes, R. (1997). Culturally relevant Mathematics teaching in a 

Mexican American context, Journal for Research in Mathematics Education, 28(6), 709- 737. 

Hiebert, J., Carpenter, T., Fennema, E., Fuson, K., Wearne, D., Murray, H. (1997). Making Sense: Teaching and 

learning mathematics with understanding. Portsmouth, NH: Heinemann. 

Jackson, K. J., Shahan, E., Gibbons, L., & Cobb, P. (2012).Setting up complex tasks.Mathematics Teaching in the 

Middle School, (January), 1–15. 

Kazemi, E. (1998). Discourse that promotes conceptual understanding.Teaching Children Mathematics, 4(7), 410- 

414. 

Kazemi, E., &Stipek, D. (2001).Promoting conceptual thinking in four mathematics classrooms.The Elementary 

School Journal, 102(1), 59–80. 

Knuth, E., Choppin, J., &Bieda, K. (2009). Proof: Examples and beyond. Mathematics Teaching in the Middle 

School, 15(4), 206-211. 

Lampert, M. (2001).Teaching problem and problems for teaching.Yale University. 

Lockhart, P., & Devlin, K. J. (2009).A mathematician’s lament. New York: Bellevue Literary Press. 

Martino, A.M. & Maher, C. (1999). Teacher questioning to promote justification and generalization in 

mathematics: What research practice has taught us?.Journal of Mathematical Behaviuor, 18(1), 53-78. 

MESE -001(2003).Teaching and Learning Mathematics. IGNOU series 

Parish, S. (2014).Number talks: Helping children build mental math and computation strategies, Grades K-5, 

Updated with Common Core Connections. Math Solutions. 

Rampal, A., Ramanujam, R. &Saraswathi, L.S. (1999).Numeracy counts! and Zindagikahisaab(2001). National 

Literacy Resource Centre, Mussoorie. Available at www.arvindguptatoys.com 

Reinhart, S. (2000). Never say anything a kid can say! Mathematics Teaching in the Middle School, 5(8), 478-483. 

Rousseau, C.,&Tate,W. (2003). No time like the present: Reflecting on equity in school mathematics. Theory Into 

Practice, 42(3). 

http://www.msri.org/workshops/696/schedules/16544
http://www.arvindguptatoys.com/
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Schifter, D. (2001). Learning to see the invisible. What skills and knowledge are needed in order to engage with 

students‘mathematical ideas? In T. Wood & B. Scott Nelson & J. Warfield (Eds.), Beyond classical pedagogy: 

Teaching elementary mathematics. Mahwah, (pp. 109-134). NJ: Lawrence Erlbaum Associates 

Schoenfeld,A.(2002).Making mathematics work for all children: Issues of standards, testing and equity. 

Educational Researcher,31(1), 13-25. 

Skemp, R. (1978). Relational understanding and instrumental understanding. Arithmetic Teacher26 (3), 1-16. 

Smith & Stein (2011).Five practices for orchestrating productive mathematics discussions. 

Solomon, Y., & Black, L. (2008). Talking to learn and learning to talk in the mathematics classroom. In N. 

Mercer & S. Hodgkinson (Eds.), Exploring talk in school (pp. 73–90). 

Timothy Gowers (2002). Mathematics: A Very Short Introduction. Oxford University Press 

TIMSS Videos of mathematics classrooms available at: http://www.timssvideo.com/videos/Mathematics 

Wheeler D (1983). Mathematisation matters. For the Learning of Mathematics, 3(1). 

 

 

 
 

PC: Pedagogy of Home Science 
 

Unit-1 Understanding Home Science 

 Home Science: Concept, components and importance. 

 Natue and scope of Home science at secondary and higher secondary level. 

 Study of local, National and international programmes relating to Health, Nutrition, Child care, 

Housing,  Consumer problems.  

 Socially Useful Productive Work related to Home Science. 

 

Unit-2 Curriculum of Home Science 

 Objectives of teaching Home Science in Schools 

 Scope of Home Science in School: Principles of curriculum planning; Critical study of Home 

Science syllabus and textbooks 

 Development of Home Science syllabus.  

 Correlation of Home Science with other school subjects 

 

Unit-3 Teaching-learning of Home Science 

 Methods of teaching Home Science: Discussion, Demonstration, Laboratory work project.  

Problem solving, Field trip, Micro-teaching. Use of Community resources in teaching Home 

Science. Use of mass media in teaching Home Science 

 Space and Equipment for Home Science 

 Utility of Home science knowledge at school: Study of School lunch programmes; 

Development of unit in Home Science for adult/ out of school youth, based on needs and 

interests.  

 Teaching Aids in teaching Home Science – audio and visual, Charts, graphs, specimens, 

samples short answer tests, score cards checklist.  

 Learning plans for teaching Home Science.  

 Evaluation in Home science: Tools and techniques 

 

Suggested Readings: 

Gary D. Borich (2013). Effective Teaching Methods: Research-Based Practice (8th Edition) Paperback, Pearson 

http://www.timssvideo.com/videos/Mathematics
http://www.amazon.com/Gary-D.-Borich/e/B001ILIC9G/ref=dp_byline_cont_book_1
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Asthana N. (2006). Home Science Education: Growth and future prospects(paper) Meri Journal of 

Education,vol1,no.1, Management Education and Research Institute, Delhi 

Chandra,A., Shah,A. & Joshi ,A. (1989). Fundamental of Teaching Home Science. New Delhi. Sterling 

Publishers Private Limited 

Malaviya,R. (2010). Influence of Technology: Adolescent‘s Interests, Journal of Psychosocial Research, Vol.5 

No.1 

Malaviya, R. (2007). Evolution of Home Science Education: The Metamorphosis. University News: Journal of 

Higher Education. Vol. 45, No.08, Feb 19-25, 2007 

Lady Irwin College (2008). Excellence in Home Science: Contemporary Issues and Concerns, Delhi. Academic 

Excellence 

Lakshmi, K. (2006). Technology of teaching of Home Science. New Delhi: Sonali Publishers. 

Seshaih, P.R. (2004). Methods of teaching Home Science. Chennai: Manohar Publishers & Distributors. 

Nibedita, D.(2004).Teaching of Home Science. New Delhi: Dominant Publishers and Distributers.  

Shalool, S. (2002). Modern methods of teaching of home science.(I Edition). New Delhi: Sarup&Sons.  

Jha, J.K. (2001). Encyclopaedia of teaching of  Home Science.(Vol I&II), New Delhi: Anmol Publications 

Private Limited.  

Yadav, S. (1997). Teaching of Home Science.New Delhi: Anmol Publishers.  

Yadav, S. (1997). Text book of nutrition and health. New Delhi: Anmol Publishers.  

Shah, A. et al (1990). Fundamentals of teaching Home Science. New Delhi: Sterling Publishers Private Limited.  

Bhatia, K.K. (1990). Measurement and evaluation in education. Ludhiana: Prakash Brothers. 

 

 

 

 

 

Stream: Languages 
 

                                                     

 

mÌs’; %  

vius Hkk"kk dkslZ ds ek/;e ls fo|kFkhZ&f’k{kd % 

 Hkk"kk ds ç;ksx ds vyx&vyx :iksa ds ckjs esa le> cuk ldsaxsA  

 Hkk"kk ds bfrgkl dks ml Hkk"kk dh cgqHkkf’kdrk ds lanHkZ esa le> ldsaxsA 

 ekè;fed rFkk mPprj ekè;fed d{kkvksa ds fy, lacaf/kr Hkk"kk ds mís’;ksa ds ckjs esa le> cuk ldsaxsA  

 lacaf/kr Hkk"kk lkfgR; rFkk mldh foèkkvksa dk Hkk"kk&f’k{k.k esa mi;ksx djus ds ckjs esa le> cuk ldsaxsA 

 Hkk"kk ds O;kdj.k dh le> cukdj mldk lanHkkZèkkfjr f’k{k.k djus ds ckjs esa le> cuk ldsaxsA 

 Hkk"kk &f’k{k.k dks f’k{k.k dh fofHkUu ladYiukvksa ds vkyksd esa le> ik,axsA  

 Hkk"kk &f’k{k.k ds fy, mi;qä fofèk;ksa] ;kstukvksa] j.kuhfr;ksa] rFkk d{kk çfØ;kvksa ds ckjs esa le> cuk ldsaxsA 

 Lo;a dh fy[kus dh {kerkvksa dk fodkl dj ik,axsA  

 fofHkUu foèkkvksa esa fy[kus dh {kerk dk fodkl dj ik,axsA 

 fofHkUu fLFkfr;ksa] tSls& vkSipkfjd] vukSpkfjd] de f’kf{kr] vfèkd f’kf{kr yksxksa] ds fy, fy[kus esa varj 

djrs gq;s fy[k ldus dh {kerk dk fodkl dj ik,axsA   

 lafoèkku rFkk f=& Hkk"kk lw= ds vkèkkj ij lacaf/kr Hkk"kk ds LFkku ds ckjs esa le> cuk ldsaxsA  

 lrr ,oa lexz ewY;kadu rFkk lacaf/kr Hkk"kk esa mlds mi;ksx ds ckjs esa le> cuk,¡xsA  
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PC: Pedagogy of Hindi 

fgUnh dk f’k{k.k’kkL= 

 

 

bdkbZ&1 fgUnh Hkk"kk % Lo:Ik rFkk fodkl dk laf{kIr bfrgkl 

 fgUnh ds fodkl ds fofHkUu dky [kaMksa ls dqN jpukvksa ds mnkgj.k pqudj muds vkèkkj ij fgUnh ds 

Lo:Ik dks le>ukA  

 fgUnh ds Lo:Ik dks le>us ds vk/kkj % fofHkUu i=&if=dkvksa rFkk lekpkj i=ksa esa fgUnh( „';&JO; 

ekè;eksa esa mi;ksx esa ykbZ tk jgh fgUnh( ch- ,M- dh d{kk esa mi;ksx esa ykbZ tk jgh fgUnh( lkekU; 

cksy&pky dh fgUnhA 

 mi;Zä lHkh fLFkfr;ksa ds vkèkkj ij fgUnh ds okfpd :iksa dh fofoèkrkvksa dh le> 

 fgUnh ds okfpd :iksa rFkk fyf[kr :i@:iksa ds chp var%lEcUèkksa dh le> 

 lafoèkku esa fganh % lafoèkku esa dkSu ls vuqPNsn fgUnh ls lacfUèkr gSa \  

 f=& Hkk"kk lw= esa fganhA  

 

 

 

 

bdkbZ&2 fganh&f’k{k.k ds mís’;ksa ¼6 &12 d{kk½ rFkk ikBîiqLrdksa dh vkykspukRed le> 

 Ldwy esa fganh % fo"k; vkSj ekè;e ds :Ik esaA 

 fcgkj jkT; }kjk vuqeksfnr d{kk 6&12 ds fy, fganh ds ikBîØe dh leh{kkRed le>A   

 ,u-lh-bZ-vkj-Vh- }kjk vuqeksfnr d{kk 6&12 ds fy, fganh ds ikBîØe dh leh{kkRed le>A 

 mi;Zqä ikBîØeksa esa çR;sd Lrj ds fy, fn, x, m)s’;ksa esa ijLij rkfdZd laxrrk dh leh{kk djus 

dh le> dk fodklA 

 fefMy] ekè;fed] rFkk mPprj ekè;fed d{kkvksa ds fo|kfFkZ;ksa ds fy, Hkk"kk mi;ksx dh „f"V ls 

mi;qä ikBksa dk p;u djus ds vkèkkj dkSu&dkSu ls gSa\ mnkgj.k ds fy,( 'kCn p;u] okD; lajpuk 

¼ljy] la;qä] ;k tfVy½] iSjkxzkQ] rkfdZdrk] oSpkfjd tfVyrk] 'kCn 'kfä] fcac] çrhd] Nan] 

vyadkj] eqgkojs] yksdksfä] lkekftd&jktuSfrd ewY; vkfn ds mi;ksxksa dk LrjA    

 

bdkbZ&3 fo|kFkÊ&f’k{kdksa ds ys[ku {kerk dk laoèkZu rFkk ys[ku çfØ;k] :iksa] rFkk pj.kksa dh le>  

• fo|kFkÊ&f’k{kd fy[kus dks lquus] dgus] rFkk i<+us ds lkFk rkjrE;rk esa ns[k ik,axsA  

• fy[kus ds ckjs esa viuh le> dk fodklA  

• fy[kus esa 'kkfey çfØ;kvksa ds ckjs esa le> dk fodkl % tSls&lkspuk] lquuk] i<+uk] fopkj dks 

ekufld :Ik ls O;ofLFkr djuk vkfnA  

• fofHkUu foèkkvksa esa vuqHkoksa dks jpukRedrk ds lkFk fy[kus dh Lo;a dh dq’kyrk dk fodklA  

• vkSipkfjd rFkk vukSipkfjd voljksa ds fy, fy[kus dh le> rFkk dq’kyrk dk fodklA  

• ifBr rFkk vifBr lkexzh dk la{ksi.k rFkk foLrkj.k djus dh {kerk dk fodklA   

• ys[ku dk ewY;kadu djus ds rjhdksa ds ckjs esa le> cukukA 

• cPpksa esa jpukRed ys[ku dk fodkl djus ds rjhdksa rFkk çfØ;kvksa ds ckjs esa le> cukukA 

 

bdkbZ&4 lkfgR; ,oa lkfgfR;d foèkk,¡ % le> vkSj f’k{k.k 
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 lkfgR; D;k gS \ 

 lkfgR; dks le>us ds fy, lkfgfR;d rRoksa ¼’kCn 'kfä] fcac] çrhd] Nan] vyadkj] eqgkojs] yksdksfä 

vkfn½ dh le> rFkk mudk f’k{k.k esa mi;ksxA  

 fcgkj jkT; esa d{kk 6&12 ds fy, fganh dh ikBîiqLrdksa esa nh x;h foèkkvksa dh fo"ks’krkvksa dh le>A   

 mi;Zqä foèkkvksa dh le> ds vkèkkj ij f’k{k.k esa muds mi;ksx dh le>A 

 

bdkbZ&5 fganh O;kdj.k % le> vkSj f’k{k.k 

• fcgkj jkT; esa d{kk 6&12 ds fy, fganh ds ikBîØe esa fn, x, O;kdjf.kd rRoksa ds ckjs esa le>A    

• mi;Zqä O;kdjf.kd rRoksa dk lanHkkZuqlkj f’k{k.k djus dh le>A 

• fganh&f’k{k.k esa O;kdj.k dk egRoA 

• O;kdj.k vkSj Hkk"kk ds varlZacaèkksa dh le>A 

 

bdkbZ&6 fgUnh % f’k{k.k’kkL= ,oa vkdyu 

• f’k{k.k D;k gS \ ¼cqfu;knh ipksZa ds vkèkkj ij cuh le> dk fgUnh&f’k{k.k esa mi;ksx½A  

• fgUnh f’k{k.k ds fofHkUu mikxe 

 fgUnh ds lh[kus&fl[kkus dks d{kk lEcUèkksa] cgq'kf’kdrk] yksdrkfU=d d{kk] d{kk çfØ;kvksa vkfn ds 

lanHkZ esa le>ukA  

• mi;Zqä ds vkèkkj ij fgUnh& f’k{k.k ds fy, mi;qä fofèk;ksa dk pquko rFkk l`tuA  

• fgUnh&f’k{k.k gsrq j.kuhfr;k¡ ,oa ^lh[kus dh ;kstuk^%f’k{k.k&iwoZ] f’k{k.k djrs gq,] o f’k{k.k&Ik’pkrA  

• jpukRed rFkk vkykspukRed mikxeksa ds lkFk&lkFk O;ogkjoknh mikxeksa ds ckjs esa vkykspukRed 

le>A 

• ,d ls vfèkd fofèk;ksa dk mi;ksx djus dh laHkkoukvksa ds ckjs esa le>A 

• d{kk esa tkus ls igys d{kk çfØ;kvksa ds lUnHkZ esa dh tkus okyh rS;kjh ds ckjs esa le>A 

• d{kk esa viukbZ tkus okyh çfØ;kvksa ds ckjs esa le>A 

• d{kk esa HkkSfrd rFkk euksoSKfud f’k{k.k&lkèkuksa ds mi;ksx ds ckjs esa le>A 

 fgUnh f’k{k.k esa vkdyu ,oa ewY;kadu dk vFkZ% lexz ewY;kadu( fefMy] ekè;fed] mPprj ekè;fed 

Lrj ij fganh f’k{k.k esa lrr ,oa lexz ewY;kadu ds mi;ksx ds ckjs esa le>A 
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PC: Pedagogy of English 

Unit-1 Basic Concepts about English as Second Language 

 Concept of language, language acquisition, language-learning 

 Concept of Mother Tongue and Second Language 

 Principles of Second Language Teaching: English as a Second language (ESL); psychological 

factors affecting second language learning, problem of effective teaching 

 The function of second languages in a multilingual society: The context of India with special 

focus on Bihar 

 

Unit-2 Pedagogy for teaching English 

 Direct Method and Bilingual Method; Role play-simulation and group work 

 Computer Assisted language  Learning (CALL) and Computer assisted language teaching 

(CALT) 

 Second language teaching: Structural situational approach, Communicative approach, 

Constructivism approach, Eclectic approach 

 Teaching Aids in English: Text book, Work book, Reference book, Newspaper/Magazines, 

Chart, Pictures, Flash cards, Pannel board, black board, Tape-recorder, Radio, OHP, 

Computer, Substitution tables, Language lab, Authentic materials 

 Pedagogical methods and approaches for teaching poetry, prose and grammar in English 

 Learning Plan for English: Nature and structure 
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Unit-3 DevelopingTeaching skills in English 

 Teaching of listening skills: Concept of listening in second language, Difference between 

hearing and listening, Difference between listening and listening comprehension, Techniques 

of teaching listening, Note taking 

 Teaching of speaking skills: Concepts of speaking in second language, Organs of speech 

elements, Use of pronouncing dictionary phonetic transcription, teaching speaking skills and 

pronunciation, Role of Audio Visual aids and drills, Language games 

 

 

Unit-4 Teaching Reading Comprehension and writing 

 Concept of reading in second language: Mechanics of reading (silent, aloud, intensive and 

extensive, Using Dictionary), Maze method; Scanning, skimming, inferences and 

extrapolation; Top down and bottom up; Language games; Role of speed and pace 

 Concept of writing: Types of Composition (Oral, Written, Controlled, Guided, Free, 

Contextualized and integrated composition), Developing stories 

 

 

Unit-5 English: Understanding Curriculum, Textbooks and Assessment 

 Understanding curriculum of Engish at school level: Content analysis, Review of syllabus and 

Textbooks. 

 English Textbooks: New Lexical items (Vocabulary), New structural items, Textual Exercises, 

Reading comprehension, Writing/composition, Unit test 

 Assessment and Evaluation in English: CCE; Self-evaluation, peer evaluation  

 Concept of testing in English as a second language 

 Testing language skills, lexical, structure items, poetry, prose and grammar. 

 Difference in testing in content subjects and skill subjects 

 Error analysis ; Concept of remedial teaching and re-material 
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PC: Pedagogy of Sanskrit 

laLd`r dk f’k{k.k’kkL= 

 

bdkbZ&1 laLd`r dh izd`fr] mís’; ,oa ikB~;p;kZ dh le> 

 laL‟r dh iz‟fr ,oa fo’ks"krk,a 

 laL‟r Hkk"kk dh lajpukxr fo’ks"krk,a 

 laLdr̀ f’k{k.k ds mís’; dh le> % fcgkj jkT; }kjk vuqeksfnr d{kk 6&12 dk ikB~;Øe( ,u-lh-bZ-

vkj-Vh- }kjk vuqeksfnr laLdr̀ ikB~;Øe( izR;sd Lrj fn, x, mís';ksa esa ijLij rkfdZd laxrrk 

 Ldwyh ikB~;p;kZ esa laLd`r dk LFkku 

 d{kk f’k{k.k eas laL‟r ds vkapfyd Hkk"kk ds lkFk laca/k 

 

bdkbZ&2 fo|kFkhZ&f’k{kdksa esa laLd`r ys[ku] iBu rFkk okpu {kerk dk lao/kZu 

 fy[kus dks] lquus] dgus rFkk i<+us ds lkFk rkjrE;rk esa ns[k ikus dh le> dk fodkl % fpUru] 

lquuk] i<+uk] ekufld :Ik esa O;ofLFkr djukA 

 fofHkUu fo/kkvksa esa vius vuqHkoksa dks jpukRedrk ds lkFk fy[kus dh dq’kyrk fodflr djukA 

 Lo;a ds ys[ku dk ewY;kadu djus ds rjhdksa ds ckjs esa le> cukukA 

 fo|kFkhZ&f’k{kdksa esa jpukRed ys[ku dks fodkflr djus ds rjhdksa rFkk izfØ;kvksa ds ckjs esa le> 

fodflr djukA 

 

bdkbZ&3 laLd`r lkfgR; ,oa O;kdj.k f’k{k.k 

 laLdr̀ lkfgR; % 'yksd ¼i|½] x| ¼fuca/k] ukVd vkfn½  

 d{kk 6&12 ds fy, laLd`r ikB~;iqLrdksa esa nh xbZ fo/kkvksa dh le> ,oa f’k{k.kA 

 O;kdj.k f’k{k.k dh fofo/k fof/k;k¡ ,oa uokpkj % laLdr̀ f’k{k.k esa O;kdj.k dk egÙo( d{kk 6&12 ds 

fy, laLd`r ds ikB~;Øe esa fn, x, O;kdjf.kd rRoksa ds ckjs esa le>( O;kdjf.kd rRoksa dk 

lanHkkZuqlkj f’k{k.k djus dh le> 

 laLdr̀ O;kdj.k vkSj Hkk"kk ds vUrlZaca/kksa dh le>A 

 

bdkbZ&4 laLd`r f’k{k.k] d{kk izfØ;k ,oa vkdyu ds rjhds 

 Jo.k dkS’ky ,oa blds fodkl dh fof/k;k¡ 

 iBu dkS’ky ,oa iBu dkS’ky ds fodkl dh fof/k;k¡ leL;k,¡ ,oa funku 

 ys[ku dkS’ky dh fofHkUu fof/k;k¡ 

 okpu dkS’ky ¼ekSf[kd vfHkO;fDr½ 

 laLdr̀ f’k{k.k % jpukRed rFkk vU; mikxeksa ds ckjs esa vkykspukRed le>A 

 d{kk f’k{k.k j.kuhfr;k¡ ,oa ^lh[kus dh ;kstuk^% f’k{k.k iwoZ] f’k{k.k djrs gq, rFkk f’k{k.k Ik’pkr~A 

 laLdr̀ f’k{k.k esa vkdyu ,oa ewY;kadu % ladYiuk ,oa vo/kkj.kk] fofHkUu fo/kkvksa dk ewY;kadu] iz’u 

i= fuekZ.k dyk] laLdr̀ ds f’k{k.k esa lrr ,oa lexz ewY;kadu ds mi;ksx ds ckjs esa le>A 

 

 

 

 vkIVs] Mh- th] 1960  % Vhfpax vkWQ laLd`r bu lsds.Mªh Ldwy~l] vkpk;Z cqd  fMiks] cM+ksnk 

 prqosZnh] vkj- ,l-   % laLdr̀ f'k{k.k i)fr 

 f=ikBh] jk/kkcYyHk 1999 % laLdr̀ lkfgR;( 20oha 'krkCnh] jkf"Vª; &laLd`r&laLFkkue~] ubZ fnYyh 

 ik.Ms;] jke'kqDy] 2000  % laLdr̀&f'k{k.k] esjB] fouksn iqLrd HkaMkj] vkxjk 
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 cksdhy] oh- ih] 1956  % , U;w ,izksp Vw laLdr̀] fp='kkyk izdk'ku] iwuk 

 Hkkjr ljdkj] f'k{kk&ea=y; % laLdr̀ vk;ksx dk izfrosnu ¼1956&57½ 

 ekuo laLkk/ku fodkl ¼fnlEcj 1990½% jk"Vªh; f'k{kk uhfr 1986 dh leh{kk lfefr dh    

      fjiksVZ ¼izcq) vkSj ekuoh; lekt dh vksj½ 

       % jk"Vªh; f'k{kk uhfr 1968] 1986] 1992 

 feJ] izHkk'kadj] 1979   % laLdr̀&f'k{k.k] p.Mhx<+] gfj;k.kk xzUFk vdkneh 

 feÙky] larks"k] 2000    % laLdr̀&f'k{k.k] vkj- yky cqd fMiks] esjB 

 

 jk"Vªh; 'kSf{kd vuqla/kku vkSj  

izf'k{k.k] ¼twu 2009½ % jk"Vªh; ikB~;p;kZ dh :ijs[kk 2005] Hkkjrh; Hkk"kkvksa dk 

f'k{k.k] jk"Vªh; Qksdl lewg dk vk/kkj i= 

     ¼ebZ 2006½ % jk"Vªh; ikB~;p;kZ dh :ijs[kk 2005 

     ¼twu 2006½ % flyscl QWkj Dyklst ,V n ,yhesUVªh ysoy]    

       okY;we&1 

     ¼ekpZ 2006½ % flyscl QWkj lsdsUMªh ,.M gk;j lsds.Mªh Dyklst]   

       okY;we 2 

     ¼uoEcj 2000½ % fon~;ky;h f'k{kk ds fy, jk"Vªh; ikB~;p;kZ dh   

       :ijs[kk 

     ¼uoEcj 2001½ % xkbM ykbUl ,.M flysckbZ QWkj vij izkbejh LVst 

     ¼uoEcj 2001½ % xkbM ykbUl ,.M flysckbZ QWkj lsds.Mªh LVst 

     ¼uoEcj 2001½ % xkbM ykbUl ,.M flysckbZ QWkj gk;j lsds.Mªh LVst 

     ¼ebZ 1988½ % izkjafHkd vkSj ek/;fed f'k{kk dk jk"Vªh; ikB~;Øe  

     % ,d :ijs[kk 

     ¼Qjojh] 1988½ % xkbM ykbUl ,.M flysckbZ QWkj vij izkbejh LVst 

     ¼Qjojh 1988½ % xkbM ykbUl ,.M flysckbZ QWkj lsds.Mªh LVst 

     ¼Qjojh 1995½ % flyscl QkWj gkW;j lsds.Mªh LVst 

 jkt fd'kksj] 1975     % laLdr̀ Hkk"kk foKku] fouksn iqLrd efUnj] vkxjk 

 'kekZ] nsohnÙk    % laLdr̀ dk ,sfrgkfld ,oa lajpukRed ifjp;]   

         gfj;k.kk xzUFk  vdkneh 

 'kekZ] uUnjke] 2007    % laLdr̀&f'k{k.k] lkfgR; pfUnzdk] izdk'ku] t;iqj 
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PC: Pedagogy of Maithili 

 eSfFkyhd f’k{k.k’kkL= 

 

bdkbZ&1 eSfFkyh fofHkUu :Ik rFkk eSfFkyhd fodkld laf{kIr bfrgkl vks eSfFkyh lh[ku&fl[k,ckd 

ysy vksdj egRo 

 fofHkUu dky [k.M l¡ fdNq jpukds± mnkgj.k Lo:Ik pqfud· eSfFkyhd Lo:ids± cw>cA 

 fofHkUu i=&if=dkes iz;qDr eSfFkyhd :ids± cw>cA 

 ch-,M- d{kkd fo|kFkhZ&f’k{kd }kjk iz;qDr eSfFkyhd vk/kkj ij eSfFkyhd Lo:I ds± cw>cA 

 eSfFkyhd fodkld bfrgkld vk/kkj ij eSfFkyhd Lo:ids± cw>cA 

 mi;qZDr lHk fcUnqds± eSfFkyh lh[kc&fl[k,ckd ¼fo|kFkhZ&f’k{kd lEcU/k] cgqHkkf’kdrk] yksdrkfU=d 

d{kk] d{kk&izfØ;k vkfn½ d lanHkZ esa cw>cA 

 eSfFkyhd okfpd :id fofo/krkds± cw>cA 

 eSfFkyhd okfpd vks fyf[kr :id vUrlZEcU/k ds cw>cA  

 lafo/kkues eSfFkyh 

 

 

bdkbZ&2 eSfFkyh f’k{k.k dk mís’; rFkk ikB~;iqLrdd vkykspukRed le> 

 Ldwyh ikB~;p;kZ es eSfFkyhd LFkku % eSfFkyh fo"k; vksaj ek/;e Hkk"kkd :ies 

 fo|kFkhZ&f’k{kd fcgkj jkT; }kjk vuqeksfnr d{kk 6 l¡ 12 eSfFkyhd ikB~;Øe leh{kkRed le> cuk 

ldrkgA 

 fo|kFkhZ&f’k{kd ikB~;Øees izR;sd Lrj ysy nsy xsy mís’; esa ijLij rkfdZd laxrrkd leh{kk 

djckd {kerk ikfc ldrkgA 

 fo|kFkhZ&f’k{kd bZ cqf> ldrkg tks mPp izkFkfed ¼6&8½] ek/;fed ¼9&10½ vks mPprj ek/;fed 

¼11&12½ d{kk ysy mi;qDr ikB~;oLrqd p;u djckd vk/kkj dksu&dksu vfN ¼;Fkk& 'kCn] okD; 

lajpuk] vuqPNsn] rkfdZdrk] oSpkfjd tfVyrk] dgch ¼yksdksfDr½] eqgkojk] vyadkj] Nun vkfn½  

 

bdkbZ&3 fy[kck ds {kerkd lao)Zu vksa fy[kckd izfØ;kd ckjses le> 

 fo|kFkhZ&f’k{kd lquc] dgc rFkk i<+ckd lax *fy[kckd* rkjrE;rk ds± cwf> ldrkg] tsuk&fpUru] 

lquc] i<+c] ekufld :il¡ O;ofLFkr djc vkfnA 

 fo|kFkhZ&f’k{kd fofHkUu fo/kkes viu vuqHkods± jpukRedrk lax fy[kckd dkS’kyy fodflr djldrk 

gSA    

 fo|kFkhZ&f’k{kd fy[kckd ewY;kadu gsrq fofHkUu rjhdkd ckjses cwf> ldrkgA   

 fo|kFkhZ&f’k{kd Nk=es jpukRed ys[ku d fodkl djckd rjhdk vks izfØ;k ds ckjs es cwf> ldrk 

gSA  

 

bdkbZ&4 eSfFkyh lkfgR; vks O;kdj.k % le>vksa f’k{k.k 

 lkfgR;;d vFkZ 

 'kCn&’kfDrd lkeF;Z ds± cw>c vksa vksdj f’k{k.kes mi;ksx 

 fo|kFkhZ&f’k{kd fcgkj jkT; esa d{kk 6&12 ?kfj ysy eSfFkyhd ikB~;iqLrdes nsy xsy fo/kkled 

fo’ks"krkvksa ls voxr djk ldrk gSA 

 fo|kFkhZ&f’k{kd mi;qZDr fo/kk leds± cwf> f’k{k.k esa vksdj mi;ksx djckd Åfg ¼le>½ ikfc ldrkgA 

 fo|kFkhZ&f’k{kd fcgkj jkT; esa d{kk 6&12 ysy vuqeksfnr eSfFkyh ikB~;Øees nsy xsy O;kdjf.kd 

rRod fo"k;es cwf> ldrkgA 
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 fo|kFkhZ&f’k{kd mi;qZDr O;kdjf.kd rRods± lanHkkZuqlkj f’k{k.k djckd ;kstuk cuk ldrkgA 

 fo|kFkhZ&f’k{kd bZ cwf> ldrkg ts eSfFkyh f’k{k.kes O;kdj.kd dh egRo vfN \ 

 fo|kFkhZ&f’k{kd O;kdj.k vksa Hkk"kkd vUrlZEcU/kd le> cuk ldrkgA 

 

bdkbZ&5 eSfFkyh % f’k{k.k] d{kk izfØ;k vksa ewY;kadu 

 f’k{k.k le> vksa f’k{k.k fof/kd pquko 

 f’k{k.k j.kuhfr vksa ^lh[kus dh ;kstuk^% f’k{k.k iwoZ] f’k{k.k dky vks f’k{k.k ckn 

 ,fg bdkbZ es fo|kFkhZ&f’k{kd jpukRed rFkk vkykspukRed mikxe lax O;ogkjoknh mikxed fo"k; 

es vkykspukRed le> cuk ldrk gA 

 fo|kFkhZ&f’k{kd ,dl¡ vf/kd f’k{k.k fof/kd mi;ksx djckd lEHkkouk ij fopkj d· ldrkgA 

 d{kk&izfØ;kd lanHkZ es d,y t,ckd rS;kjhd lEcU/kes cwf> ldrkgA 

 d{kkes HkkSfrd vksa euksoSKkfud f’k{k.k&lk/kud mi;ksx djckd ckjses lksfp ldrkgA 

 fo|kFkhZ&f’k{kd lrr ewY;kadu vo/kkj.kk cwf> ldrkgA 

 fo|kFkhZ&f’k{kd lexz ewY;kadud ckjses cwf> ldrkgA 

 fo|kFkhZ&f’k{kd eSfFkyhd f’k{k.kes lrr vksa lexz ewY;kadud mi;ksxd fo"k; es tkfu ldrkgA 

 
 Jh'k] nqxkZukFk >k ¼1991½- eSfFkyh lkfgR;d bfrgkl- njHkaxk % Hkkjrh iqLrd dsUnz- 

 >k] fnus'k dqekj ¼1989½- eSfFkyh lkfgR;d vkykspukRed bfrgkl- iVuk % eSfFkyh vdkneh- 

 >k] 'kfDr ?kj ¼1986½- eSfFkyhd Lo:i fo/kku- iVuk % eSfFkyh vdkneh- 

 cklqdhukFk >k ¼2006½- eSfFkyh lkfgR;d :ijs[kk- iVuk % psruk lfefr- 

 xksfoUn >k ¼2008½- eSfFkyh Hkk"kk dk fodkl- fcgkj % fgUnh xzUFk vdkneh-  

 

 

PC: Pedagogy of Angika 

vafxdk dk f’k{k.k’kkL= 

 

bdkbZ&1 vafxdk Hkk"kk dh izd`fr] mís’; ,oa ikB~;p;kZ dh le> 

 vafxdk dh iz‟fr ,oa fo'ks"krk,a 

 vafxdk Hkk"kk dh lajpukxr fo'ks"krk,a 

 vafxdk f’k{k.k ds mís’; dh le> % fcgkj jkT; }kjk vuqeksfnr ikB~;Øze rFkk izR;sd Lrj ij fn, 

x, mís’;ksa esa ijLij rkfdZd laxrrk 

 Ldwyh ikB~;p;kZ esa vafxdk Hkk"kk dk LFkku 

 d{kk f'k{k.k eas vafxdk Hkk"kk ds vkapfyd Hkk"kk ds lkFk laca/k 

 

bdkbZ&2 fo|kFkhZ&f’k{kdksa esa vafxdk ys[ku] iBu rFkk okpu {kerk dk lao)Zu 

 vafxdk Hkk"kk esa fy[kus dks] lquus] dgus rFkk i<+us ds lkFk rkjrE;rk esa ns[k ikus dh le> dk 

fodkl % fpUru] lquuk] i<+uk] ekufld :i esa O;ofLFkr djukA 

 fofHkUu fo/kkvksa esa vius vuqHkoksa dks jpukRedrk ds lkFk fy[kus dh dq’kyrk fodflr djukA 

 vafxdk esa Lo;a ds ys[ku dk ewY;kadu djus ds rjhdksa ds ckjs esa le> cukukA 

 vafxdk esa fo|kFkhZ&f’k{kdksa ds jpukRed ys[ku dks fodflr djus ds rjhdksa rFkk izfØ;kvksa ds ckjs esa 

le> fodflr djukA 
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bdkbZ&3 vafxdk lkfgR; ,oa O;kdj.k f’k{k.k 

 vafxdk lkfgR; dh le> 

 vafxdk ds ikB~;iqLrdksa esa nh xbZ fo/kkvksa dh le> ,oa f’k{k.kA 

 O;kdj.k f'k{k.k dh fofo/k fof/k;k¡ ,oa uokpkj % vafxdk f’k{k.k esa O;kdj.k dk egÙo( vafxdk ds 

ikB~;Øe esa fn, x, O;kdjf.kd rRoksa ds ckjs esa le>( O;kdjf.kd rRoksa dk lanHkkZuqlkj f’k{k.k djus 

dh le> 

 vafxdk O;kdj.k vkSj Hkk"kk ds vUrlZaca/kksa dh le>A 

 

bdkbZ&4 vafxdk f’k{k.k] d{kk izfØ;k ,oa vkdyu ds rjhds 

 Jo.k dkS'ky ,oa blds fodkl dh fof/k;k¡ 

 iBu dkS'ky ,oa iBu dkS'ky ds fodkl dh fof/k;k¡] leL;k,¡ ,oa funku 

 ys[ku dkS'ky dh fofHkUu fof/k;k¡ 

 okpu dkS'ky ¼ekSf[kd vfHkO;fDr½ 

 vafxdk f’k{k.k % jpukRed rFkk vU; mikxeksa ds ckjs esa vkykspukRed le>A 

 d{kk f’k{k.k j.kuhfr;k¡ rFkk ^lh[kus dh ;kstuk^ % f’k{k.k iwoZ] f’k{k.k djrs gq, rFkk f’k{k.k i'pkr~A 

 vafxdk f’k{k.k esa vkdyu ,oa ewY;kadu % ladYiuk ,oa vo/kkj.kk] fofHkUu fo/kkvksa dk ewY;kadu] iz'u 

i= fuekZ.k dyk] laLdr̀ ds f’k{k.k esa lrr ,oa lexz ewY;kadu ds mi;ksx ds ckjs esa le>A 

 

PC: Pedagogy of Bengali 

caxkyh dk f’k{k.k’kkL= 

 

 

Unit-1 Nature, Scope and Aim 

 The place and importance of the mother tongue in life and education. 

 Aims and objectives of teaching the mother tongue. 

 Principles and methods to be followed in different school stages for Bengali teaching. 

 Need for professional orientation of a teacher in Bengali 

 Study of the Prescribed courses in Bengali in Secondary and Higher Secondary classes in 

Bihar 

 

Unit-2 The development of Bengali Literature 

 The origin and development of Bengali Prose- importance of Vidyasagar, Bankim Chandra 

 The origin and development of Bengali Novel and Short stories – Importance of Bankim 

Chandra, Rabindranath Tagore and Sarat Chandra. 

 The origin and development of Bengali drama – Madhusudan ,Dinabandhu, Girish Ghosh 

 The origin and development of Modern Bengali Poetry- importance of Madhusudan Dutta, 

Biharilal Chakravorty, Rabindranath. 

 Characteristics of Bengal Renaissance or Nava jagran in 19
th

 century and its influence on 

literature and life of Bengal. 

 Brief history of Bengali Language – Origin and development, upto Magadhi Prakrit stage. 

Bengali shabda bhandar. 

 

Unit-3 Bengali speaking, reading and writing 

 Influence of local dialects on speech habits 

 The importance of the study of the phonetics for language teachers. Reading loud, silent, 

intensive and extensive. 
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 Qualities of good reading. 

 Qualities of good hand writings. 

 Problems of Bengali speaking. 

 Causes of Bengali spelling mistakes and corrective measures. 

 

Unit-4 Bengali: Curriculum, Pedagogy and Assessment 

 Methods of teaching different areas – Prose, poetry, essay writing, grammar and composition 

 Teaching aids – aims and utility – classifications and their uses. 

 Learning plan for Bengali: Nature and structure 

 Test and Evaluation : Planning of unit test and achievement test in Bengali; Objectives and 

Evaluation in Bengali teaching and importance of feed-back; Preparation   of  achievement  

test  in  Bengali—oral  and  writing  in  Bengali; Evaluation of creative writing in Bengali. 

 Literary activities: Recitation, Debates, Lecture, Music, Dance, Drawing and Painting; Little 

magazine and wall magazines; Literacy discussion and acting drama 

 

 

 

 

 

 PC: Pedagogy of Urdu 

                                  

Unit-1 Nature, Scope and Aims 

 Language- its meaning and functions. The role of mother-tongue in the education of a child.  

 Special features of Urdu language and its universal significance- the cultural, practical, literary 

and linguistic. 

 Aims and objectives of Teaching Urdu as mother-tongue. 

 The principles of the development of curriculum with special reference to Urdu. 

 The place of Urdu in school curriculum with special reference to B.S.E.B. 

 Development of Urdu language in India with special focus on Bihar 

 

Unit-2 Understanding pedagogy of Urdu 

 General principles of language teaching with special reference to Urdu as mother-tongue. 

 Problems of teaching the mother-tongue. 

 Making Learning Plan for Urdu: Nature and structure 

 Skills of Teaching: basic skills, Core skills and planning micro-lessons for their development. 

 Methods of teaching Urdu for Non-Urdu speaking people. 

 Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnetic 

board, Radio, Tape-recorder, Television, Video, Overhead projector, LCD projector, 

Gramophone and lingua phone, Computer Assisted Urdu language learning. 

 Language laboratory and its importance in the teaching of Urdu Language. 

 

Unit-3 Specific Instructional Strategies 

 Teaching of Prose; Dastan, Afsana, Novel, Drama, Sawanih, Makateeb and Insha. Major steps 

in the planning of a prose lesson. 

 Teaching of Poetry-Nazam, Ghazal and Rubaee; Objectives of poetry lesson. Importance of 

recitation, Major steps in a poetry plan. 

 Teaching of Grammar: Place of grammar in the teaching of Urdu, Inductive and Deductive 

methods and their relative merits.  

 Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming, 

Intensive reading, Extensive reading, Silent reading, Reading aloud. Various methods of 

reading; The phonic method, Alphabetical method, Word method and Sentence method. 
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 Teaching of vocabulary- Its ways and means. 

 Teaching of writing and composition: Khutoot Nigari (Letter writing), Mazmoon Nigari (Essay 

writing) and Ikhtesar Nigari (Précis writing). 

 Other literary activities in Urdu: Khush Nawesi, Mushairah, Baitbazi, Bazm-e-Adab, Adbi 

Numaish, Adbi Maqale, Mojallah wa Moraqqa.  

 

Unit-4 Evaluation Techniques 

 Concept and types of Evaluation. 

 Concept and Components of Continuous Comprehensive Evaluation (CCE).  

 Characteristics of a good test. 

 Construction of achievement test in Urdu with Essay type, Short answer type and Objective 

type items. 

 Ways of testing reading, writing, speaking, grammar and vocabulary. 

 Qualities of an Urdu Teacher- an evaluative approach. 
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PC: Pedagogy of Arabic 
                                  

Unit-1 Nature, Scope and Aims 

 Language- its meaning and functions. The role of mother-tongue in the education of a child.  

 Special features of Arabic language and its universal significance- the cultural, practical, 

literary and linguistic. 

 Aims and objectives of Teaching Arabic as a foreign language. 

 The principles of the development of curriculum with special reference to Arabic. 

 The place of Arabic in school curriculum with special reference to B.S.E.B. 

 Development of Arabic language in India with special focus on Bihar 

 

Unit-2 Understanding pedagogy of Arabic 

 General principles of language teaching with special reference to Arabic as mother-tongue. 

 Problems of teaching the mother-tongue. 

 Salient features of a good text-book in Arabic. Comparative Analysis of prescribed text-books 

of different Boards 
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 Making Learning Plan for Arabic: Nature and structure 

 Skills of Teaching: basic skilss, Core skills and planning micro-lessons for their development. 

 Translation and Direct method for teaching Arabic:advantages, limitations and comparison 

 Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnetic 

board, Radio, Tape-recorder, Television, Video, Overhead projector, LCD projector, 

Gramophone and lingua phone, Computer Assisted Arabic language learning. 

 Language laboratory and its importance in the teaching of Arabic Language. 

 

Unit-3 Specific Instructional Strategies 

 Teaching of Prose; Maqamah, Qissah (Story) and Riwayah (Novel), Major steps in the 

planning of a prose lesson. 

 Teaching of Poetry-Tashbeeb, Ghazal, Madah, Heja, Rasa and Fakhra; Objectives of poetry 

lesson. Importance of recitation, Major steps in a poetry plan. 

 Teaching of Grammar: Place of grammar in the teaching of Arabic, Inductive and Deductive 

methods and their relative merits.  

 Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming, 

Intensive reading, Extensive reading, Silent reading, reading aloud.Various methods of 

reading; The phonic method, alphabetical method, word method and sentence method. 

 Teaching of vocabulary- Its ways and means. 

 Teaching of writing and composition: Letter writing, Essay writing and Précis writing. 

 Other literary activities in Arabic: Elegant writing, Musabiqah-al-Abyat, MutahiratunShe‘riah. 

 

Unit-4 Evaluation Techniques 

 Concept and types of Evaluation. 

 Concept and Components of Continuous Comprehensive Evaluation (CCE).  

 Characteristics of a good test. 

 Construction of achievement test in Arabic with Essay type, Short answer type and Objective 

type items. 

 Ways of testing reading, writing, speaking, grammar and vocabulary. 

 Qualities of an Arabic Teacher- an evaluative approach. 
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PC: Pedagogy of Persian 
 

Unit-1 Nature, Scope and Aims 

 Language- its meaning and functions. The role of mother-tongue in the education of a child.  

 Special features of Persian language and its universal significance- the cultural, practical, 

literary and linguistic. 

 Aims and objectives of Teaching Persian as a foreign language. 

 The principles of the development of curriculum with special reference to Persian. 

 The place of Persian in school curriculum with special reference to B.S.E.B. 

 Development of Persian language in India with special focus on Bihar 

     

Unit-2 Understanding pedagogy of Persian 

 General principles of language teaching with special reference to Persian as mother-tongue. 

 Problems of teaching the mother-tongue. 

 Salient features of a good text-book in Persian. Comparative Analysis of prescribed text-books 

of different Boards 

 Making Learning Plan for Persian: Nature and structure 

 Skills of Teaching: Basic skills, Core skills and planning micro-lessons for their development. 

 Translation and Direct Method for teaching Persian: Advantages, limitations and comparison 

 Teaching Aids: Blackboard, Picture, Chart and Map, Models, Flash cards, Puppets, Magnetic 

board, Radio, Tape-recorder, Television, Video, Overhead projector, LCD projector, 

Gramophone and lingua phone, Computer Assisted Persian language learning. 

 Language laboratory and its importance in the teaching of Persian Language. 

 

 

 

 

 

 

 

Unit-3 Specific Instructional Strategies 

 Teaching of Prose; Dastan-e-Kotah (Short Story), Hikayat (Story), Ruman (Novel),Tamseel 

(Drama), Tanqeed (Criticism), Sawanih (Biography) and KhudNavist (Autobiography), Major 

steps in the planning of a prose lesson. 
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 Teaching of Poetry-Hamd, Na‘t, Ghazal, Rubaee, Masnawi and Qaseedah; Objectives of 

poetry lesson. Importance of recitation, Major steps in a poetry plan. 

 Teaching of Grammar: Place of grammar in the teaching of Persian, Inductive and Deductive 

methods and their relative merits.  

 Teaching of Reading: Attributes of good reading, Types of reading; Scanning, Skimming, 

Intensive reading, Extensive reading, Silent reading, reading aloud. Various methods of 

reading; The phonic method, alphabetical method, word method and sentence method. 

 Teaching of vocabulary- Its ways and means. 

 Teaching of writing and composition: Letter writing, Essay writing and Précis writing. 

 Other literary activities in Persian: Elegant writing, Baitbazi, Mushaira etc. 

 

Unit-4 Evaluation Techniques 

 Concept and types of Evaluation. 

 Concept and Components of Continuous Comprehensive Evaluation (CCE).  

 Characteristics of a good test. 

 Construction of achievement test in Persian with Essay type, Short answer type and Objective 

type items. 

 Ways of testing reading, writing, speaking, grammar and vocabulary. 

 Qualities of a Persian Teacher- an evaluative approach. 
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OPTIONAL COURSE (OC) 
 

Any one of the following 

Course 

Code 

Course 

Title 

Marks 

Internal External Total 

C-11 (a) Basic Education   

 

2
nd

 year 

 

 

 

10 

 

 

40 

 

 

 

50 

C-11 (b) Health, Yoga and Physical Education  

C-11 (c) Guidance and Counseling   

C-11 (d) Environmental Education   

Other relevant optional courses such as Teacher Education, Rural Education, etc. may also be introduced. 
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C-11 (a) 

Basic Education 
       cqfu;knh f’k{kk dh vo/kk.kk ds ihNs egkRek xka/kh }kjk fd, x, os reke iz;ksx gSa ftudks mUgksaus nf{k.k 

vfQzdk vkSj Hkkjr esa fd;k] blfy, cqfu;knh f’k{kk dks le>us ds fy, mldh i`"BHkwfe esa tkuk t:jh gSA 

vDrwcj] 1937 esa xka/kh th ds lHkkifrRo esa o/kkZ esa f’k{kk&{ks= ds jk"Vªh; dk;ZdrkZvksa dk ,d lEesyu gqvk] 

ftlesa cqfu;knh f’k{kk dh vo/kkj.kk dks ewrZ :i fn;k x;k ftlds vk/kkj ij cqfu;knh fo|ky;ksa dh LFkkiuk 

gqbZA ;g Hkh fo’ks"k ckr gS fd lcls igys fcgkj ls gh cqfu;knh fo|ky;ksa ds LFkkiuk dh 'kq:vkr gqbZ vkSj vkt 

Hkh bl jkT; esa cgqr lkjs cqfu;knh fo|ky; gSa gkykfd mudk Lo:i fod̀r gks x;k gSA vr% fcgkj jkT; ds 

lanHkZ esa cqfu;knh f’k{kk ds ckjs esa fo’ks"k le> cukuk bl fo"k; dk ,d izeq[k mÌs’; gSA ;fn ns[kk tk, rks 

cqfu;knh f’k{kk okys fo|ky;ksa us vkSifuosf’kd ekufldrk dh xqykeh ls eqX/k rkRdkyhu lekt dks ;g vkbZuk 

fn[kk;k fd gekjs ns’k dh gekjh f’k{kk vkSj ml f’k{kk ds fy, gekjs fo|ky; Hkh gks ldrs gSaA ml le;] 

cqfu;knh fo|ky;ksa us Hkkjrh; turk ds le{k fo|ky;h f’k{kk ds fy, ,d u;k fodYi izLrqr fd;k] ftlesa [kqn 

dk bt+kn fd;k gqvk i<+us&fy[kus dk viuk ,d vuqBk rjhdk FkkA ,d izdkj ls] cqfu;knh f’k{kk us ns’k ds 

jk"Vªh; pfj= dks izLrqr fd;k] ftleas ns’k ds xkaoksa dks dsUnz esa j[kk vkSj xkao ds gj dkjhxj O;fDr ds gquj dks 

fo|ky; ls tksM+us dk iz;kl fd;k x;kA fdlku] dqEgkj] c<+bZ] yksgkj] vkfn mRiknd oxksZa ds ikjEifjd f’kYi 

vkSj Je dks egRo nsrs gq, muds dkS’kyksa dks oSKkfud Kku dh izkfIr dk ek/;e cuk;k x;kA cqfu;knh 

fo|ky;ksa us f’k{kk dh ikB~;p;kZ dks lekt ds dk;ZlaLd`fr ds lkFk ,sls fijks;k] ftlls lh[kuk ek= ,d 'kSf{kd 

vuq"Bku ugha] cfYd lekt mi;ksxh Kku dk deZ cu lds vkSj jk"Vª ds fodkl esa Hkwfedk fuHkk ik,A bl Øze 

esa] cqfu;knh f’k{kk ds lglEca/kh; fl)karksa dks le>uk t:jh gS tks izf’k{kqvksa dks ,d vyx izdkj ds l’kDr 

f’k{k.k’kkL=h; n`f"Vdks.k ls voxr djkrs gSaA Yksfdu] bruk l’kDr f’k{k.k’kkL= vkSj izHkkoh Kku izfØz;k gksus ds 

ckotwn] bls lekt us utjankt dj fn;kA vkt] ;g t:jh gS fd cqfu;knh f’k{kk dh ikB~;p;kZ dks iqu% 

fo|ky;ksa esa LFkkfir fd;k tk,A blds fy, fo|ky;] lekt vkSj f’k{kd] rhuksa dh rS;kjh t:jh gS] ftlds fy, 

bl fo"k;i= dks ;gka izLrqr fd;k x;k gSA blesa pkj bdkbZ;ksa dks bl Øze esa fn;k x;k gS fd izf’k{kqvksa dh 

xgjh le> blds izfr cu ldsA  

Unit-1 
Xkka/kh n’kZu dh le> Understanding Gandhian Philosophy 

• egkRek Xkka/kh dk thou n’kZu % bldk cqfu;knh f’k{kk ds 

fl)karksa o dk;ksZa ij izHkko 

• egkRek Xkka/kh }kjk nf{k.k vfQzdk vkSj Hkkjr es fd, x, 

mu iz;ksxksa dh leh{kk ftlds vkyksd esa cqfu;knh f’k{kk dk 

mn~Hko gqvk 

 Gandhian philosophy of Life:  Its bearing on the 

principles and the practice of Basic Education . 

• A review of the different experiments and 

experiences of Mahatma Gandhi made in South 

Africa and in India which lead to the evolution of 

Basic Education. 

 

Unit-2 
Ckqfu;knh f’k{kk O;oLFkk % vo/kkj.kk] fodkl ,oa 

uhfrxr izfjizs{;  

Basic Education system: Concept, development and 

policy perspectives 

• cqfu;knh f’k{kk dh vo/kkj.kk ,oa varfuZfgr 

ekU;rk,a 

• cqfu;knh f’k{kk dh O;oLFkk % i`"BHkwfe ,oa fodkl  

¼o/kkZ lfefr vkSj mlds ckn½ 

• cqfu;knh f’k{kk dk fcgkj esa fodkl 

• cqfu;knh f’k{kk ls lEcaf/kr uhfrxr ifjizs{; % 

egRoiw.kZ vk;ksxksa] lfefr;ksa o nLrkokstksa }kjk 

blds ckjs esa dh xbZ vuq’kalkvksa dk 

fo’ys"k.kkRed le> 

 The concept and inherent assumptions of Basic Education;  

 Basic Education System: Backdrop and  its development 

(Wardha Committee and after) 

 The Development of Basic Education System in Bihar 

• Policy perspectives related to Basic Education: An 

analytical understanding of the recommendations made by 

the important committees, commissions and documents 
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Unit-3 
lglEca/k dk fl)kar ,oa blds f’k{k.k’kkL=h; vk;ke The Principle of Correlation and its pedagogical 

aspects 

• mRiknd xfrfof/k;ksa ds lkFk lglEca/k 

• HkkSfrd ifjos’k ds lkFk lglEca/k 

• Lkkekftd ifjos’k ds lkFk lglEca/k 

• cPpksa ds vius vuqHkoksa ds lkFk lglEca/k 

 Correlation with productive activity  

 Correlation with the physical environment 

 Correlation with the social environment  

• Correlation with  children‘s experiences 

 

Unit-4 
cqfu;knh f’k{kk % ikB~;p;kZ] fo|ky; vkSj f’k{kd Basic Education: Curriculum, School and Teacher 

• cqfu;knh f’k{kk dh ikB~;p;kZ % fo’ys"k.k ,oa leh{kk 

rFkk lkekU; Ldwyh ikB~;p;kZ dsa lkFk rqyukRed 

le> 

• cqfu;knh f’k{kk dh ikB~;p;kZ esa vkdyu dh izd̀fr 

• ledkyhu ifjn`’; ds vkyksd esa cqfu;knh f’k{kk dh  

ikB~;p;kZ % mÌs’;] lajpuk vkSj Kku fuekZ.k dh izfØz;k 

• cqfu;knh fo|ky; % laxBukRed O;oLFkk] volajpuk] 

dk;Ziz.kkyh] nSfud dk;Z dh :ijs[kk] leqnk; ds lkFk 

lEca/k 

• cqfu;knh fo|ky; ds f’k{kd % vis{kk ,ao of̀Ùkd rS;kjh 

 The curriculum of Basic Education: Analysis and 

review; Comparitive understanding with the general 

school curriculum;  

 Nature of Assessment in the curriculum of Basic 

Education 

 Curriculum of Basic Education for contemporary 

scenario: Objectives, structure and process of 

knowledge generation 

 Basic Schools: Organizational set up, infrastructure, 

functioning, routine work, relation with community 

• Teachers for Basic Education: Expectations and 

professional preparation   
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C-11 (b) 

Health, Yoga and Physical Education 

LokLF;] ;ksx ,oa 'kkjhfjd f’k{kk 

 

 

     O;fDr ds 'kkjhfjd o ekufld fodkl ds lanHkZ esa LokLF;] ;ksx ,oa 'kjhfjd f'k{kk ds egÙo dks ns[kk tk 

ldrk gSA cnyrs le; o ifjos'k ds vuqlkj gekjs thou'kSyh esa Hkh dbZ cnyko vk jgs gSa ftlls gekjs 

'kkjhfjd vkSj ekufld] nksuks i{kksa ij xgjk izHkko iM+ jgk gSA mnkgj.k ds rkSj ij] vkt ds le; esa LokLF; 

lEca/kh jksx yxkrkj c<+rs tk jgs gSa vkSj vius LokLF; ds izfr gekjk /;ku de gksrk tk jgk gSA blfy,] dgha 

u dgha] ,slh f’k{kk dh t:jr gS tks bl leL;k ds izfr gesa igys ls ltx vkSj l{ke cuk;sA blh ckr dks 

/;ku esa j[krs gq, ;g eglwl fd;k x;k fd ltxrk vkSj l{kerk dh 'kq:vkr fo|ky;ksa ls gksuh pkfg, rkfd 

f’k{kkFkhZ vkjEHk ls gh ,slh thou 'kSyh dks viuk;s ftlesa os vius 'kjhj vkSj eu dks lEeku ns ik,aA vr% 

LokLF;] ;ksx vkSj 'kkjhfjd ”f’k{kk dks fo|ky;h ikB~;p;kZ dk vax cukus ij tksj fn;k tk jgk gS vkSj blds 

fy, f’k{kdksa dh rS;kjh Hkh visf{kr gSA tc rd f’k{kd bl fo"k; ds egRo dks ugha le>saxs rc rd os fo|ky;ksa 

esa blds izfr ckdh yksxkssa dks ltx ugha cuk ik,axsaA D;ksafd] gj O;fDr ds thou ls tqM+k fo"k; gksus ds 

ckotqn] vc rd bl fo"k; dks fo|ky;h ikB~;p;kZ esa xEHkhjrk ls ugha fy;k tkrk jgk gS] tks fd Lo;a esa bl 

fo"k; ds fy, ,d pqukSrh gSA ;gka ;g vis{kk dh tkrh gS fd izf’k{kqvksa dks bl fo"k; ds v/;;u vkSj thou 

iz;ksx ls tks n`f"V feysxh mls os fo|ky; esa Hkh mrkj ik,axsA bl fo"k; ds ikB~;Øze esa pkj bdkb;ka gSa] ftlesa 

lcls igyh bdkbZ LokLF; f’k{kk ls lEcaf/kr gSA bl bdkbZ eas LokLF; dh lkekU; le> vkSj mlds pqukSfr;ksa 

ds izfr mfpr n`f"Vdks.k viukus ij cy fn;k x;k gSA ;g ,d O;kogkfjd f’k{kk gS] tks u flQZ LokLF;o/kZd 

rjhdksa dk Kku dj;sxh] cfYd mu vknrksa ds fuekZ.k ds fy, vuqdwy ifjfLFkfr;ksa ds fuekZ.k esa Hkh egRiw.kZ 

Hkwfedk fuHkk;sxhA v/;;u o v/;kiu ds fy, Hkh f'k{kkfFkZ;ksa o f’k{kdksa dk LoLF; gksuk vko';d gSA LokLF; 

f'k{kk ds ek/;e ls çf'k{kqvksa dks LokLF; ds çfr laosn'khy cuk;k tk,xkA nwljh bdkbZ esa ;ksx vkSj 'kkjhfjd 

f’k{kk dh ppkZ dh xbZ gSA ;ksx Hkkjrh; laL‟fr dh vewY; fuf/k gS ftlds dbZ 'kSf{kd fufgrkFkZ gSaA ;g O;k;ke 

ek= ugha gS cfYd blls ekufld LOkkLF; o ,dkxz fparu dk lao)Zu Hkh gksrk gSA 'kkjhfjd f’k{kk ds :i esa 

[ksyksa ds egRo dks Hkh ;gka le>us dh dksf’k’k rhljh bdkbZ esa dh xbZ gSA vkSj var esa] mijksDr lHkh fcUnqvksa dh 

le> dks fo|ky; esa dSls lfEefyr fd;k tk, vkSj mlesa f’k{kd dh D;k Hkwfedk gks] bldh ppkZ pkSFkh bdkbZ 

esa dh xbZ gSA 

 

Unit-1 
LokLFk dh le> Understanding Health 

• LokLF; % vo/kkj.kk] egRo ,oa lEcaf/kr dkjd 

• cPpksa ,oa fd’kksjksa ds LokLF; lEca/kh t:jrsa 

• Hkkstu ,oa iks"k.k % [kkus dh vknrsa] [kkus dk le;] 

iks"kd rRo ,oa mudk dk;Z] Hkkstu dks ysdj 

lkQ&lQkbZ] dqiks"k.k] eksVkik] vkfn ds eqÌs 

• lkekU; LokLF; leL;k,a ,oa jksx % dkj.k] jksdFkke 

,oa bZykt] izfrj{k.k ,ao izkFkfed fpfdRlk] LokLF; 

lsok,a ,oa tkx:drk dk;ZØe 

• LokLF;] bldh leL;k,a vkSj mipkj lEca/kh ns’kt 

Kku 

 Health: Concept, importance and related factors. 

 Health needs of children and adolescents. 

 Food and Nutrition:  Food habits, Timing of food, 

Nutrients and their functions, Practices related to food 

hygiene, Malnutrition including obesity . 

• Common health problems and diseases: Causes, 

prevention and cure, immunization and first aid, health 

services and awareness programs. 

• Indigenous knowledge about health, its issues and 

cure. 
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Unit-2 
;ksx vkSj 'kkjhfjd f’k{kk Yoga and Physical Education 

• ;ksx % vFkZ ,oa egRo( ;ksxklu] fdz;k ,oa izk.kk;ke 

djuk 

• fo|ky; ,oa d{kkvksa dh xfrfof/k;ksa esa ;ksx dk 

lekos’k  

• 'kkjhfjd f’k{kk % vo/kkj.kk] izeq[k vo;o( O;k;ke( 

lEcaf/kr ns’kt Kku( uhfrxr ifjizs{; 

• 'kkjhfjd f’k{kk dks ysdj fofHkUu laLFkkvksa ¼fo|ky;] 

ifjokj] ehfM;k ,oa [ksy laxBu½ dh Hkwfedk( 'kkjhfjd 

f’k{kk dk;ZØe 

 Yoga: meaning and importance of yoga, practicing 

yogasanas, kriyas and pranayams. 

 Ingrating Yoga in school and classroom practices  

 Physical Education: Concept and components, 

physical exercises, related indigenous knowledge, 

policy perspectives  

• Role of institutions (school, family, media and sports 

organizations), physical education programmes 

 
Unit-3 

[ksy xfrfof/k;ka Games and sports 

• [ksyksa ds izdkj ,oa izR;sd f’k{kkFkhZ ds fy, mudk 

egRo 

• ,FkysfVDl] [ksy] y;o) O;k;ke xfrfof/k;ka] 

ftEukfLVd 

• [ksyksa dk vk;kstu % fu;eksa dh le>] ;kstuk ,oa 

izca/ku 

• vksyfEid~l] jk"VªeaMy [ksy] jk"Vªh; ,oa jkT;Lrjh; 

[ksy vk;kstuksa ,oa laLFkkvksa dh tkudkjh 

 Different types of Games and Sports and their 

importance for each learner 

 athletics, games, rhythmic activities, gymnastics 

 Organization of games and sports: understanding rules 

and regulations; Planning and management  

 About Olympics, Commonweath and National games 

about the state level sports events and authorities 

 

 

Unit-4 
LokLF;] ;ksx vkSj 'kkjhfjd f’k{kk % ikB~;p;kZ] fo|ky; 

vkSj f’k{kd 

Health, Yoga and Physical Education: Curriculum, 

School and Teacher 

• LokLFk] ;ksx ,oa 'kkjhfjd f’k{kk % fo|ky;h ikB~;p;kZ 

dk vkykspukRed fo’ys"k.k( lesfdr ikB~;p;kZ mikxe 

• LokLFk] ;ksx ,oa 'kkjhfjd f’k{kk dk fo|ky;ksa esa LFkku % 

;kstuk] lalk/kuksa dk l̀tu ,oa mi;ksfxrk] fo|kfFkZ;ksa 

dk bl {ks= esa Hkfo"; 

• LokLFk] ;ksx ,oa 'kkjhfjd f’k{kk ds f’k{kd % is’ksoj rS;kjh 

rFkk fo|ky; esa Hkwfedk 

 Health, Yoga and Physical Education: A critical 

analysis of school curriculum; Integrated curriculum 

approach  

 Spaces for Health, Yoga and Physical Education in 

School: Planning, resource creation and optimum 

utility; future prospects for students 

• Teacher for Health, Yoga and Physical Education: 

Professional Preparation and role in school 
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C-11 (c) 

 Guidance and Counselling  

ekxZn’kZu ,oa ijke’kZ 

 
     vkt dh f’k{kk esa f’k{kkfFkZ;ksa dks u flQZ u,&u, Kku dk vuqHko gks jgk gS cfYd muds le{k u;h&u;h 

pqukSfr;ka Hkh vk jgh gSaA f’k{kkfFkZ;ksa ds thou esa lkekftd] ekufld vkSj 'kSf{kd] rhuksa izdkj ds ncko yxkrkj 

gkoh gks jgs gSaA lekt dh muds izfr vis{kk c<+ jgh gS ftlesa vfHkHkkodksa o leqnk; ds izfr vkdka{kkvksa ij 

[kjk mrjus dk ncko f’k{kkfFkZ;ksa dks dbZ izdkj ls izHkkfor dj jgk gSA os D;k djsa fd lekt dh vis{kk dks os 

iwjk dj ik,a] blds fy, lgh fn’kk dh [kkst esa os lnSo yxs jgrs gSA blds lkFk gh] f’k{kk ds cnyrs Lo:i 

,oa izfrLi/kkZRed izd`fr Hkh muds le> ,d pqukSrh izLrqr dj jgh gS vkSj bu lc ds dkj.k mudk ekufld 

LokLF; izHkkfor gks jgk gS ftlds ifj.kke Lo:i ge ikrs gSa fd cPpksa esa f’k{kk ds izfr mis{kk ;k vuisf{kr 

O;ogkj] vkRegR;k vkSj fgalk dh izo`fr;ka c<+rh tk jgh gSaA 'kks/kksa esa ik;k x;k gS fd vius Hkfo"; ds izfr 

vlqj{kk dh Hkkouk cPpksa esa cgqr 'kq:vkr ls gh vkus yxh gS ftlds dkj.k os vius LokHkkfod thou dks 

NksM+dj ml fpark ds izfr lfØz;k gksrs fn[krs gSa ftlls muds lkekftd o lkaLd`frd lEca/k detksj gks jgs 

gSaA blfy,] ;g t:jh gS fd fo|ky; og LFkku cus tks f’k{kkfFkZ;ksa dks mu fLFkfr;ksa ls tq>us vkSj mcjus esa 

enn djsa ftlls mudk orZeku vkSj Hkfo"; csgrj cu ldsA bu ckrksa dks /;ku esa j[kdj ekxZn’kZu ,oa ijke’kZ 

dk ;g fo"k;i= ;gka izLrqr fd;k x;k gSA rkfd] blds ek/;e ls izf’k{kq ;g le> ldsa fd mUgs fo|ky;ksa esa 

vius fo|kfFkZ;ksa dk fodkl dSls djuk gSA ;g fo"k; i= ,d izdkj ls f’k{kd dh f’k{k.k ds vykok tks vyx 

egRoiw.kZ Hkwfedk gS] mldks  LFkkfir djus dh dksf’k’k djrk gSA f’k{kd ds ek/;e ls fn;k tkusokyk ekxZn’kZu 

vkSj ijke’kZ f’k{kkfFkZ;ksa ds fy, cgqr egRoiw.kZ gS D;ksafd mudk vius f’k{kdksa ds izfr ;g fo’okl gksrk gS fd os 

mUgsa lgh lq>ko nsaxsA blfy,] f’k{kd dks Hkh ;g le>uk gksxk fd ekxZn’kZu ;k ijke’kZ dk dk;Z dksbZ lkekU; 

dk;Z ugha gS cfYd blds fy, fo"ks’k le> dh vko’;drk gSA vr%] ekxZn’kZu vkSj ijke’kZ ls lEcaf/kr lS)kafrd 

o O;kogkfjd Kku dh le> gksus ds ckn gh f’k{kd ml izdkj ds dk;Z djus ds fy, lgh :i esa l{ke gks 

ik,axsA  

 

Unit-1 
ekxZn’kZu dh cqfu;knh le> Fundamentals of Guidance 

• ekxZn’kZu % vo/kkj.kk] izd̀fr ,oa vko’;drk 

• ekxZn’kZu ds mÌs’; ,oa fl)kar 

• ekxZn’kZu ds izdkj % 'kSf{kd] O;kolkf;d ,oa O;fDRkxr 

• fo|kfFkZ;ksa esa ekxZn’kZu ds eqÌs ,oa leL;k,a 

 Concept, nature and need of guidance. 

 Objectives and principles of guidance. 

 Types of Guidance: Educational, Vocational and 

Personal. 

• Issues and problems of guidance in students. 

 

Unit-2 
Ikjke’kZ dh cqfu;knh le> Fundamentals of Counselling 

• Ikjke’kZ % vo/kkj.kk] izd̀fr ,oa vko’;drk 

• Ikjke’kZ vkSj ekxZn’kZu esa varj dh le> 

• Ikjke’kZ ds mÌs’; ,oa fl)kar 

• fo|kfFkZ;ksa esa ijke’kZ ds eqÌs ,oa leL;k,a 

 Concept, Nature and Need of Counseling  

 Difference between Guidance and Counseling 

 Objectives and principles of Counseling 

• Issues and Problems of counseling in students 

 
Unit-3 

ekXkZn’kZu ,oa ijke’kZ ds rjhdsa  Techniques in Guidance and Counselling 

• ekxZn’ku esa mi;ksx fd, tkusokys VwYl % voyksdu] 

iz’ukoyh] ,usdMksVy fjdkMZ] lap;h fjdkMZ] lk{kkRdkj] 

dsl LVMh 

 Tools used in guidance: Observation, Questionnaire, 

Anecdotal record, Cumulative record, Interview, Case 

study 
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• ijke’kZ dh fof/k;ka % funs’kkRed] vfuns’kkRed] 

p;u’khy(  

• ijke’kZ dh izfØz;kvksa dh le> 

• fo’ks"k vko’;drkokys cPpksa ds fy, ekxZn’kZu ,oa 

ijke’kZ dh izfØz;k 

 Methods of counselling: Directive, Non-Directive, 

Eclectic.  

 Understanding the procedures of counselling. 

• Guidance and Counselling for children with special 

needs. 

 
Unit-4 

fo|ky; esa ekxZn’kZu ,oa ijke’kZ lsok Guidance and Counselling Services at School 

• fo|ky; esa ekxZn’kZu ,oa ijke’kZ lsokvksa dk vk;kstu % 

;kstuk] fØz;kUo;u ,oa vkxs dh dk;Zokgh 

• fo|ky; esa ijke’kZnkrk ,oa f’k{kdksa dh Hkwfedk 

• jkstxkj lEca/kh ekxZn’kZu lsok,a] jkstxkj lwpuk dsUnz] 

;qok dsUnz 

 Organizing Guidance and Counseling services at 

school: Planning, execution and follow-up 

 Role of counsellor and teachers in organizing 

guidance services 

• Career guidance services, Career Information 

Centre, Youth Centres , Career Bulletin 
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C-11 (d) 

i;kZoj.kh; f’k{kk 

        fodkl dh gksM+ esa euq"; }kjk fd, tk jgs dk;Z u flQZ i;kZoj.k ds fy, ladV cu jgs gSa cfYd os 

dk;Z Lo;a euq"; ds fy, Hkh vkRe?kkrh gSaA ysfdu] fpark dk ;g fo"k; gS fd ge fQj Hkh vius i;kZoj.k ds izfr 

laosnu’khy ugha gks ik jgs gSa vkSj yxkrkj vius i;kZoj.k dks {kfr igqapk jgs gSaA ,slk D;ksa gks jgk gS\ ;fn 

mlds ihNs ds dkj.kksa dh iM+rky djsa rks ge ik,axs fd dgha u dgha i;kZoj.kh; f’k{kk dh deh gekjs lekt esa 

gS ftlds dkj.k yksx ;g le> gh ugha ik jgs gSa fd muds dk;Z i;kZoj.k dks dSls uqdlku igqapk jgs gSaA vr% 

lekt dks ltx cukus ds fy, i;kZoj.kh; f’k{kk dh vo/kkj.kk dks fo|ky;ksa esa yk;k tkuk cgqr vko’;d gks 

x;k gS rkfd f’k{kkFkhZ fofHkUu izdkj ds i;kZoj.kh; eqÌksa dks laosnu’khy rjhds ls le> ldsa rFkk vius ek/;e ls 

vius leqnk; dks ltx cuk ldsaA bl dke ds fy,] f’k{kdksa dks lcls igys rS;kj gksuk gksxk rkfd os vius 

f’k{kkfFkZ;ksa dks csgrj rjhds ls ltx cuk ik,aA bl mÌs’; dh iwfrZ ds fy, bl fo"k;i= dks fufeZr fd;k x;k 

gS ftlds ek/;e ls izf’k{kq i;kZoj.kh; f’k{kk dh ledkyhu vo/kkj.kk ls voxr gks ldsaxs rFkk mlds f’k{k.k’kkL= 

dks le> ldaxsA vHkh ds tks izeq[k i;kZoj.kh; eqÌs gSa mudks lekt dSls ns[k jgk gS vkSj muds izfr fdl 

izdkj dk n`f"Vdks.k viukuk pkfg,] ;g Hkh le>uk t:jh gS ftldh ppkZ bdkbZ nks esa dh tk jgh gS ftlesa 

fcgkj fo"ks’k dks dsUnz esa j[kk x;k gSaA blds lkFk gh] ;g le> Hkh bl fo"k; ds izf’k{kq izkIr djsaxsa fd os vius 

fo|ky;h ,oa LFkkuh; i;kZoj.k dks dSls le> ldrs gSa rFkk mudks csgrj cuk ldrs gSaA vkSj var esa] pkSFkh 

bdkbZ i;kZoj.kh; f’k{kk dks fo|ky;h ikB~;p;kZ ls tksM+us ds izHkkoh rjhdksa dh ppkZ djrh gSA   ppkZvksa ds 

ek/;e ls izf’k{kqvksa dk i;kZoj.k ds izfr ,d ltx n`f"Vdks.k cu ik,xkA 
 

Unit-1 
i;kZoj.kh; f’k{kk dh le> Understanding Environmental Education 

• i;kZoj.kh; f’k{kk dh vo/kkj.kk % vFkZ] izd̀fr ,oa izeq[k 

vo;o 

• i;kZoj.k  ,oa laoguh; fodkl 

• i;kZoj.k dk ikjEifjd Kku ,oa lkaLd`frd xfrfof/k;ksa 

ds lkFk lEca/k 

• i;kZoj.k ds izfr ltxrk esa f’k{kk dh Hkwfedk 

• i;kZoj.k laj{k.k lEca/kh laoS/kkfud izko/kkuksa dh le> 

 Concept of Environmental Education: Meaning, nature 

and major components. 

 Environment and sustainable development. 

 Relating environment with traditional knowledge and 

cultural practices. 

 Role of Education in creating environmental 

awareness. 

• An overview of constitutional provisions related to 

environment and its protection. 
 

Unit-2 
izeq[k i;kZoj.kh; eqÌs Major Environmental issues 

• LFky] ty vkSj ok;q lEca/kh iznw"k.k 

• ouksa dk dVuk % oukPNkfnr Hkwfe dk yxkrkj ?kVuk 

• dwM+k dk fudyuk rFkk bldk izca/ku 

• i;kZoj.k dk [kjkc gksuk rFkk bldk yksxksa ds LokLF; 

ij iM+rk izHkko 

• xzhu gkml xSl dk lzko rFkk Hkwe.Myh; rki esa o`f) 

• tyok;q ifjorZu % ekSle pØz dk fcxM+uk 

• izkd`frd ,oa ekuotfur vkinkvksa dk i;kZoj.k ij 

izHkko 

• fcgkj ds lanHkZ esa i;kZoj.kh; eqÌs 

 Pollution related to land, water and air.  

 Deforestation: Change in forest cover over time. 

 Waste generation and management.  

 Environmental degradation and its impact on the 

health of people. 

 Green house gas emission and global warming. 

 Climatic changes: Disturbance in weather cycle. 

 Impact of natural-disaster/man-made disaster on 

environment. 

• Environmental issues in the context of Bihar. 
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Unit-3 
LFkkuh; i;kZoj.k dh le> Understanding Local Environment 

• LFkkuh; i;kZoj.k % izeq[k ?kVd ,oa eqÌs 

• i;kZoj.k ,oa leqnk; % LFkkuh; ijEijk,a ,oa lkaLd`frd 

jhfr&fjokt 

• fo|ky; dk i;kZoj.k % vUnj vkSj vkl&ikl] izeq[k eqÌs 

• LFkkuh; i;kZoj.k ds izfr laosnu’khyrk % fofo/k rjhds] 

ehfM;k dh Hkwfedk] bdks&VwfjTe 

 Local environment: Understanding of components and 

major issues  

 Environment and Community: Local traditions and 

cultural practices 

 The environment of school: Within and surroundings, 

major issues  

• Sensetization towards local environment: different ways, 

role of media, ecotourism 

 

Unit-4 
i;kZoj.kh; f’k{kk % ikB~;p;kZ] f’k{k.k’kkL= ,oa f’k{kd Environmental Education: Curriculum, Pedagogy 

and Teacher 

• F         fo|ky;h ikB~;p;kZ esa i;kZoj.kh; f’k{kk % fofHkUu fo"k;ksa esa                                                                                                                                                             

i;kZoj.      i;kZoj.kh; f’k{kk ls lacaf/kr fo"k;oLrqvksa dh igpku rFkk mudk 

fo"ys’k.k(     i;kZoj.k f’k{kk ds izfr lesfdr ikB~;p;kZ dk mikxe( gfjr 

ikB~;p;kZ     dh vo/kkj.kk 

• fo|ky; ds fofHkUu Lrjksa ij i;kZoj.kh; f’k{kk ds f’k{k.k’kkL= dh 

le> 

• f’k{kd dh Hkwfedk % f’k{k.k ds nkSjku i;kZoj.kh; eqÌksa ds izfr 

laosnu’khy( bdksDyc cukuk] izn’kZuh yxkuk] {ks= Hkze.k] fo|ky; 

ds i;kZoj.k ds izfr laosnu’khy 

 Environmental Education in School Curriculum: 

Identification of topics related to environmental 

education in school subjects and their analysis, 

integrated approach towards environmental 

education in school curriculum; idea of Green 

Curriculum. 

 Understanding pedagogy for Environmental 

Education at school for different levels. 

• Role of teacher: Sensitive towards environmental 

issues while teaching, making Ecoclubs, organising 

exhibitions, field trips, sensitive towards the 

environment of school. 
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School Internship Programm 

 

School Internship Programm  

(Second Year)  

Four month 

Tentatively October-January 

  

Tasks Details Marks 

1 School Diary 10 

2 Classroom Observation 20 

3 School Observation (Interaction with school management or 

Meeting with SMCs 

10 

4 Teacher-Student Dialogue (crdgh) 10 

5 Professional Ethics 10 

6 Project Work or Action Research 40 

7 Teaching Practice  

(Learing Plan Transaction in Classroom) 

Assessment by Mentor 100 

External Assessment 50 

Grand Total 250 

 

 

 

 

 


